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Abstract

AdNhat does education need n@v?

My research suggests the violence children are subject to isbitimme high. The

need for children to experience Love and Compassionate Care within our early years
education systa is needed now more than ever. Qalicies favour terminology such

as Owhotsaep psryosatcennd and 6é6ecadaochi sasdonTbé sh
learningis facing aworldwide crisisof outcomedriven goals Emphasisindjteracy and
numeracywith the effect opushing dowrschoolifcatiodon our younghildren The

purpose of this study was to examine mybeth professionally angersonallyby
exploring my O6Li vi nigtentibaaiitmprevidgimy bwrnpactised wi t h
Relational and holistic care are central to my valuasplredto intensify my

knowledge angbrofessional practicey means of practical environmental interventions

and observing the impact of the adult/child and child/child relationshipsresearch
challengesthe somewhat deficibased lenses of traunr@ormed practices. Rather

viewing the research through a te@dashipbased lens seeking to buffer the effect of
trauma on a p e rMycdfsigdy droje¢employadquatitativee s .

research usingorthagen Gastion research cyckndthis was extendely using
Brookfiel dbés | ens e, sheoreticarzhndssand meéahimgfulvacest i c i p ¢
to be understood. Data was collected through reflective journaling, anecdotal evidence,
reflecting mapping andxperiential questionnageMy resultsestabliskedinnovative

guiding principledor our preschookcosystem Ourrelationatbasedholistic pedagogy
encompasses the self, the physarad affectiveenvironmentvhich extends to the

transformative effects of nsglf, my colleaguesand thechildren.The overarching

themes emerging from my research were the 06



Lydia Murphy | 16721945

Curricul umd an dThédohckisioR explgnk the bEnfefitsefcradical

love as a revolution. Bringing forth multiple fields to seek the same goal. Defining what
how predoninant values are in decision making and how we need to pull them apart
and interrogate them. Allowing innovate teaching and practice to ertengaores

what came from my dsatisfaction of the literature. Radical love promoting human
kindness and compaionate care. The research end with recommendations for future

practice including links to policy.

Key Words: Seltstudy, Action Researcligritical Reflection, Love, Compassion,

Relationships, Transformation&tiucation, Schoolification. Good Enough.
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Introduction

1. Introduction:

The emphasis of mgelfstudy action research projeeas to critically reflect on my

practice with the aim of growth, improvement, development and perhaps to generate

new knowledge within my area of research. Having dbreughthe process of self

study action research | can certainly speak with certaiciyr r oundi ng &é messir
action research. My learningdeedwas not linear, at times it was the like untangling

the ball of yarn filled with ideas, emotions, questions, and propositions and as |

progress professionally and personally, | am confidesillibe just as messy. Yet, if |

have become a better educator, it was in partnership of positive, lanthgaring

relationships.

1.1The Focus of my Study:

The focus of my study was born out of kryowledge of the power of relationshigs! n
shortSomebodyds got t o (Brenferbrerme2@6padbd Ut t hat Kk
wanted to deepen my relationships with the children in my classaodngnerate new
terminology as a guiding principle within our settihave chosen seltudy action

research with the focus being on myself as an educator in transformation of new insight,
learning ando generate bettgractices for the children and fannéls | love and care

about in my classroont understand | do i@nly go to work to teach but to learn

within powerful relationshipsThere can be a shame/taboo attached to expressing
feelings of love. Love from the holistic stance alémchild to growd their fullest

potential. | have withessed many moments of loving and caring connecaibtisem

what they are which id.oving andCompassionateRelationship§ thedance of
reciprocity(Potter, 2020). Whilstam aware the learning was coming fromhamtthe

child, when | focus on the terdRelationshipéthe advocate comes out in me.
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Mental health is at crisis point this country and worldwide. Absolutely, we need to

campaign for better supports with multidisciplinary teams that are listeningto ea

other. My concern is the way it can be delivered to society. The Adverse Childhood
Experience¢ A C E $&@aguantitativestudyto whichit does not measure the richness

or humanness of relationships in society. It is confirming to have language to put on

OVhy | amthe way | af® What happenedtori@. Ar e we at ri sk of
having peopl e bei 6Tgh es t AIEydhat RadedtasrdsiRo ot e d ?
training fields is narrowminded and defititinking. Buber(2002)believes it is there to

drive policy and money intonderfundednd undeiprivileged sectors.

In terms of policymy study advocates for individusdid learning andare model. Our
idealistAistear National CurriculumFramework(2009) Siolta:Our National Quality
Framework2006) al so our cr oss @ o doesrnomrmetionttreel st r a
educators needs or wddeing.Yet, we are working in partnership-constructing

learning with the child. Rather, these polictesbe dominatedoy policies from the

Organisation for Economic Cooperation and Developr{le@ED) standargation and
narrowing of childrendés curriculum. Educat
in the future tense from a transformative stance. Rather we should focus on education

for today not always tomorrow.

1.2My Values

What started my passion?

My quest for a loving and compassionate pedagogy was born out of dissatisfaction,
frustration, and a need to unearth the Ad\
(Felitti et al., 1998; Harris Burke, 2018). The driving force for brain development most

poli t i cal campaigns is derived from rather
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threeyearold brains. One receiving normal engagement of relationships and the other

brain having expéenced neglectful relationships.

3 Year Old Children

Extreme Neglect

Figure 1 Child Trauma Academ{Perry, 1997)

Toget her the ACES movement and Perryds hay
derived and is driven by what can be measudexample, the zero to three

campaigns, critical windowgirth to three

Unfortunately, quantifiable research does not land well with the government for our

early years sector. They tend to deviate from suggested preventative models as under
threeds being hugely disregar dexamgenthet er ms
National Childcare Scheme (NCS)/Early Childhood Education and Care (ECCE)

scheme gives a capitation grant to services employing degree level graduates only at the
preschool cycle. Leaving the least qualified staff working in the tender yidairthato

three

Connected Children $ Social
Relationships Rights

Justice

Forgiveness
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Figure 2 Values

The abovéoxes highlight a sma#icale list of my budding valueisorthagen(2014)
believes we are happiest when we are living closest to our values. My values are ever
evolving. Nonetheless, these have been predominant within this research project. Our
values come back to what is important tpamne hereditary and some we have

developed from our lived experiences.

Connected Relationships will always be at the heart of my work. | strived to connect
daily with the children and families within my classroom. | believe educational
relationships cabe the agents of change both in the immediate space of the classroom
and they have the potential to change a
struggling to speak in school my teachers had a huge impact on my connected
relationships. | believe thelacational relationships | had in school developed my

passion to go oto be an educatdor young children

| always had a vision | wanted to change the world regardless of how many people told

me it was aspirational and could not be done. | was orleebtrée am Ctlhhe |l dr en 6

Americans identifiedbecause wasbrought to America at one and a half. | grew up in a
multicultural society My best friends were Mexican American, Indian American and |
was Irish American. | was unaware of the racism that ekistthin the world yet |

was hypersensitive to anyone knowing | was Irish. Also, on moving to Ireland | also
disregarded my American heritage. Unconsciously, | want children and families to have
the freedom and sense of belonging regardless of theicgyhmace, gendeorage |

had no awareness of my white privilege. With age, knowledge and understanding |
would only come to know why there was so much hate. The implications of social

justice | now recognise the importance and significance.

P €
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1.3 Synopsisof Chapters:

1.3.1Chapter 1

Chapter oneeveals the aims and focus of the stifdy research project usiing the
power of loving and compassionate relational practice within my early years classroom.

Theselfstudy reveals my professional goersonal values, rath#ransurmising their

origins.
Critical eval uati on w-salfretiectiond ssholarly Beratueek f i e | ¢
studentsé6 feedback, col | eaganchange pa@ent@er i e n c e

views within educatiofrom a psychological perspective of trauma or through an

educational lens of curricula.
1.3.2Chapter 2

Chapter Z2ducats the reader with the theoretical literature underpinning love and
compassionate care curriculum. Explaining the ndifigrent definitions of love and

compassion. | have chosen to frame my research with relational pedagogy of

Attachment Theory/Bigecological lens, BowlbyBronfenbrenner also interlinking

educational theory within the text. To locate my research withdheational context,

the study of ecology can give the researcher closer proximity to the research site of the
classroom environment and the people withimitluding influences relationality

context to policy (Bronfenbrenner®or r i s, 2 0 0 5¢,& Halpenmy2Q17;, 06 To o |

DeFehr, InfanteandValladares, 2021)

Next, | drilled down into pedagogy to explore the purpose of a holistic curriculum for
the whole child. Intertwining a critical lens to the archaic argument of the brain and the

body within holistc care. Relational attachment perspective within the holistic
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curriculum allowed me to explore the emergent provocatibnsyself and of all the

participants.

Following this, two innovative reflective relational tools were explored to process the
interactions between the educators and the children. The educators were familiar with
the first tool The Circle of Security: Classroom Guide for Educd@@S) (Powell,

Cooper, Hoffman& Marvin, 2020) and the literature introduces relational mapping
namel Cognitive AnalyticallTherapy(C.A.T.) (Potter, 2020). Finally, the literature
introduces the influences of professional identity within the early years sector

highlighting the discourses underpinning professional identity.
1.3.3Chapter 3

Chapter Jefines social paradignandgives rigorous rationalfor choosing my
methodological research. My research is based on the study of ecologies centring itself
in attachment theory for this reason | choose to use a qualitative lens allowing for the

richness ad meaningful idiosyncrasies of human beings.

The chosen action research cycle was Korthagen model of Action Research and to
encompass and theorise the voices of the participants Korthagedel is extended

usi ng Br o acdsBrookfleld, B048) Toentically reflect on my practice the

action research allowed me to stop and reflect on the data before continuing to the next

cycle.

My values are emphasised clearly before exploringltia sample including my
journey and the participants journeys. Next the data tools are named with clear
justification explored. Ethical considerations were paramount within this research with

a significance on issues of power and hegemony.
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1.3.4Chapter 4

Chapter four encompassasw my passion for educational relationships begae.
details of three action research cycles and two interventions held with the classroom
environment as well as anecdotal information recorded as part latpnal

interactions with the children.

Orhe Nurture Nookand6 Gr oss Mot or Aread were devel ope
spaces for the children to explore as peer to peer or with an eddd¢edCircle of

Security and Cognitive Analytical Therapsyasexploredin detail between the two
interventionswith the educatoras a means of critical reflectiamthe feelings of

1shark musicod.

1.3.5Chapter 5

Chapter fives in pursuitto make sense oy data collectedising a reflective practice
as a main tool. Mking links with the current literature previously drawn within chapter
two. This chapter highlights overarching guiding principles from the data collected

within thethree relationailnterventions.

1) §f LA (2 SELX 2NB dzyO2YF2NIlofS FSStAy3I FNRY 2ySQa
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Literature Review

2.1 Introduction

The section presents a critical perspective of the topic love and compassionate care in
the early years educatiolt is supported with relevant underpinning theory of
relationships in educatioithe focusof the literature review from relationships and
evolves to a holistic view adarly years practicd/iewing early years practice from the
perspective of nurture and care whilst placing the child within their world expects
psychological theoryo have asignificant place withirtheeducational literature
(Sidorkin, 2021). Biesta (2011) advises to increase rigour educational research
theoretical sowresshould be obtained from multiple disciplines. Historically
Psychology, Philosophy, Sociology, and Histograthe cornerstones of education
beginning with child studies such as Piaget (Biesta, 2011). Both educational and
psychological relationships theory together form a unity of interconnectedness

establishing a holistic environment for children to learngunogv (THRIECE, 2019).

2.2.1Relational Pedagogy

Bowlby to Bronfenbrenner is where relational pedagogy is establiBedational
Education emphasise the i mport a8nHags,of 71 el ¢
2020). Recently educators have been legutdwards relational pedagogy through a
psychological lens with theories such as Bowlby, Ainsworth, and Bronfenbrenner

( O06 T & bldyes 2020. Relational pedagogy is how we are in /teach relationships

within educatiormeaningN C C A 2 0 0 9% Hay@es) 2080pWhen me becomes

we (Stern, 197Y.
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2.2.2Bowlby to Bronfenbrenner

Attachment Theory was the first scientific approach to examine the relationships dyad
between the parent and the child (Bowlby, 1969). Bowlby believed the most significant
relationships in a childds | ife ihe the prec
later adapted his theory to express it did not have to be the maternal caregiver, but a

child needed a significant caregiver in their life to succeed (Bowlby, 1B&3jotedif

the dyad separatddr a significant periodh the first five years ofife the childwould

havehigher chances @fdverse outcomegowingi nt o adul t hood. OO06TooO
(2020) believe you must take into the consideration the time itwvaiken, today this

thinking would be refuted o wl by 6s mot her was detached fr

child this could have influenced his original thinking (Bowlby, 1969)

Relationships consist of a partnerstiipy can be seen as a form of a dasrce

proximity behaviourgHarlow; 1968; Stern,197'Ryle, 1998 Travarthen, 2004).

Foll owing Bowlbyds discovery of Attachment
proposed thinking even further (1973). He then proposed how relationships were
responded to made hugersig f i cance to a persondés brain,
responded to in an appropriate consistent
am worthy or lovable). Bowlb{1973)n a med t hi s concept the chi
Model (IWM). Howeverwhenchi | dds cues are not consi ste
much more difficult to predict future outcomes both internally and externally in

relational behaviouBowlby, 1973;Page, 2018; Powell et.aR014; Siegal, 2020).

FollowingB o w | IsBojodvark, he trenunited with Ainsworth (19670 explore in
finer detail the intricate way in attachment occurred between the raithédyad.

However, Ainsworthés results were not cul t
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generalisations within her findings. Herarly s al so | acked cont ext
studies took place in laboratories (Ainsworth, 1967).Aetn swor t hdés f i ndi n¢
developed a series of attachment styles (secure, insecure, avoidant, and disorganised)

but more i mportantly sfhoer aac kénSoewcluerdeg eBda scehbi |

explore(Ainsworth, 1967)

Year s | at somextBnded bBboywdl sithgodywith a focus on educational
relationshipsHefound children could in fact develop mdhan onesignificant healthy
relationshipghat beingna i nl y f o u reducational ralatienkhips (Bodviby,
1997). He believed if theducationatare was high quality with a significant, consistent
educator that the maternal figured trusted a child could in develop to their full potential
(Bowlby, 1997). Todayve recognisedhis as the key worker system (NCCA, 2009;
Barnardos, 2014; CECDE, 2006)ayes(2013)supports the need for the term nurture
within education as she believes it is a deeper level of care and relationality.
Attachment theory has become the foundation of educational policy within early years
education in Ireland and worldwide (NB&C2009; First 5, 201;9BetterOutcomes,

Brighter Futures 2014).

Whilst Attachment Theory is criticised for the under acknowledgment of aultur

context meaning cultural capital was not identified (Vicedo, 2@infenbrenneand

Morris viewedthe childwithin the relationships of his/her home and commuynityjike
Bowlby and Ainsworth he emphasised the importance of environment (Bronfenbrenner,
1979) Bronf enbr enn e-ecdmicameodet of uman dexatopmet was
selected as an extensionadfachment theoretical framework running throughout this
selfstudy thesis (Bronfenbrenn&rMorris, 2006; Bronfenbrenné& Ceci, 1994). It is
significant to note thdiffering version of Bronfenbrennérteory as his theory has

evolved from the&Eco-logical Theoryto the@dio-ecological Theor§ e mp hasi si ng

10
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role of relationshipgand even after his death in 2005 his work was still deemed a work
in-progress (TudgeMokrova, Hatfield& Karnik2 009 ; O6 Tool e, 2016; l

O 6 T o&Halkpenny, 2017).

Bronfenbrenne(1979) began with hifoundational material théecological System

Theoryd The child was placed at the centre of evolving systngpiled of the

Microsystem, Mesosystem, Exosystem, Macrosystem. Liaadded an additional

layernamed theChronosystem for the inclusion of time withiis work
(Bronfenbrennerl979) Yet,Br onf enbrenner 6s (1979) ecol oc
briefly alluded to the importance of relationships in a child life. Moreover, a child is

never without significant otirs in the context of their lives (Hayes et 2017).
Attachment theory began in the microsyster

Ainsworth, 1967).

Bronfenbrenner and Morris (200§ill placed the chilét the centre and added a

relational context tohieir theory shifting from the Ecelogical Theoryto the Bio

ecological Theory. Tudget al.(2009) made comparison of his new theory to Russian
dolls. However, when opedeach doll is a separate identity and can stand alone.
Bronfenbrenner and Morr{2006)saw this model in a more cohesive frame, each

system not only nested but extensively interconnected by relationships, also embedded
i n o n e dsappartedibylinkages from one nest to anothBronfenbrenner has

been critiqued for his abandonmef culture within the microsystem. Yet this could be

a misinterpretation of the systems theory as culture is embedded into all cycles (Hayes,

OO0 T o&Halkpenny, 2017).

2 Linkages: experiences and structures that tie systems together and eagmsimilar learning
processes from one setting to another.

11
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Bronfenbrenner and Morr{2006) corrected the emphasigkd importance of

relationships in the form of a proximal process dyad meaning the energy between the
child, the people in a childés I|ife, and t
and symbolsThey expanded their theory of relationships wtlewelopng the Rocess

Person Contextime (PPCT)modelviewing participants as active agents within the

nested systems reducing the overpowering or stagnation of development with the
environment (Hayes et al., 2017). The environments are not seen to stifle the child as

they aregiven agency within them (Hayes et al., 2017)

Proximal processs are simply interactions with the environment or the individuals

within it (Hayes et al., 2017). These interactioas be closely related to the theories of
Attachment however Bronfenbremer and Morrig2006) developed psychological

model byseekng to discover authentic relationships in real physical contexts in

genuine environmentBronfenbrennear gued O much of devel opmer
the science of the strange behaviouchifdren in strange situations with strange adults

for the briefest peYet newrqoofed Ainswmoghdnhis1 977, p
observation. So far, this chapter has critiqued relationships theory. Now moving to the

centrality of love in education.

2.3Love and Compassionate Care in Education:

Introducing love in education can be quite controversial. However, researchers and
theorist have started to emphasise the use of the word love in educational setting and
some school environments (Page, 2(A&ge, 2017; Triesman, 2ZD2How do we

define love when it is such an abstract concept? Love has many different meanings to

different people. It could mean hald someone or something in high regard, there are

12
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romantic connotations to the word love, sanieg pleasurabléGrimmer, 2021)Yet

love can mean security, accepting of imperfections (adult or child) or forgiveness.

ChapmarandCampbell (2016kategorisect hi | dr ends | ov aduitsn t he s
when they argiving and receiing love. They stess if we can connect with a child to
their preferred | ove | anguage weeydefine t hen

thesedove languagesas

Physical touchrough and tumble play, bear hugs;hildwill touch your face or

shoulder when talking.

Quality time requests story time to snuggle up to you, invites you to play all the time.

Words of affirmationt hey express Ot bhepwleevd.youd Oyol

Acts of servicethey help children get dressed or put on shoes, help with dinner

trolleys, clean up.

Receiving gifts children going to the garden and bringing you back a rock, wanting to
draw you pictures (Chapma&n Campbell, 2016). Childremd adults will have a

mixture ofdove languagesdepending on the situational context. Yet, on closer
inspections a love trait that is dominant for a particular ehig appeaf(Grimmer,

2021).

Now transitioning to t hedngo(1964) helewste 6 and i
care for someone you must be able to care for them to the appropriate level of their

needs otherwise it is just sympathy. To care is a verb or an act of service (Noddings,

1994). The word care embraces the word compassion whgihaies from the

C o mp whichean® t o s u fdilbent (2044) $tresées that is not always the

13
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best mindset when beginning to care for someone. He states it not just suffering with

but the ability to relieve it.

Powdl et al. (2014) offer a diffeent lens to cang for someoneThey seek an

opportunity tod b e i n the peisdn im dheir difficult emotions. Not immediately
jumping to problerrsolving/ solution focused approach just sitting with the

person/child in their difficult emotions. They @le often people have the solutions
within themselves. However, a period of holding space is the beginning stages caring/
compassionate approach (Powell et al, 2014; Rogers, 1974; Wirk8édjt Care and
compassion are once again difficult to definéh&se are many layers and levels within
the contextual context of the situation (Bronfenbrenner, 1979). Yet, altruism love

underpins the act of care (Gilbert, 2014).
24 Where does love and care lien Policy?

GoochandPowell (2012) acknowledge the datbhmy of processes for raising quality

and care. They state care is often diluted in favour of educational goals. There are many
tensions between care, love, and education in terms of measuring the process of

outcomes versus opportunities of curriculumlgg&ardener, 19931ayes &Filipovic,

2018). It could be argueduwr priorities for children in early years sholdd less

focused orsocietal needs, political agendas, or educational outcomes and more about
learning to be in relationships (Browhee e , 2020) . Chil drends key
learning will emerge simultaneously whilst being loved and carérnforeasingly from

an internatioal perspective the discourse of love has been widely debated (Page, 2011,
Semann, 2013%Gerhart, 2004; hooks, 200G rimmer (2021) argudsve is already

wi dely underpinning educatorsdé practices

14



Lydia Murphy | 16721945

to catch up (Rose & Hadley, 2019). The word care is repelgteded within

educational policy documenslCCA, 2009; CDCDE, 2006).

Historically, it is important to note love has only recently been addedtee | and 6 s
educational researchNCCA;2009. In comparison to Egland which has removed the
term loving from all their policy documents (Grimmer, 2021; Page, 201€) policy
obtains a sense of openness and forward thinking to the term love in early education
(NCCA, 2009). OuNationalCurriculum Famework Aisteardoes mention love

within the principles of relationships as a guide for early years educators (NCCA,
2009). However, the term love does not run throughout the framework in terms of the
holistic curriculum.rish policy is saturated with the benefits ofliMeeing and care of

the whole child (NCCA, 2009; CECDE, 2006; First 5, 20BOBF, 2014). Page (2017)
believes love and care are an extension of the other. Both edadéatiand

psychologist agree the need to be loved and cared for is viewed ascahlomsan right,

we survive and grow in connection with oth@@s6 Kane, 2021; O0O6Tool e
Coyne, 2020; Porge2017 Maslow, 2013Carter 2012 Szalavitz &Perry, 2011,

Gerhart, 2004Noddings, 1994tJNCRC, 1989Vygotsky, 1978{Harlow & Hansen,

1963.

Learningin education is known to be supported within psychological séfRBCA,

2009) However, defining love and care within education is complex. Historically, the

literature states the propound need for parents and guardians todios@raror their
children(Winnicott, 1964 Stern, 1977Bowlby,1988; Travarthen, 2004Some would

argue educators should not h ameedsuasitie deal wi
beyond their training capability. However, it is difficult foclaild to have significant

learning without a significant relationshiBronfenbrenner and Morris, 2008;6 To o | e

& Hayes, 2020). Henceas previously mentionetie arrival of the key worker system

15
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in early educationGECDE, 2006 NCCA, 2009). A key workernystem allows a child

and their family to have a significant educational relationship with one educator in the
setting providing continuity of care for both the child and family. The educatothis
thechild in loco parentisn the settings cardpwlby, 2007;NCCA, 2M09: Barnados,
2014. The educator is a chitddandf a mi shfg ltasds and secure base (Poetel.,
2014; NCCA, 2009)Early Y earsEducatorsaccepting children and families exactly as
they are, notrying to mould them intevhat it familiar to them othe dominant culture

(Brooker,2005).

Grimmer (2021) expresses she interviewed many early years educators and found lots

of love within practiceThere are reservations surrounding the word love within

pedagogy from a child protection perspective, nuclear family being uncomfortable with
someone else loving their child. To address these concerng2®@d@gcoined the term

Oprof essi ofnatlhée iwo rfdr olnotveo t o di stingui shes
2017, 2018). hooks (2000) stresses defining appropriate love is difficult as many people

can unintentionally wound a child and think it was because they loved them, also

known as tough love. Ehword love in education can evoke a whole realm of feelings

(hooks, 2000; Page, 2018). Not to overlook the challenges of a loving pedagogy,

reflective practice is suggested as a tool to have meaningful conversation with educators

and revise when necesgdGrimmer, 2021).

Early years educators (EYE) can be fearful of using the word love as it can connotate to
sexual desires (Aslanian, 2018). However, when we explicitly link love to Rogerian
theory of Unconditional Positive Regard the term love fits peaithin education

( O6 Tool eNpddigd (19®J) uses a feminist frame to apply ethical consideration
within educational institutions. She stresses the importance of caring for someone being

cared for. Nodding(1994)stateghe violence in children lsareached unprecedented

16
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levels.An under researched area of education is the number of preschool children
expelled from educational centres set up to cater for educational disadvantage is higher

than high school expulsions (Giordano, Interra, Stillo, Mi&n&lock-Lerner, 2020)

Now more than ever there is so much to be gained by placing emphasis and modelling
love and compassion for each otfi€aur, 2013) Love and compassion are not only
extended to human connection but also encompassing animals anditbaraent.

Brown (2012) believes we are living in an environment where love and care are scarce.

People are afraid to be vulnerable as it could be read as a sign of weakness.

oro live our lives based on the principles of a love ethic (showing capeats
knowledge, integrity, and the will to cooperate) we have to be couraggbosks

2000,p. 90)

Loving, caring, and nurturing relationships are the foundatidhework in early years

(CECDE, 2006 NCCA, 2009; Epstein, 2014, First five, 2019). The United Nations
Convention on the Rights of righisécobechi | d ( 19¢
respected from our youngest in society, allowing them to make decisions in matters that
affect them (Lundy, 207). Whitebread et al. (2003) stresses learmiags not only

encompass what children are taught but also what they experience. Biesta (2016)
extends this piece with his effective pede
knowledge recognisingthe childréd s v al ue and b¥87) ef systems

acknowledgegducatorglo not just come to school they also come to learn.

2.5 Holistic Approach:

The holistic approach to education takes into consideration the whole child,
incorporating body, mind and spimd ol di ng wi thin the chil doés

(Miller, 1991,1997, 2006yiller, 2006, 2007, 201,NCCA, 2009. Freire (1987)

17
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believed education should in fact come frc
are observing the children and-constructig the curriculum in tandem with the

children funds of knowledge (Hedges, 2007; Greene,1995).

Palmer (2017) poses the statement within edusate continually being asked to pull

things apart and inspect thehe synthesis Wwat ould happen when we align theory

together such as the body and mind. Alsop (2008) states the borderlands of the body

and mind split have been debated by philosopherpsychologist since archaic times.

THRIECE (2019) researched holistic care, relational pedagogy, and inclusive practice

in early childhood education using participatory action research across three European
countries Ireland, Poland, and Portugal. The rieetkst standardisation and

behaviourist approaches were progressing to amadl high(NowakLojewska,

O6Tool e&F&reggiama, 2 0 1 9& Nowakllojeveskag2019;Re g a n
PI1ZA,2022). THRIECE feared for the futureofh i | dr enés edswtati on i |

narrowing the curricula.

AfBecause it offers an antidote to materi al
perspective is important not only for the renewal of education, but also for our very

own survivalo ) Nielsen, 2001, p. 4

As the argument of theody and mind split continues trauma specialist are seeking to

remove the divide between the body and the mind (Mat€, 2003; -Blakes, 2018;

Van der Kolk, 2014). Mate stresses the importance our attachment in early life affects

the mind and body intodaillthood Felitti et al.(1998 began the Adverse Childhood
Experiences (ACEOGs) r esear chealtledifdltiesr i ng t he

and physical heath from childhood stressdtese events can be incidental or happen

18
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over a prolonged periodutkeHar ri s (2018) reignited awar e

measuring a personds traumatic events to |

Centre for Disease Control and Prevention (CDC) Kaiser Permanentel998pH
questionedh cohort of middle class, white participabecause they believed thesuls
couldaffect the wider populatiomeaning upper and lower socioeconomic statds a
beyord. They believed if they applied a cohort of workicigss families it would lead
to a result of otheringneaning thatrauma would not be deemedacial issuand

more of a class crisis.

6l't is true that poverty atopbordteaghmentsrat i on ¢
from it, in fact. But we must never underestimate the impact of difficult circumstances
on the physical and mental health of parents and the direct impact this can have on

their capacity to be r(eOs0p208pipre t o their

Bruerd £010) stresses neuroscience is one of the misleading driving forces of policy

for childrenbés devel opmental outcomes. He
sensitive period, brain connections, attachment -tetree are drivindorce of this

campaign. He is not questioning that early intervention is not important. However,

Bruer6 €010) interpretation portrays a more optimistic piece for the rest of a person

life. Rather if we analyse neuroscience from a relationships perspéuotiv

opportunities are more hopeful.

Carterb6s (2014) definition of |l ove from a
communication, feelings of empathy and compassion and a sense of reciprocal trust.
Coyne (2020gxplainswhen we are in the presence of people, we trust we can be

soothed from fdeng of anxiety. Carter (2014) and Porges (2013) argue human beings

cannot function, thrive, or reproduce let alone survive in social isolation. Our bodies

19
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even prebirth are individually wired for connection meaning love, compassion,
empathy, nurture (Mat 2003; Van der Kolk, 201&iegal, 202 It only takes one

person to love you to change the neurological pathways of the brain (Bronfenbrenner &
Morris, 2005) Oxytocin helps to shape the neo cortex of the brain (Carter, 2014). The
term love isregularl usedwhen speaking aboutraother child dyad to support the

theories of brain development andregulatioriself-regulation. h early childhood care

and educationye are in partnership with the child-constructing meaningful
relationshipgGerhardt,204). Oxytocin the love hormone is responsible for all social
interactions and social bonds. Carter (2014) states it is the key to healthy relationships.
She also notes babiesd nervous system in t
particularly sensitivéo the love hormone to stimulate growth, cognition, and the
emotional nervous system. Put modestly, the human species cannot survive without
love (Lee et al., 2009; Meydrindenberg et al. 201 Epstien et al, 2012;

Feldman,2012; MacDonald & Feifel, 2013)

Our childrendéds brains are firing all the t
and experience they have. Siegal (2020) states neurons that fire together wire together
meaning the experiences our children have are wiring their brain feedinbeairto

internal working model (IWM)Siegal (2020) argues every child is born with an innate
attachment system, this function of the attachment system seeks to stay near the people

that care love and protect us is to stay in proximity to human that eadstoess. Our
attachment systems seek to keep us alive v
&Vuilleumer, 2012). However, both pitisely or negatively all the biological systems

within the human body are interconnected with each other meaning aglaptatone

system has anlockon effect to the other systems in the bodiilDeveloping

Centre 2020). When early years educators are trained in relational practices they can
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act as a barrier to negative outcomes for both the child and families vidircare

( 06 T & bldyes, 2020).

On the continuum of neuroscience linking the body and the mind, Van der Kolk (2014)
believes in play with a child, the feeling of safety is felt throughout their whole body
rather than just communicating to theimd. Children are concrete learners they
experience and explore feelings to connect with the mind (NCCA, 20@9eau

Ponty (1962) stresses our bodies are not only being sensed by the world but within the
world. As humans we are muliensory beings. HimanandLenz Taguchi, (2010)

utiise s t h becomesrwith G n  pylbrinytogetfiehtiee importance of objects

and symbols within the environment in a theory of Relational Materialism
(Bronfenbrenner & Morris, 2@) Hultman & Lenz Taguchi, 2010).dRational

Materialism emphasise the importance of the environment as the third teacher (Gandini,
2017). Questioning is the child playing with the sand or is the sand playing with the
child?Moving to merge literature of the body to the environment it liee we have

not only five senses but seven, including proception and vestibular senses (American
Academy of Paediatrics, 2013). To develop important muscle formation within the
body needed to sit appropriate levels of risk are needed when a childag.in p

Children learn their boundaries of adventurous play by being allowed to take
appropriate levels of risk feeding into their positive mental health (NCCA, 2009;

UNCRC, 1989).

Adventurous play has been directly connected with a greater sense of self, mor
resilience, higher selésteem increasing wdbkeing KolehmainenFrancis Ramsey,
Owen, McKee, Ketelaa& Rosenbaum, 20)}1Restricting risky play within early years

can hinder developme(Brussoni, Olsen, Pik& Sleet, 2012)
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26Chi Il drends and Educatorédés Connections

Powell et al (2014) devised this attachmemta s ed par enting progr amn

Securityé COS to help support our interact
Perspective. Meaning babies frordQ T h e r Alwayd be Bigger, Sirosgerd
Wiser and Kind. Wheneverps i bl e foll ow my chil dds need,

C h a r (goffraan, 2017)

Circle of Security®

Parent Attending To The Child’s Needs

~>-

~- Watch over me
= De‘isht in me
2= - Helo me

AN "\\\Enjoy with me

| need you
to...

Welcome My

- Pro[ec[ me D Comir\s TO YOU

= COmFOrt me

- Delighk in me

- Organize my feelings ALWAYS BE: BIGGER, STRONGER, WISER & KND.

WHENEVER POSSIBLE: FOLLOW 1Y CHLD'S NEED.
- WHENEVER NECESSARY: TAKE CHARGE.
©2016 Cooper, Hoffman, & Powell

www.circleofsecurity.net ~3

Figure 3 Circle of Security (Cooper, Hoffman & Powell, 2016)

More recently they have added an additional piece for educators to support intsraction
Hoffman et al. (2017) stresses the COS for a parent looks different dependent on how

many children they have as educators we are experiencing this at any one time. Itis
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extremely difficult to be all things to all children. Their slogan for educasoxgnays

to be Strong, Kind, and Committed. Wheneve

Whenever necessary take charge.

Figure 4 Circle Of Security (Cooper, Hoffman & Powell, 2020)

Educators working in the dance of educational relationships have our own attachments
and | WM6s working alongside the childds (F
there will be a miscue withimte dance, we dondét correctly |

participant is expressing (Powell et al., 2014).
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Ryle (1975) developed the idea of reciprocal roles between the child and the educator.

The is a reflective mapping process usually takes 10 minseduetors use this space
breakdown individual interactions at play. Below is an example of reciprocal poles of
engagement for example a child showing anger towards an educator. The educators

IWM could perceive this as personal and feel bad, scared,iorhurPot t er 6 s (202
reflective tool allows the adult to reflect on the interaction and step out of the dance the
dance of anger and hurt/ bl ame to a space ¢

with | ove sed yauér é r edaolelwpelnfed. Yourtsafegltamd / s

going to help you

(@)

n dialogue Nothing o do
vith anger and with me but
ite effects? See tin Yyou

Feeling hurt,
\’ scared, bad? | -)

Figure 5 Reciprocal Roles (Potter, 2020)

Ainsworth divided childrends attachment ir
all ows educators to |l ook at moment t o mo me
Theory of attachment has been criticised as being modelled on the western community.
Cultural capital was not considered within this model (Vicedo, 2017). Palmer (2017)

asks what educators do when they lose heart? they can become disconnected from the

children and themselves.
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2.7 Professional Identity:

Rogers, DovigoandDoan, (2020) argue neoliberal agendas are being supported within
early years teacher training. Yet, with
meaning there is still a strong emphasis on numeracy, literacy, and documentation. This
Is correlated t@arental views of what education is or should be. The emphasis is

turning out children reading and writing to become an employable memseciefy in

the future (OECD, 2021).

These notions are feeding intofsetlief, and confidence of the individuad ¢he

students are being deskilled from there professional learning of holisti(Rizgerset

al., 2020. Dalli (1993)extends this thinking in his befithatearly years educators are
seen @sn déecttheledudatodal system. Implying they are told what and
how to teach from multiple outside sources both conscious or unconsciously impacting

how we feel about ourselves and our work.

Al sup (2008) refutes BdiderendhDispat &ee@m@i s e x ami

continuous professional and personal development as an avenue for transformation.
However, this method seeks to use criti
thoughts and actions. Alsup (2008) statesaethireness is key and ofteard decisions

will have to be made in terms of pedagogical practices and ideologies in the best

interests of the children.

Professional identity is never stagnant rather on a continuum of day to day lived
experiencesMalony (2018) suggests what couldhiadering our selvorth within
academia is the fact we are a sector of woman who love and care for children. She

divides the two realms stating caring for young children and academia are worlds apart.
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Brown (2019) striving for perfectionism is a heavgight to carry on a person. It also
shields people for vulnerability and connection. She asks us to ask ourselves the question

what kind of leadeyou wantto be (Brown, 203).

2.8Conclusion

Theliterature above seeks to highlight contextual thegrto show the idiosyncrasies that
are human relationshipBollowing thisthe contextof love and compassionate care with
the narrative of educatiateveloped and openness to the possibility momag

terminology into our daily interactions

The literature then leads you into a pedagogical approach of holistic care, trying to address
the ageold argument of body/mind separation and a focus on quantitative trauma research.
However, the importancenlking the literature in relationships. We cannot educate the mind

exclusively they work in tandem with each other.

Following this the literature drills down into educational relationships as a partnership.
Viewing learning as another dance and tools arcar can seek out to verbalise their
feelings within educational relationships Lastly the focus turns to a personal stance of

professional identity and what it means for the educator lived experiences.

Chapter three defines the methodology underpinherglata collection, identifying tools to
collect information. It goes on to consider ethics within the research and limitations are

explained.
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Methodology

3.1Introduction

My methodological chapter seeks to give sound reasoning and justification for why |
made the methodological decisions in this research project. To capture my
methodological processes for the research aims and rationale a detailed evaluation of
the researcimethod and design is clearly stated below with the inclusion of research
paradigms, research sample and ethical considerations within the research project. Data
collection is considered in terms of all the participa@tsalitative data collection was

chogn with the mindset afapturingrich, meaningful welrounded documentaticof

relational engagement.

3.2 Social Paradigms:

A paradigm is lens throughihich we view the worldMukherji & Albon 2018)

Paradigms are grounded in different values and Isediftems. Traditionally,

educational research began seeking quantifiable facts, measuring, ticking boxes to
educational goal€Qohen et al, 20186 Tool e, 2020) . The posi ti\
examine data at a statistical perspective seeking generalizability, reliability with the

possibility of standardisatior{g&rnest, 1994)Moreover, a positivist approach can be

viewed as more scientific. Y,gnostpositivistresearch can be contested regardless of

its igour through a different lens.

Lather (2006) argues there is danger in attempting to pigeonhole humans into an
outcomeshased research lens, for example throughout thistedly action resach
project, | am contesting the deficit nature of the positivist paradigm utilized within the

A CE 0 s (Felitieday,1998; Harris Burke, 2018) Social humans are complex
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creatures living within contextual environments. The richness of human idesabts
layeredoutcomesn all the characteristigsositivist viewcan detached the full human
from the researc{Bronfenbrenner, Morris, 20055or this reason, | am choosing a
multiple paradigm approach using the interpretive, transformative andcaldheory

paradigm.

We should be careful to note that the world never really conformed to the simple two
part division of this dialectical structur

mul tiplicitiesé. M®ardtdndNegri, 2008 p. A28t di al ect i c e

Recently educational research is transforming by using multiple paradigms to express
values and belief are being exercised (Cohen et al, 2018; Lather, B§0O@search
embodied the complexities and messiness of human relatiomslapsnterpretive
contextthrough qubtative researh. Thepositivist approach to researdbes not
acknowledge the richness of huntare i mndivdddalities Human science is at a loss

when the question of will, decision, reason or choice arises (Hyp21312)

Encouraging educators to examine their own values and beliefs through multiple
paradigms honours the uniqueness of their
Whilst understandingelf-study action research has a transformative element as you are
seekingto challengeyour values and belisftochangeyourselfwithin your practice.

While manyeducators also seek to chartigemselvesthey also have a sense there is a
societal piece filtering out from their individual char{§ellivan et al, 16,

Whitehead, 2015b)The useof multiple paradigms will not give you a setsaver to

your question ( Oohe& apenhess mayel [2ave you wihgthea | | y

possibilitiesof moresignificantquestions to be answered. By incorporating a political
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paradigm of critical theory recognising the power agendas of hegemony-adop

approaches (Brookfield, 28}

3.2.1 ActionResearch:

Historically, social scientific research began as clinical research with an investigator
researching other people and their work completely removing themselves from the

research data (CEDIY, 2016). As far back as 1953 Ausubel noted the chaltewten
utilising a 6basic sciencebd approach i n ec
believing it was too detached and indirect without including the self to affect

educational change (Ausubel, 1953).

With significant advances and forward thimds in research the criteria began to change
including the self in psychologgpciology,and educational theory. Lewin (1944)

coined the term action research underpinning active participation, intentional teaching
also trying to influence a democratic gy (Whitehead, 1988rydon-Miller, 2003;).

Husén (1988) believed that teaching is not a science but a form of art. Currently,
research argues teaching is seen as both a science and an art. KOShiye[&fves
research is about the creation of new knolgk Action research occurs in several
different methods such &articipatoryAction Research (PAR) arféarticipative

Research (PR) which | will briefly address. Following this, | will focus on the method
Living Theory/SelfStudy Action Research that IVechosen to use as my research

study. | am primarily seeking the improvement of my practice.

3.22 Research Methods

Participative research can be employed at a local level to effect change within
organisations. While this method is based inlleeswith the mindset of

sustainability the most probable reason for utilising this mef@8odk, 2012) It is very
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much goal oriented and that of an outcdpased procedsr the community (Cook,
2012) Sohng (1995) believes participative research eragms critical reflection as a
community of practice. The results can empower the community in which it is trying to

shapeWhilst | am seeking transformational education it is not my goal.

ParticipatoryAction Research (PAR) is closer to my research choice ottely

action research as there is emphasis placed on the personal development of all the
participants. Active participation is essential in the development of PAR

( O6 T 20aq) dowever, therean be a desire to change societal realities. Like self
study PAR relies heavily on reflective practice leading to a more creative group

outcomes than PEKemmis andMcTaggarf200Q O6 Connor , and Di ggi |

| have chosen SeBtudy Action ReseardAR) since the goal of the research is to
enhance my practice in the context of relationships with my colleagues, children, and
families within our community. Like PAR and Riich are valuded, Selfstudy
concentrates on the values and beliefs the researcher first and foremost. Sullivan et al
(2019) tells us to hold onto the idea as it is your practice you are trying to change.
Action research can become fixated on changing otrafge world. Self is key in self
study. Living theory and sefftudy are similar in context. Whitehead (1989) developed
his living theory by focusing on his interpretations of his lived experiences. He
devel oped the term 61 ilhdoas bsayd dorfWhitehehd, ct i on 6
1989). SeHstudy may transform you intorasearchethat you never knew you were.
Telling the authentigourneys of transformation (GlennWhat | perceive as a flaw

may undoubtedly spark of your greatest learrfiMpitehead, 1989)Embrace the mess
with critical reflection you will find the meaningiowever, within the mess there is

praxis informed decisions (Sullivan et 2018)
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Action research asks to critique o6why you
and sese is a transformative paradigm meaning action takes fjplabserve
improvements in practice. Figure x is an action research cycle from McNiff and

Whitehea (2006).

| choose to use their action research cycle as it affords the researcher time to stop first
and observe. As educators we can get caught up in getting a plan together and
implemented to collect data equating to a refdtised lens without getting a serde

the full picture in the classroom. Kemmis and McTaggert (188§)hasisethe plan

first and observe later. Action research is circulandire,and you can in fact start at
multiple points once the cycle is completed. Visually McNiff and Whitetse2006)

model is broken down to evaluate and modify your plan of action then you are back to
observation at the beginning of the cycle. This empowers the educator not to rush, let it
flow focusing on an opportunitigased research project. Listening is ingpiee to both

the self (body and mind) and the participants. Have my values or belief altered? Did my

practice influence others? How are the participants feeling both childreadahs’?

_—»Movein new directions —__ _yMove innewdirections —__—» Move innew directions
J.f'-.- M"xg.-"'f T A
AN /S
/ A / Y
/  observe - / observe —_ / observe -
/ =, . / -,
Il,l / "\\ IJ. \
III' \ .“I \\ III' \
|'I ‘\ f ‘\, |'I \‘.
1 : X
modify reflect madify reflect modify reflect
A A ‘ i |
| | ll'. / \ f
\ / 4 / ",\ /
\\ / \\ / \ /
cvaltglc £va |u!E|‘IC / evaluate /
e act . act \'H act

Figure 6 McNiff and Whitehead (2006)
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3.3 Reflection:

Action research is centred in reflection. Reflection renders opportunities to concentrate
on our valuesheliefs,and assumptiond/icDonagh et al, 2019Yery often reflection

helps an individual/ individual®tmake tacit valuegeliefs,and assumptions more

overt (Sullivanet al 2016). Tacit knowledge is often difficult to put into words in other
words experiential knowledgelowever, it could also be explained as the subconscious
mind. Within relational partnerships it is difficult fwnpoint(Venkitachalam& Busch,

2012)

Reflection can be understood and interpreted in a plethora of ways. Reflection by name
renders an art of reflection, reflective practice, reflective consultatidectiee

practitioner, critical refection. The name of reflection underpins expectations and
contexts to which the situation arises. Models such as Korthagen (2004), Bortons
(1970), Moon (1999b), Gibbs (1988), Brookfield (1996pport the researcher with a

guided tool.

Firstly, Selfstudy/ Living Theory requires the enhancement of your own pradtine.
reflection models | used within the research projectkvasr t hagends (2004)

i nterwoven with Brguidddmyresteadkcbhs | enses (1995)
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Korthagen's
ALACT cycle of reflection
Crealting alternative methods of actson
Awarg;’\oss 9 e
essoantiaal E, =
aspec;.s ” AN

Looking back on the action

Figure 7 ALACT model (Based on Korthagen 1985/1988; Korthagen & Kessel 1999)

Onion model of Korthagen

environment

~ behavior

Figure 8 Korthagen's Onion Model (2004)
Kor t hag e setamd dni@mdodel granted me the opportunitygo deep within

myself as it is a nested set of questions for personal reflection. He envisions how one
nest influences the next layer both in and out model, for example the environment
affects behaviour which has a kikean effect to your skills etdke Br onf enbr enner

nestedecological model (Bronfenbrenner, 1979)
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Korthagen (2004) started out asking the (gl
However, upon reflection he decided this question was too ambiguous as it is
contextually driven in terms of competencies and skills. Korthageadel is relational

in the context of engagement with others.

Korthagen (2004) has developed core competencies within this framework which very
much link to my deeply held believes ofist, care, courage, creativity sensitivity,
decisiveness, spontaneity, commitment, and flexibility. He states for years we have
focussedn the problem rather than the strengths within the person. This is the basis of

my practice today, a strengthased approach.

Biesta (20WB7) duamlgdt es tref d dransformativei n a per
capacity. The researcher takes accodlityalor trying to harmonise the heartjind,
and the self. This can surface conflicting thoughts and ideas within the research project.

My research went in search of aligning my mind with my heart more fully.

Knowledgeencouragespistemological and ooliogical changes in our thinking; hence

why reflection being placed at the centratohking and experiendgushion, 2018).

The creation of learning can be assumed to be the acquisiiastructionand re

configuration of knowledge structures. Howeuwerassume learning is neutral and not
embedded in culturally and socially loaded ideologies is learning apart from the

authentic self (Cushion, 2018). Yet reflection helps a person to break down those

dominant narratives or discourses that may needyreali ng wi t hin a perso
thought s. No matter how ethical we are our

contradictions®é wil/l appear when we are | e

3 Bildung Bildung is the combination of the education and knowledge necessary to thrive in your society, and the
moral and emotional maturity to both be a team player and have personal autonomy.
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| see Brookfield lensg018)as an extension on Korthageno
environment encompassing professional identtiyzn making the link between
Korthagen and Brookfieldbs model as hel ps
within the environment both physicallpérelationallyBr ook f i el dés (1995)
helped me to personally irmut some of the duinant rarratives between my inner

conflicts that arose between my head and heart. Assumption and habits are highlighted

when | was working on autopilot not quesiong o6 Why | do what | do
(Meizrow,1997) Brookfield (1995)helped me to smoothly incorporate the voices of the
educators, criticdriends,and validation group to ensure blind spots are tackled from a
professional l ens, pdeagoagincalvelramyg ali da e
agendéhse gaenndo ny . Foucault (1980) probl emat:i
constructive |l ens clarifying reflection as:s
Whil st | understand thisamsaladousee mphevbi
picture of the effecteddc atpadrps,act etg ¢ Mhmy

19809)

Brookfieldbs Four Lenes:

My Own Our[ ST NJ S NZ

Perspective Perspectives

Links to

Students
Theory

Figure 9 Brookfield's Lenses (2017)

4Hegemony: is the act of coercion from a source of power of leadgrsteating the idea that the best interests of
weaker individuals are at the foundation of the source.
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3.4Values:

Whitehead (1989:14) invites you to reflect upon your practice by asking the question

OHow can | i mprove my pract.i-tulélgddovhent@e® r t hage
arelivingclosestda our values. Whiteheadds refl ecti
my values ontologically and epistemologically in an axiological mindset. Our values

and assumptions are ever evolving. Vygotsky (2009) emphasigelrough others we

become ourselvaseaning our ecological theory influences our thoughts and proximal

processes (Bronfenbrenn&morris, 2005).

Proximal processes are-tirectional meaning as much as other people are influencing
our thoughts and behaviour as individuals, we must then aramoir influences on
society (Bronfenbrenne& Morris, 2005). From an ontological stance the importance of
examining ouown and the ripple effect sbcial awarenegs impacthumanity
unconscious awareness could hpesitive and negativeffectson our community.

Social Justice has never been more important when educating children as our mental
health difficulties are soaringxpressing love, care and safety is influencing our

children to be loving and caring (Bowli969 Potter 2020)

Epistemological values are defined by how a person constructs knowledge (Mc Donagh

et al, 2019). Within education there can be still a dichotomy of knowledge in that love

and care are not recognised rationally as knowledge (Hayd@govic, 2018). Care

not | ove or nurture was justified as meeti
heart brain is working in conjunction with the head brain to create knowledge and

memory (Siegel2020. Learningis a wholebody experience (Holigt Care)

(NCCA,2009) Axiological influencesffectsof deepseated relationshipBuber

(1969)stresses from an ethical perspective the importance of communication listening
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to what others have to say rather than at them to be heard. Awareness of power in
relationships of education for example are children allowed-tmostruct knowledge

in theclassroon{Apple, 2012,2013NCCA, 2009)

Whitehead (2005) stresses the importaaf embedded values being key in my learning

and devel opment of self. Whiteheadds (198¢
sometimes within educational structures it may be an impossible task to live completely

to the values we hold, but enquahialog may bring us closer to the practice we would

like to achieve. However, | want to give my community agency both ontologically and

epistemology that we can make the world a safer kinder place to be.

3.5Data Collection

Reflection my currer
|:> practice My journa
Questionnaires for Paren
Nurture Nool

Relational Mappin
Reflective practic

~_ \/

Gross Motor Are

Observi Reflective Dialc
Interventior

~_ T~

Figure 10 Data Cycles

\

\
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3.5.1Sampling:

My research is a smadicale selistudy action research project. In total the research
project includes twelve children and thidye adults, two critical friends, and a
validation group. As part of the action research project to ensure rigour | catled up
critical friends to help and analyse my research. Within my college we developed a
support network of people researching similar topics to ourselves, seeking advice and

support throughout the research process.

This research was completed in a commubaged early years setting, it is deemed one
of the®DEIS communities in Ireland. My setting caters for approximately seventy
children age ranging from six months to school age. All children are referred by the
public health systemi. r e | a n d 6 sh cgrausigstem s goweenanént funded by the
Health Service Executive (HSE). It comprises community services and hospital care

that is provided free of charge or at a reduced rate.

Currently we are using the HifBcope curriculum framework whilst utiligirthe
| r el aatiothadCurrichlumFramework Aistear(2006)andlr el andds Nati ona
Quality Frameworks Siolta (2006¥or the care and education of our children (Epstein,

2014; NCCA, 2009; CECDE, 2006).
3.5.2Research Participants:

| am beginning with mypackgroundhistory;1 am Irish born female of catholic heritage.
However, | spent much of my childhood in the United &taif America moving back

to Dublin at age eleven. My early years educational journey began in 2001 with a post

5 DEIS Delivering Equality of Opportunities in Schools: meaning preschools in this area receive additional governmental funding
give children equalmspects as there more privileged counterparts.

6 High/Scope: is curriculum model used in underprivileged preschools in America to ensure children had optimal outcomes for
later on in life. The children attended high quality early years service for ange/@3hrs a day. Perry preschool model showed

with high quality interaction children long term outcomes were positively affected.
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leaving certificate (PLC) Diploma in Childcare. Our service received additional funding
in 2015 as a cohort we all rained in High/Scope Cunulum. | wanted talelveinto
thetheory of early years somewhat more this led me to apply for the early years
teaching and learning degree in NUIM. Which has developed much further than | ever

imaginedbecomingcandidate of the MEd. in Education.

The sé-study action research took place within my own classroom. The focus was to
reflect upon and improve my practice. My current role is part of a team of four to
support and foster my childrenbés | ove for
with not only the children but their families. Working alongside two full time
colleagues one of whom works four out of five days and week, the missing day is then
covered by an additional colleague from the room next door. All colleagues are Irish
catholic heitage all having worked in the sector for ten years or more. Two of the three
colleagues have completed their level five and six in Early Years Education and
Montessori. My final colleague has completed her level six in Early Childhood
Education and Carend has completed armBA in English and History. All colleagues
including myself have upskilled in continuous professional development (CPD) for
example, Infant Mental Health training (IMH), Adverse Childhood Experiences and

Resilience training (ACES).

There are twelve children in my classroom all Irish born five of whom are girls and

seven are boys. Within the childrends nucl
their original family unit. All mothers are Irish born with two of the twelve childées

fathers originating from outside IrelanBuropean and African heritage. All colleagues,

children and guardians agreed to take part in the study.
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. Heritage Sample
10
5
; ]
Irish Born NO.néHﬁ»QreB,?m Mothers m Fathers

Figure 11 Parents Heritage

| have also chosen two additional critical friemai® of wlom s trained to BA (hons)

in Early Childhood Education and Care also a work colleague who | have sought advice
from throughout my studiesler ability to think critically is remarkable if she does not
agree with my stance, she is not afraid tedier opinion. Her life experiences hold a
wealth of knowledge as there is a significant age gap between us. Moreover, she has
also trained in level five and six in early years with the same CPD as my colleagues

presented above.

Heritage of Educators

Irish Non-Irish Born

B Educators  Critical Friends Validation Group

Figure 12 Educators Heritage
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3.6 Data collection instruments:

3.6.1Journaling:

Journaling often begins with critical conversations with other. Brookfieldg§201

stresses the conversations with critical friends can help the researcher to shed light on
deeply held assumptiond®lcNiff (2016) tells us recordingour developed thoughts is
crucial in term of the process of action research. MukhhedAlbon (2010) sresses

the importance of our dilemmas both personally and professioifaliyn (1993)

maintains critical incidents usually involve a dilemma. However, on closer inspection
of these incidents it can help an educator to deal with these challenges nuineeéffe

the next timeMoon (2006) arguegist because we are keeping a journal does not mean
it will be reflective. When beginning to write reflectively, it can be difficult not just
descriptive in the quality of writing. However, once you have somethiigen it is

easier to go back and move into a more critical space than where you first began. It is

harder to remember details from memory alone.

My journal in terms of data was key to the development and the critique of my
thoughts. | did not only use words in my journal, but also used drawing to express my
inner unconscious thoughts and feelings. My journal assisted me to make meaning of
my thoughs in my inner world within my personal apbfessional lifeDrawing is
considered to have had a history of assessing cognitive functioning (Veale, 2005).
However, within this research my drawing was related to present and past emotions.
RobertHomes (2Q1) argues drawing can be a powerful means of exploring feelings
and thoughts. Selealization is the interaction of pedagogy coming to the process of
professional and pedagogical ideology (Lustan, Struck, Luibyva, Kulish, and Vertuhina,

2020).Glenn(2018) notes as previously mentioned above to embrace the messiness of
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action research. Omeflection my journal helped me to unravel the messiness and clear
the haze to be able to see more cle&@lyok (2009:85pelieves the mess adds to the

rigour.

3.6.2Questionnaires,

At the time of baseline data collection our country was in the middle of a global
pandemic, this had a knodhn effect in the research tools available to the researcher.

To gather my baseline data, | wanted to hear all my p@iedisidud voices on the

topicofl ove and compassion in their childreno
open ended questions can be less intrusive to begin (Bergmann, 2011). | am aware the
response to questionnaires can average at about half that arefllyoesmpletel

(Creswell, 200@). However, using the method such as a focus group the likelihood of
hearing all the voices is difficult to achieve and trusting your participants to give honest
accounts in front of a group is challengii@yeswell, 200@). In terms of collecting

authentic data the results may be simi@reswell, 200). Fromprevious experience

the authentic data surfaced after the focus group had concluded, in a smaller group of

where colleagues felt safer to reveal sirapiniongMurphy, 2019)

3.6.3Reflective Practice/ Mapping:

dt is teachers who in the end will change
Stenhousé€1981p. 104). McLaughlin (2004) explains ttkey to understanding the

world more is to reflect upon it. | have chosen reflective practice as a data tool; with

three colleagues the group was small and intimate to be able express their strengths and

struggles on the topic of love and compassionate carefran ear |l y year 6s p

Mapping is a technique explored in relational practices of refled@atterns from

which we engage with each other are reciprocal (Potter, 2021). Ryle developed the
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dance of attuning, engaging, or responding. Yet in emgagesomeone else is
respondingreacting,and copingRelational mapping helps to reflect on roles in
relationships. So rather than relying on generalised attachment categories mapping
helps us evaluate individual interactions to note patterns of engatyémeeeasing

rigour of relational exchangé€Ryle, 1975. Potters describes theisgeractiors as a

pole one end is action and opposite end is feeling they are reciprocal for example when

we are loving to feeling loved (Potter, 2021).

3.6.4Anecdotal Observations:

McNiff (2016)believes all researdiegins aedotally. The chi |l drends, col
my own interactions were logged as documented evidence for our journey together.
Anecdotal evidence was documented from t he
lead to dominate narratives through the eyes of the edutiteever, the educator

was aware to ensure a nrprdgemental stanc&xplicitly writing the wordshe way

they were expressday the participantLike our child observation records factual

evidence is recordedEpstein 2014)

MukherjiandAlbon (2018) state qualitative observations are usually taken in

naturalistic environments. The classroom was set up by the staff. However, the children
have agency over how the equipment is wsatlincorporate ideas such as new

materials, making rule®f our classroom, displaying their artwork. The children are

encouraged to take ownership of their sp&lark and Moss, 201 CCA, 2006)

3.6.5Children Art :

The children artwork and craft making was all open eratetiinspired by the child.
Permissim was sought for the usurkhérianhhe chi |l dr

Al bon (2018) we should not wunderesti mate
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can be unreliable in response to answers given. However, adults change their
perspectives alhie time and it is not questioned. Robéftsmes(2011)explains
children drawing can be a powerful for children to express feelings emotions and learn

from them.

3.6.5Photography:

Clark and Moss (201) stress the importance of children being allowed to do their own
documentation through the Mosaic approach. The photogvegtia the data collected

were additional sources of information to give the full picture of the data collected. No
photayraphs otthildren are presented within this research project. Photography may
support an abstract concept such as love to become clear and concrete. Photographs can
be interpreted differently by different people. However, it can bring authenticity to

words on a pag

3.6.6 Validity and Rigour:

In the collection of data, the researcher needs to always ensure they are not in breach of
the ethical guidelines (McDonagi al 2019). The primary motivation behind

triangulation is to enhance validity and rigadithe piece of research. Triangulation is
achieved using multiple sources of data to achieve your finRiolgson and McCartan

(2016) tell us triangulation is a research tool to improve the value of the data and the
accuracy of the finding. In my researstiudy triangulation is achieved through the

multiple sources | have used to collect data for example questionnaire, open end art,
mapping Foss and Ellefsen (200Bglieves that triangulation provides the foundations

for more rich and authentic data.
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3.6.7 Ethical Considerations:

This section pursues to provide a detailed account of ethical issues/moral concerns
arising in my research project. Ireland as it stands does not hold a single regulatory
body for research ethics @EDIY, 2012). Outside of clinical trials who are governed
by theaegis of the EU Directive on Clinical Trigl®epartment of Health and Children,
2004) ethical approval is usually sought within research etbitsnittees and
universities (REC). Ethical approvedn be an essential factor in keeping yourself, the
participants, all stakeholders within the early years setting and univeagity£thical
considerations in research highlights the physical and psychological safety of all
involved minimising the rislof harm BERA,2014; HIQA,2016)National Standards

for the Protection and Welfare of Childr&2012)Educational research is sourced under
the category of social sciences in research. Moreover, social science seeksato lead
democratic societyfirst five, 2019) Research undertaken in this area should be
comprehensive of all the stakehoklditerest, valuesnethodsand outlooks without
losing yourself own identity. Researithsocial sciencé should be done with the
upmost integrity encompassing individualism, privaaytonomyand respect for

diverse valuesvithin communitiegDECDIY, 2014)

Relationships are the basis of a stifdy action research project so like any other
relationship tust is warranted between the researcher and the participants. Although,
BERA (2018) asks the researcher when engaging in ethical relationships between the
participants, the researcher should take responsibility for their actions throughout the
project andpossibility after the research is finished pending publications and

di sseminati ons . -bEihgas pgramountiregardbeasroftthie stageseof |
development. Data collection when the researcher is most engaging with participants

appears to be thmmphasized phase of ensuring ethics. However, it needs to be
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considered throughouthe main areas that arose from an ethical perspective within my

research piece were as follows:

3.6.8Consent:

To beginning my process of consent, | approached my manager with regards to

allowing me to research my practice within my early years classroom. We discussed the
process of the research project topic also if she would need to give me any extra support
for example, time away from my current position. During data collection | may need
support around accessing the main caregivers adding notes to my reflective journal. She
agreed to the research going forward and we could discuss time for interactions at a

later stage.

Next, | received consent from my colleagues who | am working with daily. Reassuring
them | am studyingnyself and mypractice and trying to improv&’et, | required their
consentsl am never alone in this journey of relationships. Their idestivould

remain anonymous with pseudonyms.

Foll owing this, I reached out to the chilc
relationships of parentship with parents. Many were curious what they would have to

do. | explained it was my practice | svéocusing on; however, | would need to collect

data in the form of daily conversations for my reflective journal. | will ensure their

names will not be used within the research project. Additional consent was attained for
vignettes. Lastly, | consulted nayitical friends and validation group for consent

assuring them they would remain anonymous within the research project. See Appendix

B for consent forms
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3.6.9Assent:

The UNCRC (1989) states children should be involved in decisions that affect them.

They have aoice,and it should be taken seriously inageappropriatenanner.

Assent is a person under the age of eighteen who cannot legally consent alone to their
paricipation in research, assent is required. Yet, in terms of participation within the

research project assent is not enough to allow the child to partake it must coincide with

the guardiands consent. Each chil eépatn my
of the research project. | spoke to the children at their developmental level, informing
them | was writing a book about our <cl assrt
they want to be part of it?0d.HoWeheebpthal | agr
written and verbal consent was also granted aggairtheckingn with the

child/children inmomentto-moment experiencedndividual vignettes within the data

collection additional assent will be attain@kanfors, 2009; NCCA, 2007).Hildren

hawe the power and authority to refuse any work from being presented in this research
project. The children may feel they are presenting as vulnerable to which the

documentation will not be used.

All participants enlisted in the research project voluntarily and were told they could
disengage with the research at any point with which all their data would be destroyed.
All participates were informed of who was going to be viewing the data collected

naming my supervisor, the course@alinator and the external examiner.
3.6.10 Confidentiality/Anonymity:

Throughout the research | must consider the participartiination to overshare their
story, perhaps leaving them feeling vulnerable in theéut@onfidentiality and

anonymity can allow participants to be honest without the fear of judgment or criticism
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in the future All participants, stakeholders and the early years setting will remain
anonymous throughout the research. This is to protead¢inéties of all the research
participants. If this data is used at a later stage where anonymity is not possible the
participants will be afforded the opportunity to take part by regaining consent to allow

identities to be distributed (BERA, 2018).

3.6.11 Vulnerability/Power:

As previousstated above my topic of love and compassion in relationships is highly
emotive. Yet DCYA (2012) encourages researchers not to deem all sensitive topics high
risk. If the proper protective procedures are in place the research wilbeféehugely
valuable piece of research and in fact be deemed low risk. However, the researcher
must be aware of the protocol if a disclosure is made within the research project. Child
protection concerns are mandated to be reported to my designated liaison person

( Chi Is Hinste2014)

Ireland data protection laws are coveredh® Data Protection Acts 1988 and 2003
(Government of Ireland, 1988 and 200B)protects researetelated activities such as

the collection of evidence, storinggcessingand disclosing of personal data held on
electronic sources or handwritten systems by the researcher. The data is stored for ten

years following thauniversiy o6ethical guidelines.

All electronic data is stred is encrypted with a secure password. Handwritten-notes

reflective journal of reflections, observation or discussions are storddchedfile in

the researcherods bedr oom. Data coll ected f
guestionnaires @hanecdotal notesasst or ed al so be stored in t
Documentation taken from the childrenods | ¢

workplace as they belong to the children. The building is locked securely each evening
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whenwe leave. Amii mum number of photographic samp
evidence, permission is sought by the individual child and guardian also by the
management team they are then emailed to me. The researcher downloads the

documentation and uses a passwawdtrolled folder to protect this documentation
3.7 Limitations:

The limitations to my study are relationships are difficult to measurenslyenever see
the outcomes of our relational practigeghin the timeframe of a child being in your

care. Yet, we need advocate for process over outcomes lens @l&yesl i g0i8)i | ,

Selfstudy action research is personalized to the self. This could lead to biased thinking
or perception. However, the paipants learning in the research is key with more time

the findings may adapt but it was the research key learning within a certain time frame.
The study is not exhaustive research of relationships and relational practice. However,

innovative practice idisplayed with a focus on further research for the future.
3.8Conclusion

This chapter encompasses the research design and letaymay research including
methods of validity, ethical considerations, and limitations for this study. Chapter four
comprises the data collected including some analysis of research collected. The cycle

interventions are highlighted with the research atrapt
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Data Analysis

4.1 Introduction

This chapter displays the data gathered from my three intervention cycles. Starting from
the baseline data to the interventions, finally an evaluation of the intervention that took
place. Below is a table summarised wgrk accomplished and briefly evaluated. The
chapter then moves to a detailed evidence description of the data collected within each

cycleanecdotablith testimonies from the children, parents, and colleagues.

Cycle 1 Cycle 2 Cycle 3
Baseline Data: Baseline Data: Baseline data:
Reflective Journal Evaluation of intervention| Evaluation of cycle 2
Reflective drawing 1 Successful relational
Conversation with Staff and | stilneeded mapping sessions but
manager/critical friend. | support and sel€are. there was still a need to
Questionnaire from support the
parents physical movements
Most of the participants safely and appropriately
were comfortable with the and support transitions
new ter minol from the gardenatthe
They valued holistic classroom.
approach to early
childhood edudzon. It
was identified post lock
down children were
struggling with sel
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regulation of emotion, ang
behaviour was very
challenging for all
involved. Colleagues and

were approaching burnou

Intervention 1

Nurture Nook was
created to provide
opportunities for co
regulation for children,

mindful focus on love and

Intervention 2

Individual and Group
Reflective practice
developed. Introduced an
facilitated for myself and

my colleagues relational

Intervention 3

Indoor mat area created t
provide space and
opportunity for children to
engage in physical

movements and allow

compassionate care in my mapping. appropriate risk
own practice.
Evaluation 1 Evaluation 2 Evaluation 3

My reflective journal with
Korthagen model,
photographic evidence,
informal interviews with

colleagues

Informal interviews
Reflective journaicheck

in with manager

Observationinformal
interviews with children.

Reflective journal

Findings:

The nurture nook was
successful for children
provided opportunities to
embed love and care into

themselves building

Findings:

The reflective sessions
were so successful that &
new role has beeot
createl for the larger staff

team. Leading a common

Findings:

This gavechildren the
physical movement their
bodies needed, allowed

risk within the classroom.
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empathy. The word love
was being expressed by t
children. However, siff
were still struggling with
all the big feelings and
emotions. | was feeling th
pressure of holding the
professional love for the
classroom. | was holding

all the babies

language for discussing
relational issues. Staff ha
a better understanding of
childrends [
their role in the relational
dynamic through the idea
of 0Good EnC¢
agreed the Nurture ddk
was very successful in
meeting the
emotional and
psychological needs.
Transitions from the
garden arose as a
significant stress. Meeting
the children needs for big
movements and sense of

risk wasachieved in the

garden.

Built friendships and
socicdramatic play.
Transitions were better
aided. Emotional
regulation and behaviour
were notedListening to
the chil doés
embedded the holistic cal

within our classroom

seeing the whole child.

Figure 13 Data Collection Review

Our introductory block week really started the unpacking of my unconscious-values
based thought processes. Korthagen (2003) and Palmer (1998) believe we are happiest
when we are closest to our values. At the beginning of our research journey, a task was

asigned to write about our values. | heade
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Yet, when my lecturer unpacked it, the feedback stung knowing how much | wanted to

help vulnerable children.

This sounds as though it is going to be a really worthwhi®@ fie 2 F NB &SI NOK® LQY
GKS WINYdzyYl aSyairxidiAagsSQ alLlsSoaG 2F AGe | 2dz KI @S
Are you more interested in living your value of care as you develop a more holistic practice, |

wonder? Think about it a lie more. Well done on sharing some interesting ideas! Bernie,

Caitriona and Mairin(Glenn, 319-2020)

On reflectionshe was right, she hovered over my writing, viewing it as whole picture

rather than separate identities (Potter, 2021). She locatedtaipasie 6 Li vi ng

Contradictiond that | was nrefleciommalivilg | was
Contradiction could disrupt thinking intwi
positive approach. 6The i mpostawmeméd.off r el

viewed relationships and holistic care as separate identities (Whitehead, 1989).

Listening to Dr Elizabeth lecture on love | knew | had found my topic. She was

genuine treating all her students from-pre hool er s t o mastiamalds | ev
positive regard (Rogers, 1973; Campbell; 2
Kind Adulté is hugely influential for a ct

2013). However, embodiment of the meaning love, took more reflection. Miyarehr

gut knew but my head needed time (MurpRgflective Journal-1L.2-2020). Brown

(2017) suggests we move our learning from our head to our hearts through our hands. |
would tweak this philosophy, our heart is where the learning is felt, and moved to ou
brain through our experiences (MurpRgflective Journal, 4-2021). Personally,

anger which is usually viewed as a negative emotion was the driving force for my

passion.
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This picture below started the journey between my head and my heart. It wilaket m
sense to anybody, it does not make sense to me (Murphy, Reflective Jowiihl, 30
2020). Yet the clarity | got; | have never had that before (Mc Loughlin, 2020). | needed
to acknowledge selbve in my journey (Campbell, 2018). | had more-$@lie than |

thought to go through what | did and continue to strive.

Vulnerability is the core of shame and fear and our struggle for worthiness, but it
appears that itdéds also the birt HBdwace of |

2013 p.)

Figure 14 Reflective Art Piece (Murphy,2020) €3Q- 2020)

Love made me wellls written underneath. Brown stresses the importance of
vulnerability. Mc Loughlin (2020) echoed her thoughts for our research project. She

invited theclass to sit with uncomfortable emotions. Wondering where hawdelt
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that emotion before? Drawing this picture gave me an ah ha moment (Winfrey, 2021). |
realised how | had healed myself. As much as | am seeking a positive outlook for
outcomes of childbod trauma there is much that can be learned about the overarching
trauma informed research model when viewed through a relational lens of love and

compassionate care.
4.2 Whathave | to find out?

Once | had spoken to management and colleagues abous@ayate intervention,

seeking permission to use the word love when educating the children. The literature to
support Oprofessional l oved i n the early
linking with the main carers of the children to identify isswéh the terminology

(Page, 2017). Ethically, I also linked in with parents to find out how they would feel

using new vocabulary of love. Out of a possible ten questionnaires five were returned

(See Appendix C for all questionnair@s-1-2021)
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Figurel5 Parental Questionnaires
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MOTHERS' QUESTIONAIRES

a1

N

w

N

[Eny

o

Childs First Teacher Education has Changed Love Pedagogy Caring for the Parents

Figure 16 Parents Data Collection

The table above supports the data collected in the questionnaires given to the parents.
Analysis of the data mirrored the literature and our National Curriculum and Quality
Frameworks in terms of their role asthe madlzel s o t he chil dds first

differently but meaning the same thing (NCCA, 2009; CECDE 2006).
ParentK: We teach our children how to walk, talk, our values and beliefs.
ParentSI f eel this way as a mother | am my cbh

Allthemo t h leelieged education has changed in some way since they went to
school. Their responsesechdeth e | i t er ature of the chil dos
NCCA, 2009) The accessibility of more information due to the internet. Also, the

multiple languages children use as communication (Malaguzzi, 2011).

Parent EYes, schools have recognised more that altlctm have different needs,

di fferent ways of | earning. | canb6t ever r

Parent K Yes, education has improved children are heard more now
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Parent SYes, it has complete changed. As internet has opened up every peeatns

of information

The mothers had very innovative thoughts on the introduction of love into our
classroom. The word O0safed was replicated

child being loved by their teacher.

Parent EIt makes me fealafe, secure, and content known that they are loved as much

as school and at home

Parent CVery happy at least | know my child is safe

Parent St makes me feel safe and lucky. | know Lydia loves my child and he loves her
too. Its an amazing feelingtolow | 6 m dropping him off ever

and truly want the best for me child.

Lastly, mostmo t h feelieged we care for them as much as the child.

ParentKY e s , my daughterds teachers are very |

confide ny worries about my girls to them

Parent SYes, | feel like my teachers really care and listen to the parents. The
communication and help they have offered
creche has been so caring and generous. | feel so happynlydtlus got to experience

an amazing start to the school/education system.

ParentCSometi mes but not necessarily as we wc
would.
To conclude these results felt 1|i kleesmy val

of love in education also NCCA (2009) principles for the child. | was surprised to see

so many parents linked love and safety together. These findings correlate with the
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neuroscience of the developing brain (Siegel, 2020; Porges 2017; Mate, 2083). Th

parents welcomed love within our curriculum.
4.3 What did | do?
4.3.1 Cycle One

Reflecting on my reflective journal and ¢t
perspectives | began to research interventions to encompass my values. Teasing out the
tensions | felt with my values of Trauma Informed Care (TIC) and placing myself

within apedagogy of love and care. | enlisted support from a member of my validation

group. She suggested (Murphy-Reflective dJournal; 5

9-2020). Love and caring in education views the whole child being actively embodied

through relabnships. TIC echoes love and care learning through a +igtstsd lens

(Nicholson et al, 2019; UNCRC,1898). Moreover, | could see and feel the tension of

my values embedded in the space to support children without the deficit connotations.

This spacallows all children to explore and just be (MurpReflective Journal, 20

10-2020). Below is evidence to how our space began and what we created
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Figure 17 Before Interventionfl5-1-2021)

Figure 18 Before Intervention15-1-2021)
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