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Abstract

The purpose of my se#ftudy action research project was to enhance my practice as a special education
teacher beyond defieteaching. | previously felt like my teaching did not celebrate the strengths of my
students and instead focused on the academ&sarhich needed improving. | was not showing care

to my students as | planned my teaching around deficits, rather than empowering my pupils by building
on their skillstalentsand interests. My values of inclusion, cadationality, and voicevere nd being
represented sufficiently in my practice. | wanted to complete as&elfy to improve my teaching to

live by my values, but also to provide further insight into defmiused approaches existing in primary
education and how challenge them in myngractice.

This research project outlines the journey of teaching with inclusion, with students in my care who
receive additional support, in an urban primary school in Drogheda, Co. Louth. | designed and
implemented three classrodmased interventions 6 Ci rcl e Ti me Discussi onbo,
ando MuBot CanDo 6 wi t h t he ai-focused teathag Within mygowndpeatticec i t
Evolving thoughts surrounding my practice and its development, were recorded in my reflective journal.
My values acted astandards of judgemeas | questioned my practice amy pedagogical thinking

my reflective writing. My teacher identity was constargtyutinized,and its growth was influenced

through Kelchtermans (2009, 2018) literature. Through tbgrpss of my personal and professional
identity and their mergence, my reflective practice blossomed and correspondingly improved my

practice ashe projectunfolded.

The research unveiled the significance of the provision of student choice and eia#|uence of
practicing care, the importance of communication in relationships the fact that a ormzefits-all
approach is not acceptable in a special educational environment. My claims to knowledge and the
findings from this research hawnlightened new ways of thinking. As a setiidy process, this
research has had a profound effect on my own practice and led to a transformation in my teaching,
which has guided me towards using my valuemolfision, carerelationality, and voiceasmorals to

live by in the planning of my future teaching and on my reflective practice going forward.
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Chapter One: Introduction

1.1 Introduction

Special education teaching is a kiature of the movement towards the inclusion of all
learners in mainstream settings within the Irish primary education context. The current revised
model for the provision of pupils with special educationaéds (SEN), launched by the
Department of Education and Skills (DES) in 2017, reflects a social model of allocation, based
on the needs of pupils within the whole school. This is a change from the previously dominant
medical model, which focused on thelividual needs of students and included defaiiels

and required formal assessments. Although this revised model has been in operation for five
years, deficfocused teaching and diagnosis labels continue to hold a strong grasp on the
influence of spe i a | education in Ireland. O6Gor man a
shift away from a deficitocused approach and its focus on the assessment rolespdtial
education teacheBET), and a reorientation of the role towards transformative pedagogy. This
thesis sets out to analyse how defimised teaching can be challenged within the special

education context, whilst practicing canerelationships with pupils.

1.2Focus and Aims ofthe Study

The focusof this study isan exploration oktrengthsbased teaching and learning in a SEN

context. The practice of care is central in g8e#-studyresearchReflecting on myfour years

of previouspracticeas a SET, | realised that | wassing on what the children could not do

as lattempted to improve their progress in areas of the curriculum which they struggled with.
Echoing Bruce (2020), the i mportance of Fr o
should begin with what chilén can do, and start where the learner is, rather than where

you think the learner ought to be (a deficit model), cannot be overempb§siip).



Previously,| was fixated on assessment results apthnned my teaching around theeas

which needed improving. My values were unclear. | had not yet made the correlation between
my values and the influence they could have on my practice. | became lost in afdefi®#d
spiralling cycle and forgot the key reason why | became a tea¢benspire my students. My
practice needede-invigoration Engaging in enquiry according to Cooney (20X #)as a
protective effect against deprofessionalisation and demotivation because of its potential for
empowerment and charmge ( p The &n® otthis selfstudy is to realigmy practice with my

values through challenging mygwious deficitfocusedapproach to teaching.

Being unsure of my valuesledmeo Kor t hagends (2004) Onion M
considered the assumptions | makeathof the six levels of reflectioand their hindrance on

my practicelnclusion, @re,relationality, and voicgere the values which repeatedly appeared

as | inspected my assumptions and contemplated acting on them to make akstahgishing

my core values and recognising their significance in my personal and professional life
provoked a change in npractice Aspects such as assessments, resultsdiagnoses took a
secondary roleMy values superseded all other influencingtdeg within my teaching and

learning, and assisted in negotiating and reconstructing my practice. The promotion of
inclusion, for all learners with diverse skills and talents, whilst building relationships
prioritising student voiceand practicing caredzame central to my practice. My valwesre

embedded in mypracticeand naturally acted agiteriao r Astandards of jud
reflective journal when critiquing my practic&/pitehead and McNiff 2006: 80Yhey also

served as morals to live by whénarrating, navigating, and negotiatingrofessionakelf-

understanding through reflective pract{i&elchtermans, 2018236).



My research questiothow can | challenge defietiased teaching as a SET and practice care
through relationships with thaupils before meé is a feature of my own ongoing commitment

to personal developmernitly connection with theinderstanding and appreciation of reflection
hasemerged as a key professional learning during this reflective process. My relationship with
reflecion has moved my practice away from an authoritative style of teaching to a facilitator
of learning. Reflective journaling was a vital data collection tool within my research. | reflected
daily to critique and examine my practice and how it could be eedantrough sekl
guestioning in my reflective practice and analysing the data collected, the developments

necessary to move my practice beyond deficit teaching became apparent.

1.3Research Context and Interventions

The National Council forCurriculum and Assessment (NCCA2020) Draft Primary

Curriculum FrameworKDraft Curriculumladv ocat es teachers (ps fage
.5).Inclusive education and diversity is listed as one of the eight overagimegples in Draft
Curriculum(2020)which provides for equity of opportunity and responds to the uniqueness of

every child (p. 6)Furthermore the DES (2017) proposes to establishr ul y i ncl usi ve
(p.5). Relevant support is necesstrassisthis additional autonomy, ifthe expectations are
metappropriately.There is no mandatory professional learnimdulfil the role of a SET, yet

demands are constanthging heightenedlhe practicalities of schools beidguly inclusived

need to be addressed explicitly in policeesdimplemented through appropriate supports in

order to establish thdesiredevel of inclusion in autonomousarningenvironments.

Previously thetargetsl set for my students their school support plangSSPs)were deficit
focused. | wanted to hetpe children achieve their goals, but | was unaware that my planning

was hinderinghisprocessMoon6s (20@6¥Whagudst yomp,2b0fegdn t 0 do



the process of unfolding how to surmount the oppression of a deficised learning
envioment . | needed to take the childrends voi
the relationships with my students. Through transforming action, | was creating a new situation
(Freire, 2000. Engagenent with literature and reflection upon my ownagtice, aided in

identifying three interventionto introduce into my practice to foster a caring, strengmsed

learning environmend {Zcle TimeDi s ¢ u soswWio Starsband &Vishd ,  austdDo, Cavk

Dob ( MDMyDvalues, personakflectionsand discussions with my critical friend acted as
standards which | judged my practice upda.compliment my researchyé interviewswere

conducted with educational professionalghe findings emerged through codirend

thematically analyisg my reflectivejournal entriesand the interview transcriptions

1.4 Overview of Chapters

In chapter two, the literature reviewed introduces SET practice sltag#nst five themes of
inclusion, care, relationality, voice, and identity. In chapter thtee mixedmethods
methodology approach is explained, including the research design and data collection tools.
Additionally practitioner action research is situated against the ethical considerations and
limitations of the study. Chapter four discusseaskRy findings centring oflL) the provision

of student voice and choicg) the practice of care in relationshig8) building relationships

through communication an@d) a onesizefits-all approachs not adequatm SET practice

1.5Conclusion

This chapter has situated the research question guiding this practitioner research and the
importance of moving beyond deficit teaching. Furthermore the research focus, the structure
of the thesis and the preliminary themes and findimgee irtroduced This thesis identifies

opportunities for personal and professional development as a primary school edndator



particular for SETsThe inclusion of insights, froomy personal reflectivdens from my
critical friend,and from professionalsithin the educational spectrum, adds to the authenticity
of this selfstudy which addresses teaching with inclusion and moving SET practice beyond
deficit-focused teaching. In the following chapter, SET practice is situated within key themes

of the literatre.



Chapter Two: Literature Review

2.1 Introduction

This thesis seeks to challenge defludisedeachingas a SEThroughpracticing care with my
individual studentsln this chapter, alternative approaches to SET praatieeexaminedin
addition to contemporary SET practiead aresituated against five themes of inclusion, care,
relationality, voice, and identityl' he literature discussed motivathe aim ofmy professional

developmenandconnects with my four core values of inclusion, care, relationality, and voice.

2.2 Inclusion
2.2.1 Special Education Provision in Irish Primary Schools

Educational provision for pupils WitBEN has made significant advancestihe Republic of

l reland in the past two decades (Shevlin et

noted in the Irish education system towards a more inclusive approach to educating children
with various needs (Shevlin & Banks, 2021). Theu® has shifted from an emphasis on
educational provision for specific categories of disabled childemn inclusive approach
(2021:1)L e g a l chall enges made by parents prior
provision for their children wit SEN, added to the call for change in SEN policy and practice
(Walsh, 2021). From 2005, the general allocation model was designed for the provision of
pupils with SEN to promotéruly inclusive schoold Following extensive consultation, the

DES launche@nd implemented a revised model of allocating supports for pupils with SEN in
2017. This new systememonstrated a movieom the previously dominant medical model,
focused on categories of deficit labels, to a more social model based on the needssof pupil

(Walsh, 2021).

t



2.2.2 Inclusion

The National Council for Special Education (NCSi#)s set up tanprove the delivery of
education services to persons with SEN arising from disabilities with particular emphasis on
children.Ther Inclusive Education Framework (IEF) (2011) shapes inclusion as a process of

i dédressing and responding to the diversity of needs of learners through enabling participation

in learning, cultures, and communities and removing barriers within and from ieducat
through the accommodation and provision of appropriate structures and arrangements to enable
each | earner to achieve the maxi mum benefit
O6 Raw, 2010, cited in NSCE, 2@ B esl3)h.atThen
education and diversity centres on the values and practices that enable children, as individuals,
to belong, feel respected, confident and safe so they can engage in meaningful learning and
reach their potential(p. 20).Drudy & Kinsella (2009) argue that inclusion needs to focus on
developing the capacity of schools to respond to diversity, including ethnic minorities and
disadvantaged communities, in addition to children with SEdthools develop the capacity

to respond to diveity, the conceptualisation that inclusion only involves students with SEN

would be interrogated (Drudy & Kinsella, 2009).

The Draft Curriculum (2020) aims to establish a universally designed curricuumch
adheres to an inclusive approach by thinkingtérms of variability,competency,and
opportunity, and moreover shifting away from thinking in terms of ability and disability. The
best interest of every child is the focus of a universally designed curriculum which promotes
equal opportunities with maagful engagement, challenges in learniagd positive
interactions in the school communit®0R0: 20). By following The TeachingCouncil (TC)

Code of Professional Conduct for Teachéf®de of Conduct2016), teachers must be

ficommitted to equalityandnc |l usi on and to respecting and



Policymakers and educators are faced with the challenge of ensuring that inclusive practice
becomes the norm in Irish schools througlevaluating their attitudes and practices and being
offered opportunities to develop their professional knowledge and skill base (Shevlin et al.
2013).Teachers must respond to change with new and innovative approattiesshimlenges
presented, but alsmustbe given the tools and resources to react apatepy over a long

period of timeas change is inevitabeO6 Gor man & .Drudy, 2010)

2.2.3 Professional Development

Shevlin et al. (2013) identify a need for further professional development for teachers in

primary schools who work as SETs-dareer professional developmentusidamentafor

SETs to adequatepddresgheir responsibilities, however there is no maagatequirement

for teachers appointed to a SET position in Irish schools to hold an SEN qualification. In

addition to the need for professional development, Shevlin et al. (2013) demonstrate the
vulnerability present amongst teachers and the issues daosed lack of time for planning

and assessment.

Teachers are reluctant and resistant to adequately address inclusion in their learning
environment due to fear (Shevlin et &013). Conflictingly, inclusions largely determined

by t eac h eandlow thdy interpret chausion in their own contdQ Br i 2)n, 20
According to thelEF (2011) the promotion of inclusion involves actual participation and
accommodation to be present, which is difficult to come by from reluctant and hesitant
teaches. Perhaps the most important factor in changing teafezeful attitudesconcerning

the resistance to inclusion, is success with inclusion itself (Shevlin et al., 2013).



O6 Gorman & Drury ( rBodelre¥glutiormary cappeoacto Iprafessional i
developmentouldbe adoptedb challengeconventionalvisdomand promotatruly inclusive
educatiomssystemi n | rel ando (p. 157). A push for a c¢
the purpose of resisting a socially shared narrative used to justify the oppressisocad a
groupo (Lindem@amr, uzs0 20: GdBaGaje dudy2040ycall fad 6

all s o c i strucuesand institutionsto adapt their current procedures to equally include
everyone, including those with a disabili#xdditionally, it is crucial that professionals are
appropriately prepared and trained to develop inctupractices sufficienty O6 Go & ma n

Drudy, 2010) A commitment to diversity should incorporate inclusive counter narratives and

could possiblyprevent te if ear s andadgqquecexd vedperi enced b

(Shevlin et al 2013: 131).

2.2.4 Teacher Autonomy

The Draft Curriculum(2020) describes teachers @gentic professionalsSEN teamdave

been afforded more autonomy with the revised model of allocation for SEN pupils, allowing

for more flexibility at school level (Walsh, 2021). Teachers are being afforded more power
throughthe Draft Curriculun{2020)asthey can interpretthe childrérs | ear ni ng t hr o
|l earning outcomes which allow for wvariations
a gap in accessing meaningful professional development in inclusion ahdpr@Etice

( O6 Gaor&mirury, 2010). Can SETsa s 0 a g eorf tei scs witpontantasdéatory
requirements for SEN qualifications, confidently follow and adhere toBR€2011) which

invites schools to individually determine how to use the framewaded on their individual

set of priorities. The Draft Curriculum (2020) is aiming to provide further autonomy to

teachers, but the necessary support must be accompanied in order to follow the guidelines of



the curriculum framework whilst simultaneously promoting inclusion to an appropriate

standard.

Walsh (2021) confims that schools now enjoy enhanced autonomy on SEN provision which

has the potential to promote enhanced professional practice, shared |eardicgllaborative
decisionmaking, if nurtured and supported through mutual support,, @mask joint action.
Despite the positive of receiving findicateher ag
thelack of confidence of principals and SEN teams in relation to the additional provision of

responsibility

Confidence within the SEN context comes througpegience and by learning from others

(Shevlin et al., 2013). Kelchtermans (2018) claims that through agency, teachers enact their
confidence and build selfnderstanding, which eventually is conveyed through their practice.
Buchanan (2015) believes thaete is choice within agency, but the options to choose from

are not freely for med. Per sonal actions and
policieso (2015: 714). The gener al all ocatio
y e tnclufive practice relies to a large extent on teacher knowledge, skills, understanding,
capacity and at t2013:uldZg.ST@achérsSaneeincrieasingly being grdnted

more agencybut issues includingthe correctprovision of supporandthe capacity foithis

largevolume ofautonomyremain undecided.

2.2.5 Barriers to Inclusion

Time constraints prove to be a barrier of effective inclusive pracdieVin et al., 2013). A
lack of scheduled time for the planginf SEN provision challenges the development of more

inclusive practice (Walsh, 20213hevlin et al. (2013) highlight that SETs receive inadequate
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time for planning and structured collaboration addition to trying to get to knowhe
individual pupilsand identifyingtheir strengths and needBurthermore, at a whole school
level, an insufficient amount of time is dedicated to developing inclusive practice through

training days, staff meetings andservice (Shevlin et al., 2013).

Liaising with outsie agencies to complete formal assessments and reports, is challenging for
schools due to time constraimsich introduces another barrier preventing theppropriate
provision of support and inclusion (Walsh, 2021). Although time delays continue tg occu
removingthe need for formal assessmamnid focusingon identifying learning needs rather

than on diagnas for the purpose of resource allocatibas been a positive chan@alsh,
2021).That saidminimal collaborative practice isow occurring between schools and health
professionals, even though outside agencies make diagnoses and have adequate training
(Walsh, 2021). Greater access to professional support from agencies shehNegional
Educdional PsychologicaBervice (NEPS) could@ssist in creating learning environments
which are more inclusive in the long term (Shevlin et al. 2013). As stated NC8E&(2004)
Education for Persons with Spal Educational NeedéEPSEN)Act, children with special

education needs have the right to be educated in an inclusive environment (p. 7).

2.2.6 Importance of SPHE and WelBeing for Promotion of Inclusion

The NCCA (1999b) Social Personal and Health Education (SPHE) Curriculum amalgamates
tackling isses of inclusion in a combination of threeays, through a positive school
atmosphere, through specific time allocation and through an integrated approach across a range

of subjectareas Teaching SPHE provides oppomwbrkkniti es
of values, attitudes, understanding and skills that will inform their decisions and actions both

now and i nNCCA, é999b:.u2)Additiomally it provides opportunitiefor personal

11



development, healttand weltbeing inclusion and diversity (NCA, 1999b).The Draft
Curriculum (2020) now includes webkeing as one of the five broad curriculum areas. Physical
and health education (PE) and SPHE are elements within the umbrella term-loévvegland

are the only areas which have not received aagtgah in allocated hourg&urthermore inclusive
education and diversity is one of the eight overarching principles of the Draft Curriculum

(2020) and fostering wellbeing is one of the key competencies.

The IEF (2011)argues that an effective pastoralecalystem promotes and safeguards pupil
well-being. Monitoring attendance, participation, wéking and performance on a regular
basispr omotes the attainment of eaadademigapdi | 6s f
social goalsAccording to theDES (2019)Wellbeing Policy Statement and Framework for
Practice(Wellbeing Policy) well-being should be carried out through all aspects of teaching

and learning in primary educatioBtudents spend most of their day in classroamdtheir

daily school experiences greatly contribute to their seihg Therefore,teaching and

|l earning must be Ademocratic, Il nclusi ve, en
high achievement and providing FRughpnorethani ty f
Wellbeing Policy (2019addresses the continuum of support guidelines from the Department

of Education and Science (2007) in that universal support (for all) in addition to targeted
support (for some and few) in schools can effectively prevemtaaidress anxiety and low

mood for many students (NCSE, 2011). One of the key approaches to developing inclusive
educationaccording to th®raft Curriculum (2020)isrecognisngt he | mport ance of

that all children are unique and will develoglan| ear n at their own rate

ThelEF (2011)prioritises staff welbeing in addition to student wdlkeing, based on a rights

based perspective, which safeguards the welfare of all schooSstafflin et al. (2013) express

12



that a positive ethoand positive attitudes of staff contribute to succegsfiuision withn a

school. The SPHE Curriculum (1999makes the ongoing claim that implementing and
devel oping SPHE through a moral andethespi ri t ua
cha acteristic spi rShavlinetfal. (ROA3} highlight that positive sphool 2 ) .

ethos and positive attitude of staéintribute significantly to the success of inclusimachoos.

2.2.7 Conclusion

This section of the literature revieaxaminedthe role inclusion plays in the education system

of Ireland and theexisting barriers, including time and professional development, which
impede the successful and effective implementation of inclusion. SPHE anteive]l are
undoubtedly linked tdhe provision for inclusion in primary schools aace essential in
correctly folloning the IEF (2011) The weltbeing of school staff must be catered for in order

to promote welbeing amongst the pupils in the aim of the promotion of inclugicougha

whole school approacinclusion in Irish primary schools has greatly developed over the past
two decades, yet there is still a long way to go. This section supports my value of inclusion in
education and more specifically within my role as & SEnow turn this chapter to my next

value of care and itsignificancein education, particularly within the SEN environment.

2.3 Care
2.3.1 Defining Care

ACare denotes an approach to personal and so
context, relationships, and affective knowledge in a manner that can only be fully understood

if careds embodied di mension is recognized.
individuals, yet acknowledges our interconnectedness and interdepemdelareington,

2004) Noddings (2013), believes that caring relationships are fundamental to human existence

13



and that there are two pacrctairciinpgadon t(sp .i n2 8a) caanrt
f or 0 @Ehe believes jhat both parties abdiged, however not in the same demeanour, to

meet one another morally and to care reciprocally for one andéthghermoreNoddings

(2005) maintainst h ahe mdint aim of education should be to produce competent, caring,

l oving, and |ld4.abl e peopleodo (p.

2.32 Care in Education

Care is one of the four ethical pillars of thede of Conduct (2016)hich underpinthe

standards of teaching, knowledge, skill, competence and conduct of edugadijpi\(duty of

care for all students paramount in the role of a teacher (NSCE, 2011).0tde of Conduct

(2016)st at eseadchhmdr sadb fAigr act i cestinterssts wfdhe pupila/stuelehts by t
entrusted to their care. Teachers show this through positive influence, professional judgement
and empat hyloG6hNpd dichn gs@& 0( 2Z005) vi siszentresf e du
of care in which teacghg ard learning would take placiarough personal methodologies,
addressing aspects of concern which exist amongst those being educated. Noddings (2005)
notes that d successfully implement a programme of care in schools, curriculum and
instruction must assenlin unity. The cold separation of these features will not work in
establishing competent, caring, loving and loveable people, the main aim of education

(Noddings, 2005).

Care is embedded into the Draft Curriculi@020)wh i ¢ h d e c &riagraaonshigsat i c
within the school community support and I m
motivation andayeadn(2@®d@8 ) pt hé&dry of a nurtu
processes of interaction, dialogue and planning. She affirms thatedds to a shared

approach, between the teacher and student, in the construction of knowledge in an educational
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environment, which is responsive immediately to the child. Noddings (2005) initiates a call to
action which aids in developing a programme afec These actions include, caring for
affiliated needs, diminishing the impulse of control, discarding programme hierarchies,
developingthe themes of cayand finally, teaching that competence is required to care in all

domains 2005:174).

Vanassche and Kelchtermans (2015) argue that teachers must hold a strong moral purpose in
their role and they cannagblely be academically accomplished in their vomat they must

care about the personal development of their students. Noddings (2005) backs a drastic
statement, that academic achievement and intellectual development are not the goal of
education and that moral life should be embraced as the centrabfgedication (p. 173).
Noddings (2013) deems moral education to be of a higher significance aitd theipose is

to provoke an ethical agency in those being educated to meet others ndralfffs@ncloses

that the persons preparing and undertakengeich moral education will morally attempt to

encounter the needs all involved.

2.33 Practicing Care to Promote Equality

According to theCode of Conduct (2016), teachsshoul d fAacknowl edge at
uniqueness, individuality andpecific needs of pupils/students and promote their holistic
devel opmend anild 6hpuld b& perceivéd as inferior because of personal talents
(Noddings, 2005)Encouraging others through confirmation helps to highlight the best in
peoplethusself-development is encouraged from a caring perspective (Buber, 1965, cited in
Noddings, 2005). A vision of a better self, through both the lens of the student dewistioé

theteacher, is experienced through confirmation (Noddings, 2005).

15



Critical racetheory according t&olérzano and Yosso (2002) aims to eliminate racism as part

of a bigger purpose dbpposing or eliminating other forms of subordination based on gender,

cl ass, sexual orientation, | anguaahedologgnd na
foregrounds race and racism, but also questions individual debates on class, race and gender
which are viewed as origins of streng{®olérzano and Yosso, 2002kducational
environments, as noted by critical race researchers, can be conédowdren analysed
simultaneously against thei andpowée maponciipptpe
e mp o W2002026). Educational inequity is explained, whether explicitly or implicitly, by

means of majoritarian stories, which hold layers of assiomg fithrough a cultural deficit

model and thereby pass on beliefs200h3a)} stud:
The Code of Conduct (2016) places respect as a core value which accentuates the importance

of teachers upholding dignity. Cal race theory invites SETS to think about our practice and

to question whether we are respectful to students in our SET practice by focusing on strengths

rather than deficits.

Counterstories according to Lindemann (2028}ify social groups angdrovide a voice tdhe

oppressethy uprootingsome part of the oppressive story and reptait with a more accurate

one. FurthermoreSolérzano and Yosso (2002) illustrate the counterstory as a means of
communicating narratives of those who are on the madajisgciety, whose anecdotes are not

often reportedThe new story must be accepted by the dominant group and furthermore, treat

the oppressed social group accordingly (Lindemann, 2020). Additional damage can be a result

of these narratives. The oppressagtial group can be recognised as socially and morally
inferior, thus an abusive power can be held against tl220(287). The oppr essed,
di vi ded, unaut hentic beingso, can only begir

they realise, thepr e fAhostso of the dMpmpbered theappresded ei r e
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group may have conceded the nAhatefulfThel i ght
challenge for agentic SETs is to support counterstories which challenge the oppressed and seek

to find new stories for students to find meaning in

2.34 Importance of Continuity of Care

Noddings(2005) believes that schools are environments of diversity which cannot focus only

on achieving academic goals, similar to how in a family the parental role is more than feeding

and housing their children. She asserts that fundamental needs of studsenpsimarily be

catered for in the learning space before thinking of achieving specific academic goals. The
singepur pose view of education and the acade
technically wrongo (2005: 6nalnstitutbhsprouwdesrihg f or
potential to meet all caring needs of the students and Noddings (2005) asserts that this can be
addressed in the following four ways; continuity in purpose, continuity of school residence,

continuity of teachers and studerdadcontinuity of curriculum.

2.3.5 Conclusion

Il n order for children to develop to become 7
2020: 5) care must be a central within their educational environment. Children should
experience the feeling of ing &caredfor6and the action of showing cafhe care expressed

through relationships and present within a teachers identity should not be influenced by
academiccapabilities or diagnoses. Caring relationships in the learning environment must be
commited and mutuala8 we cannot care for ourselves in
from ot her so ( Nrothedextsagton of tAedit@rature révigwy, the focus turns

to the importance of fostering relationships to encourage care and inclugio® primary

school context.
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2.4. Relationality
2.4.1 Relationships in Education

Relationships are one of the eight overarching principles dtaf Curriculum(2020). This

shows an improvement in comparison to the NGCF09a)Primary School Curriculum which

does not specifically address relationships in any of its seventeen principles. According to the
Draft Curriculum(2020), if caring relationships are fosterdt engagement, motivatiopand
learning of the childrercan bepositively enhanced. Relationships are central to high quality
teaching and learning (2020: 20). Relationships between the teacher and the child are improved
through interactions as every interaction is significant and contributes to acehtled
respamsive pedagogy (NCCA, 202 ccording to theCode of Conduct (2016)elationships

are caring and committed on behalf of the teachke Draft Curriculum (2020) promotes
developing wellbeing in the studentas it supports them to value positive and healt
relationships that are balanced and connected with relational and emotional.aBpects
uniqueness, individuality and specific needs of pupils are acknowledged within relationships
to promote the holistic development of the students (TC, 2016). Addlityothe Code of
Conduct (2016)ecognises the importance of working on improving relationships in the school

environment, in hope of building a culture of respect and trust.

2.4.2 Communication in School Relationships

Mutual respect between staff, plgpiparentsand others in the school environment is the basis
of communication (NCSE, 2011). ThEF (2011) highlights the importance of being aware
that communication between staff and studamtise school community can take place in many
modes includig nonverbal, signing, writtenand visual. The power connected with non
verbal communication and body language mustdoegnised byall staff for the quality of

interpersonal relations and inclusion to be contribute(NtBSE,2 0 1 1) . AReci pr oc:
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i nes of communication take into account the
(2011: 28).The fourfold interests which naturally occupy children are communication,
construction, expressipand investigation (Dewey, cited in Noddings, 200&). 8 herefore,

it is through these activities which children grow to develop the skills and capacities to tackle
developmentatasks as they matu(dloddings, 2005). ThBraft Curriculum (2020jaises the
significance of communication in thadanguage is consistently being enhanced through
interactions with others, as it provides the opportutityengagefiemotionally, socially,
cognitively, i maginatively and 2020s t1B).et i c al
Communication brings me to the next segment of my literature review in which | will discuss

the importance of the provision of voice in education.

2.5 Voice

2.5.1 Childrenés Right to a Voice

The United Nationsl nt er nat i onal Chil drends Emergency
decl ares that nAevery child has the right to
their circumstances, should have that right

childr e n 6 s -based @pproacho the selection of outcomes for proposed educational
interventionsshould be taken. T&practice, mandated by The United Nations Convention on

the Rights of the Child (UNCRC) (20ddms, ensu
as stakeholdersThe UNCRC (2010), have developed a framework which acknowledges
education as a fundament al right of childre
McEvoy (2009) the UNCRC (2010) raised awareness of the lack of power childrezom

impacting their own lives and their opiniobsingearnestly be taken into consideration. Like

the opinion of Lundy and McEvoy (2009) today

best adopt a-baseld approacherati@esthathis ghppr oach slhoul d b
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order to know what will work for children there is no option but to work with children to secure

the realisation of their rightso (2009: 58).

2.5.2 Pupil Voice

Lundy (2007) draws awareness to the fact that respecting st@en vi ews 1 S not

practice but it is a legally binding obligation. She continues by affirming that pupil voice should

be firmly | ocated wit hi n.Thiskssupdonted lmyeheriesuekthato f ¢ h
adults can find reasonstonatge chi |l drends views due wei gh
(2010), gives children the right to have their views given due weight in all matters affecting
them. Lundy (2007) proposes a new model of child participation to successfully implement
Article 12 . He model considers the implications of four separate factors which include space,
vVvoi ce, audience and influence. Figure 2.1 di
Article 12.
Right to
express
Article 2 aview Article 13
Non- Right to
Discrimination Information
Article 12
Article 3 ! Ar‘tic\eIS
Best Interests ) ng:;;: Eg I|Jc‘itasnce
given due
weight
Article 19
Right to be Safe
Figure2.2 Lundydés (2007) Model of Child Participation (

Lundy believes that there is a need for communicating the legal and human rights elements in
Article 12 in a new way through this modsl thatpupils have the right to express their views

and for ther views to be given due weight. Firstly, pupils must have the opportunity for
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engagement and involvement in decisiaaking in a space which the pupils are encouraged

to express their views. Secondly, thalychil dr
on their ability to form a view, whether mature or not, and does not rely on their capacity to
express a mature view. Thirdly, pupils should be guaranteed the opportunity to communicate
their views to individuals who have the responsibility to fist€inally, adults must consider

the best interests of the children so that their right to have their views given due weight is not
overtaken by the ideology that adults in their lives know what is best for them. The challenge

to find ways of ensuring thadults not only listen to children, but that their take their views
seriously is tackled through following the elemesits undy 6 s ( 2 0 AEF)201h)o d e |
stateghat to fulfil pupil potential schosimust listen to thgoice of the students, promatelf

advocacy and encourage expresgiegonal experiences and identities. TlHE® s (2011 ) vi
of promoting studentweb ei ng overl aps with Lundydés (2007
both of which aid in the increased involvementcbild participaton in education through

decisionmaking

2.5.3 DecisioAMaking

Lundydés (2007) model for conceptualising Art
terms of educational decisianaking through the right to express their views and for their

vews t o be given due weight. AThe pmakingi ce o1
should not be portrayed as an option which is in the gift of adults but a legal imperative which

is the right of the childo ( 2hatdakinga9dcéisa Chi |
right. Through the research conducted by Lundy et al. (2011), it was agreed that incorporating
the chil drends amakingymocdssof tioe pitojacewouldebe besefic@lnn the

guest for high-quality, relevant data o hi | dr en 6 s l i ves. Lundy (

significance of inviting and encouraging the input of the children rather than merely acting as
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a recipient of views if they happen to be provided by the childrenD¥dde Curriculum (2020)

addresses the imgance of engaging children in decisioraking about their own learning (p.

21). Providing opportunities for decisiemaking is specified in the Draft Curriulum (2020)

whichl i nks with Lundy 6 s c(h2i0l0d7r)e ncdosn cpeeprtsi puknc tti hvaet
as an integral part of school di sclosureo (
voicing their opinionsas an attempt to undermine authqngydiminishingin current practice

as children are being further encouraged to express their views.

2.5.4 Universal Design for Learning

UniversalDesign forLearning (UDL) developed byCenter for Applied Special Technology
(CAST) (2022) is aset of principles for curriculum developniemhich provide individuals

with equal opportunities to learrJDL addresses diverse learners through the proactive
planning of engaging and accessible lessons (Brennaf). ZY2nnan (202) describes UDL

as amethod of planning that helps teachers cristeons that are effective for the broad range

of students in their classrooms, including those with special needs. Additionally, Spencer
(2011) adds that UDLisaval uabl e t ool for the proactive
l essons inet aday&sl0)dIha entifues by expressing that it helps
educatorgo develop motivating, accessible instruction that will increase the participation of
all learners. Likehe UDL, Brennan (2021) describes the provision of differentiation through
choice in the aspiration oénhancing the inclusion of all learners without marking any
individual as different. The research carried out by Brennan (2021) shows that this pedagogical
approach can engage and motivate learners in purposeful and inclusiegleavironments

by offering choice. UDL and differentiation by choice provide students with a voice in their

learning. According to the/ellbeing Policy (2019)meeting the wellbeing needs and the best

22



interests of children requires us to respect arldevéhe voice of children and foster their

belonging and connectedness to the school community (p. 9).

2.5.5 WellBeing and Pupil Voice

Chi I dr ebeifigcanwessupported whigreir own views are taken into account to inform

their educational provisio(Murray, 2019). Student voice is one of the key inWwlbeing

Policy (2019)and is developed through relationships and partnerships. The fact that children
spend most of their day in classrooms, their daily experience of teaching and learning
consequetly contributes greatly to their wdbleing (DES, 2019). Therefore teaching and

|l earning must be both @Ademocr atDraft Qurrieulud #Ai nc |
(2020) also addresses the promotion of wming through choice, agency, motivatiamd
engagement. Each of these four elements are positively impacted through effective provision

of student voice.

The Draft Curriculum (2020supports schools in working towards the creation of inclusive
learning environments through providing opportunities for feedback and supporting the
children to reflect on what and how they learn. It is important to recognise that children express
their views in a variety of ways, not all of which are verbal (Lundy, 2007@.need for adults

to receive training in the skills of active listenilsgecognised by Lundy (200&yhich would

involve taking appropriate account of the range ofwerbal cues ddpyed by children whilst

expressing themselves.

2.5.6 Conclusion
Article 12 and Lundybés (2007) mo d e | provi de

creation of childrendés right culture in scho
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steps taken to encourage children to express their views in primary school builds relationships
in the learning environment. Children becomiagtive stakeholders in decisiomaking
processes and providing opinions, in which their views are not only listenbut taken
seriously, adds to developing positive wiadling in their education. Promoting inclusion while
simultaneously providing student voice migstilitatethatcommunication can occur in arange

of ways. The uniqueness of each child must begmsed and interpreted by individual
educators in order to positively ensure that each child feels they are being listened to. | will

now discuss the final element of my literature review in which | will discuss teacher identity.

2.6 ldentity
2.6.1Teacher Identity

Teacher identitys understood as faynamic, careelong process of negotiating the teacher

self in relation to personal and emotional experiences, the professional and social context, and
the micro and macr o py@d, 20087%2).a dentity warlo is reeedede nt 0
to participate in higiguality teachind2018 78). ThisGdentity worldis a means of reflecting

on oneself and the experiences, that prodd@areness opromoting personal learning in
teaching througbeliefs,emotions, understandings, amekrsonal and social valug€&embylas,
2018).ddentity worldis a lens used to analyse the process and formation of identities and
environments through social and political practices (Zembylas, 2018). Teachers can begin to
patticipate in micro political actions if their salinderstanding is constantly being interrogated
(Kelchtermans, 2017Kelchtermans (2017) argues that some teachers may even think about
or leave the teaching profession if they are unable to be the telaepevant to be. Identity is

also formed within the macro political level however, as a teacher the opportunity remains to
establish oneself in a variety of wayguchanan2015). Teachers are constantly forming and

reforming themselves through reflectimmn their individualism and their practigeand
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additionally by proceeding to find opportunities to complement their-gaifceptions

(Buchanan2015).

Kelchtermans (2009personal interpretative framewarlp. 260) gives teachers meaning in

their practice and a rationale to follow and act upon in their profession. The framework is a

lens which guides their actions and interpretations and provides-isahkssy of their

cognitions. Teachers gain identity and a sense of how they see themselvepintessional

practice through this framework (Kelchtermans, 2018). According to Kelchtermans (2009)
selfimage, seHesteem, job motivation, task perception and future perspective are the five
components that roaderstanding (pt 280 wrtheemore, &Kelchterindns

(2018) discusses that the course of action through which each individual teacher interprets
educational scripts, will depend on their personal sense making of a given document. Each

t eac her 6 shamating,maviatirg f @negotiating organisational and institutional
documents will varyldentity emerges and become apparent through this-sessag which
influences their practices in the | earning e
of themselves is influered, informed and to some point determined by the context, there
always remains space and | eeway for their [

(Kelchtermans, 2018: 232).

2.6.2Teacher Identity and Teacher Agency

The connection between teacherelagy and teacher identity is a major implication for
undertaking research as a teacher (Buchanan, 2015). Teacher agency establishes the core of
sefunder st anding and can be Buchanar201s:dl4)a®he i den
Draft Curriculum (2@0)e ncompasses an agentic teacher as

of exercising professional judgement in response to individual learning needs in a variety of

25



cont e xt Bochafap(2015p gdds that agency is more than conducting idensty, a
professionalactions andpractices which transpire, influence their identity. Kelchtermans
(2018) argues that teacher agency i s fAnad si mp

always other factors to consider such as social and cultural cosdjtia237)

An era of accountability has had a ripple effect on teacher identity and agency as demands
within the profession have reshaped the professionalism of teadBirghanan 2015).
Buchanan2015) continues by voicing that this demand is notgitéorwardly accepted by

teachers and that identities are being interfered with because of the pressure to understand and
connect with these accountability pressures. Stress is being placed on teachers which affects
their selfunderstanding of their idetyi thus their impacting their practice as a professional.

Policies and professional guidelines are being weighed up by teachers against their professional
and personal identities, which helps to discover relevant, suitable conditions for their personal
learning environment (Buchanan, 2015). Identities are formedrefndnedthrough this
process of interpretation and ev alBuckahanon, ar

2015: 701).

Noddings (2005) questions the fairness of all students equaflyrieg school and a
curriculum which enhances the capabilities of some and not all learners. The paradigm of
accountability is likely to become the present episteme of our time, which will shape further
professional identities and teacher agencies iméasimanner in the future (Buchanan, 2015).
Identities can negatively be shifted if actions are constrained by accountability policies and
responding to the increased emphasis on standardised testing in SsBhobEn@n2015). The
feeling of vulnerabily (Shevlin & Banks2021) and the feeling of inadequgS8hevlin et al.

2013),discusse@bove in section 2.2.Hoes not positively impact theitmnomyand identity
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of teachersBuchanan(2015) declares that professional agency is reciprocally related to

professional identity.

2.6.3 Narrative Identity

According to McAdams (2013) dAdAnarrative i1dent
or her personal past with an imagined futurptoovi de a subjective hist
own developmenand a mor al justification of who a
Furthermore, identity in narrative termsfis omet hi ng composed over t
others, and with contextoHulferetal., 2003305).6 Nar r ati ved i s a word t
was rarely used in educational literature but has now entered the bank of general language in
education (Clandinin and Connelly, 2004). The word narrative has lost its meaniagtasat

the educational |l iterature as a term and beq
2004: 580). Narrative identity work, or as Connelly and Clandinin (1999) refer to them as
fistories to live by (p. 592) implies the understanding of conneai® between narrative
conceptions of identity and experience. Children asking questions, of each other and of
themselves, engaging playfully with others and metaphorically analysing their stories
alongside poems and books, aidsglistinguishingtheir idenities (Huber et al., 2003). Critical

pedagogy (Giroux, 2013helps students narrate their identities, through agency, as they

participate in their own learning.

2.64 Conclusion

The personal identity of a teacher becomes intertwined with the profdsglentty as
personal values divulge into th&standards of judgemeigtsf their everyday practice. The
process of a teacher coming to terms with theirsetferstanding is a necessary aspect within

their career if topguality and meaningful teaching to occur. Again, the person within the
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teacher comes into play here as the agency of each individual teacher impacts their identity and
the effectiveness of their practice. Through following the SPHE curriculum, teachers aim to
developstudentidentity and begin their journgof this life-long process. Narrative identity

also plays a role in the growth of identity as connections are made between the past and the
present, similar to how learning does not begin or end at school. Examining identity as the final
point in my literatue review was irrefutable. Without the urge and curiosity to refine my
identity as a teacher through conducting this research, | would not have made a powerful

connection with my values and had the opportunity of enhancing my practice.

2.7 Conclusion

This chapter has provided an insight into the literature encompassing inclusion in the primary
schoolcontextin Ireland, including the positive progress being made and the possibilities for
further improvement. SET practice has been interrogated within theeghef inclusion, care,
relationality, voice, and identity. The literature reviewed expands on how practicing care,
building relationships, voicing opinions, and scrutinizing identities can aid in the improvement

of exercising inclusion as an educator rder to meet the needs of all diverse learners.
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Chapter Three: Research Methodology of the Study

3.1 Introduction

This chapter outlines the research approach and design undertaken to enable my practice to
move beyond deficibased teaching as a SENd to practice care in relationships with the
pupils before mel will discuss the research rationatkesign,methodolgy, data collection,
ethical considerations, data analysis and limitations of the study. The focus of Hsisidelf
research is oriented towards teaching with inclusion and moving the practice of special
education teaching beyond deficit teaching. As @mugh (2010) states, salfudy involves

fa soci al practice that has the potenti al
subjectof enquiry, as | aim to increase inclusion, practice care, accentuate studenandice
develop relationshipsitough my chosen methodsintroduced three interventionsto my
practice (1) Circle Time Discussion2) Two Stars and a Wisland(3) MDCD. Additionally,

five professionals from various academic and professional backgrounds within education
participaked ininterviews as part of the study.aim to live closer to myalues ofinclusion,

care,relationality, and voicen my professional practice through this sstifidy.

3.1.2 Research Context

This research was carried out in a largean, ceeducational primary school setting, with

over one thousand students who come from a mix of smmoomic backgrounds. There are
sixty class teachers, with five bands of each class from junior infants to sixth class, and twenty
SETs As a SET, provideadditionalsupport for a range of pupils with diverse neaududing

autism, dyspraxia and dyslexia. This involhdedivering supportin social skills,speech and
language, fine and gross motor skills, literacy, numeiauy English as an adidibal language

(EAL), in avariety ofoneto-one and small group settings. Due to Celd&restrictions, SETs
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were assigned toonly provide support for availing students of all abilitiegithin two
mainstream classes fdne academic yeaPrior to the oset of Covidl9, students were
withdrawn from a mix of classes to avail of support in the best learning environment suited to
their needsThis yeardue to restrictiond,workedsolely witha broad range of diverse learners

from fifth andsecond class.

3.2 Self-Study Research

Selfstudy is an approach used to discover insights, through research, into our own educational
practices (Loughran, 2010). It provides the opportunity to examine values of the participants

and decipher if these values are beingdiup toin their professional practice. The desire to
completeselst udy action research resonates with |
professional practice. However, without contribution from others, this process would not be
possible (Pithouset al, 2009). The goal of becoming a critically reflective teacher cannot occur

by oneself.Pithouse et a;2000) maintain that oe can only exist and fully understand oneself

in relation to another. That said, Loughran (2010) discusses hdoctieremains on the self,

in relation to others and to oneds own profe

The use of diverse methodologies in s#iidy allows for critical feedback on practice and
encourages teacher identity to emerge. In turn, this will aid in pogitaiétring future

pedagogic practicé&Vhenh e fisel f 0 we -sbmdytbssmereti nhheefife
ar e, or the fAselfod we woul d | Dakde 19939 citdd én, It
Pithouse et al. 20097). In this way, selstudyis distinctive as we are discovering attributes

of our teaching techniques, whilst analysing the research we are undertaking in our learning
environments. Kelchtermans (2018) states that we are in fact gaining furthergettanding

as the outcome dhe meaningful interactions in our professional contexts:iBelérstanding
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i's subjective in that It nreflects teachers
reflects intense processes of intersubjective and contextualizedns@nkei n g lbternfakse | ¢

2018: 231).

Dweckds (20 libgpwthimimdsed regonate$ witlny approach of selstudy (p.

20). An educator who establishes and aspires towardgaavth mindsej firstly within
themselves through sedtudy, would secondly in turnebmuch more capable of promoting

and supporting the development agagowth mindseiin their students through their practice
Pithouse et al. (2009) similarly make the point that if teachers know about themselves, further
opportunities for growth are prmled. Completing selétudy and trying to improve yourself

and your practices is a crucial attribute of social act?fi99:48). Seltstudy and its process

can change its participants and their individual circumstances and situations. Things can be
seenfrom a different light andhrougha distinct perspective, which encourages action taking

(Pithouse et al. 2009).

Within the community of sel§tudy practitioners there is an essence of mutual respect and
support. Completing a settudy under positiveicumstances and with helpful company, has

a significant influence on professional learning (Pithouse et al., 2009). Kemmis and Wilkinson
(1998) envisage how participatory action resedRAR) is a social process in which people

are trying to understanite ms el ves, how they were formed an
formed as i ndi vi du a lswdyrefeprch, tlRis3paper n@vrshifts towagds o n s
the action research methodologies used in my personastadif of challenging deficit

focused taching and practicing care in relationships.

31



3.3 SelfStudy Action Research Methodology

Bassey (1990) asserts that the action research paradigm was designed to improve action.

Educational practices may need to be invented and pursued in the classroomuid tois

type of research. A strong ethic of respect in which researchers are aware of issues that can

arise in a school context is paramount when carrying outstelly action research

(Department of Clidren and Youth Affairs, April 2012). Action remeh gives space for open

criticism. Observing and r e fifdurelenses ofgcriticalh r o u g

reflectiord (see Figure 3.1whi ch i ncl ude, studentso eyes,

experience, and theory, all provide a rigorexamination on the research being undertaken

(p. 61).
deepening reflection

own perspective

link to
students ? P

s

colleagues

Brookfield Critical Lenses

Figure3.2:Br ook fi el dés Critical Lenses 2017

McDonagh et al. (209) declare that conflict can arise between these lenses. Outlining your

research and how you attempt to resolve any issues of conflict, displays reflection on the

C

limitations ofthe study Kel cht er mans & ( 24@afdading, navigatmgendc at e g

negotiatingpersonal practigegrovide the opportunity to develop saliderstanding through

self-study action research (p. 237).
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The proces®f, and learning from action research speaks directly to my identity and values,
and exceeds the relative merittbe outcomeThe research may not always be a success, but
thelearningexperiened in meaningful sekistudyis invaluable That said, knowledge creation
never stops whedaeflectionon-practicéis being undertaken (Fook, 2015). It is an ongoing
processfor any committed practicing professional. Being critically reflective involves self
guestioning and seleflecting on deeply rooted practices and assumptiQueestioning
whetheryou areliving by your values becomes a regular thought, in addition kingsf a
fliving theoryd can be generated, be it througieing contradictiod or a firelationally
dynamic awareneégWhitehead, 2009: 87)ustifying new and established research findings

and the impact they have on future practice is paramount.

3.31 Ontology and Epistemology

McNiff (2013) declares ontology as a theory of being and the way we view ourselves.
Ontol ogi cal values are fiat the heart of the
beingo (Whitehead, 2 Oedilationd 4cjion reSeéreh yand provele &£ e n t 1
justified meaning and purpose. Throughout the course of action research, ontological values

are clarified and developed (Whitehead, 200@glusion, @are, relationality, and voice

emerged as my ontological valuésoughout my research.

Epistemology is a theory of knowledge. It is the view of knowledge and how it is created
(McNiff, 2013). Foucault and Gordon (1980) understood knowledge as power. However,
Buber (1958pssertedhat knowledge is coonstructed and values the contribution of children

in the pursuit of learning. My understanding of knowledge is that it is socially created through
communication and relationships. One of my reasons for wanting to complete actanches

wast o Afigenerate knowledge that can | ead to im
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and environment al benefitdo as a SET ( McNi f f,
student voice immy learning environment, | can demonstrate greeéee for my students and

value their contribution to relationships within the school context. Similar to the views of
Lundy (2007) all students should be facilitated with the opportunity to express their views.
Further more, ft e aeateearing relatorsinamch they bra theecardérsy butc r

t hat they also have a responsibility to he
(Noddings, 2005: 18). In seeking to improve my professional praatidenoving beyonda

deficit approach, Im showing care for my students by giving greatdueto their voice. By

doing so, | am creatingfdiving-educationatheoryo to stand by in my teachingVhitehead,

1989: 1). As | practice care through relationships with my students, | aim to be afonadgl

pupils in which they too will practice care with others both at school and at home.

3.3.2Self-Study Action Research Theory

I initially drew on questions from McNiff and Whitehead (2005) to help develop an action plan
appropriate to my concern (ire 3.2). Through questioning, discugsand reflecing, the

plan for undertaking action research continued to become more transparent.
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Figure 3.2: Practical questions for action research
Source: McNiff and Whitehead (2005: 1)

P ARO ( KMchaggag & Nixon 2014) firstame to mind as a suitable approach for
completing my research. PAR helps people to
which is what | hope to achieve whilst completing this study (Kemmis and WilkiaS6&

21). Throughconducting PAR, the possibility of questioning educational realities in order to

make changes for the benefit of the educator and the students is inevitable.

With further investigation and analysis, | deemed-stlfly action research to be moretadi

to my project. Selstudy action research (Loughran 2010) is a methodology for studying
professional practice. Whexgself-study used by teachers, foeson their own practice
(Vanassche & Kelchtermans, 2015). Sslidy has a powerful attachment hwiteacher
education and is undertaken to alter practic
practice and on the self in relation to others (McNiff, 20@2)chner (2005) noted théatmany

teachers greatly benefit from conducting sglfdy esearch through improvements in their

work as teacher educators and that this visible commitment tingaify provides a model
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for their s tSelfdtedpdctonm resegrchastiepedfectmethod for my research
of analysing how | can challge deficitbased teaching as a SET and to practice care in

relationships with the pupil before me.

3.4 Research Design

This chapter now turns to the methodologies designed for the research which involves the
action research approach, the data collection tools and the significance of my reflective journal.
An organised, planne@nd systematic approach is necessary whedumtimg any form of

research.

3.4.1 Action Research Approach

In this selfstudy, the purpose of the research is to enhance my profesSingaractice by
challenging deficbased teachingnd by practicing care in relationships with my students
My values ofinclusion, are,relationality, and voicare central in my research. | deny these
values when communication is not situated at the forefront of my practice, i.e. when the
children do not get a say in théearning activities, | do not share targets and goals achieved
with other staff who work closely with the students and | do not liatehrespond to pupil
voice My research is oriented towards fostering a leareimgronmenthat affordsgreater

importance to student knowledge and agency, in which all studentEéeetiford

3.4.2 Data Collection

Data collection is integral in any type of research. Using a variety of data collection tools was
critical in ensuring triangulation and demonstrating idxiéty in my claim to new knowledge.
Triangulation is a qualitative research strategy which tests the validity of research through the

conjunction of information from various sources. Cofgral. (2007) propose that when
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research is studied from morethone viewpoint, the complexity and richness of the research

can be reinforced. Table 1 outlines the initedearch plan and timeframe

Date: Action:

September and Research topic identified. Reflective journaling began.
October 2021

November 2021 Critical engagement with relevant literature occurred.

December 2021 Ethical approval from the college and supervisor granted

January 2022 Permission from the Board of Management, to conduct my
research in the school was granted. Consent received from critical
friend and colleagues and educational professionals completing

interviews
January — March Data collection takes place. Review of the cycles occur
2022 with feedback from critical friend.
April 2022 Data analysed and interpreted.
May 2022 The data and findings finalised.

Findings are compiled, and a summary research article is drawn
up. Results presented to SET team in school at end of year meeting

July 2022 The self-study action research is written.
August 2022 Draft copy of thesis submitted

September 2022 The self-study action research final copy submitted.

Table 1: Initial Research Plan and Time Frame

This research ti mefr ame ,duats orgoigirailactton andbgsa n and
result of Covid1l9 (Kemmis and Wilkinson, 1998: 21). As a SETegularlyhad to cover
mainstream classeatue to thesubstitute crisis caudeéby Covid19. The implementation of
interventions andconsequently thelata collection process were interfered with. Action
research is most certainly not linear. The messiness involved in action research generates depth
and rigour, which must be celebrated (Cook, 2088)part of my research | introduceddk

new interventions into my practioghich | critically reflected on after each cycle. Tiss

displayed inFigure 3.3
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Focus on providing
Must-Do, voice and choice in the
Can-Do students’ work and
providing pupil agency
Providing teacher
feedback, pupil self-
Two Stq.rs and assessment and pupil peer-
a Wish assessment of progress
during additional support
Opportunities to openly
1 1 discuss thoughts and
CI.I'CIC Tlme feelings towards
Discussion receiving additional
support
o Self-structured personal
Critical Self- reflections after the
Reflection of completion of
3 interventions
Interventions throughout four cycles

Figure 3.3 Action Research Intervention Focus

3.4.3Practice One:Circle Time Discussion

Circle Time (Mosley, 1996)s an effec! € mechani sm used to explor
provides the opportunity for spedindyregal.i n a
2011 724). ADiscussionCircle (Cohen et al. 2018) is another similar intervention, which
resonates with bringg forth the chance to partake in discussions and to challenge fellow
participants in naturandfamiliar environments. | decided that blending these two approaches

and comprising@ 6 Circl e Time Discussion6é was an i de
this intervention twice with my fifth class students, to hear their voice on receiving additional
support in school and to encourage them to express their concerns and interests. Furthermore,

| wanted to promote the importance of speaking out to my stadextexpressing their voice

on what matters to them. The fiGircle Time Discussion was carried out at the beginning of

cycle onejn which | established a baseline of thoughts and opinions of the participants through

a variety of questions (AppendB2). The second, completed at the end of cycle four enabled
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me to bear witness to further views and changes in opinions through lar giamge of

guestions (AppendiB.3).

3.4.4 Practice Two: Two Stars and a Wish

Care and inclusion were exposed through enhancing my relationships with staff and students,
throughthe introductonoh 6 Two St ars and a Wi s haovidogo mmuni
further insight into how the childrgrrogressedh respect of their strengths and needs, greater

levels of inclusion, honestyand opennesweree vi dent . Each fortnight,
St ar s a rstiuctae(AvfiersdiiBi4) with second ad fifth class pupildo communicate
feedbackon theirlearning. This was then shared with #tedent,the class teacheandthe

special needs assistant (SNA), if applicable. The stars alitime aspects of positive

feedback The wish identified a targe which the student is working towards. The targets,
developments and achievements of the pupile clearly expressed all personnel involved.

The class teacher and SNvereaware of the goals the specific studeméeseworking towards

while receiving dditional supportThis affordedgreater understanding of the support being
provided and practickinclusion to a higher degree in the school environment. With the
provision of this awarenesthe class teacher and SNauld help the pupil achieve the set

goal , t he dauasitmthedstudertduoeld have emmbetter understanding of their own

pathways and to become more aware of what is to come irp#reamnalearning journeys.

3.4.5 Practice Three:Must-Do, Can-Do

To facilitate support fomy fifth class literacy group idevelopingagency and student voice,
| introduceda MDCD approachA mustdo activity wasindividually choserby the students
from the template provide@®ppendixB.5). This must be&eompleted in order to begin a ean

do activity. The idea for this intervention was inspired from a pr@atbbserved wheteaching
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in New ZealandA greater level of choice is provided to the students when using this format.
Previously in my ordinary prtice, | chose all activities for the pupils to complete. The
combination of the MDCIpreserveshe focus oimproving and developing specific literacy
skills to reach targets in the8SPswhile also providing the opportunity for freedom within
their leaning simultaneously. Comprehension activities, cloze procedargssequencing
storieswere examples of mustio activities. Thecan-do activitiesweremore creativeopen
anddirected towards the personal interests of the studgatisrogress towardacdievingthe
targets of the SSPwas still occuring. Examples of camlo activities includeé drawing a
prediction of what will happen next anovel,designing an inventioar writing asong,story

or poem Such activitieofferedgreatemotivation among the studerttsroughthe provision

of choice and voice in their learning activities. The pupils ednd complete a musto
activity from the list providegdso that they auld move onto a sel€hosen calo activity.In

turn positive owrership of the completed tasks and their personal strengifepromoted

3.4.6 Reflections

Reflection became a structured aspect in my data collection process as | contemplated the
effectiveness of my interventions after each cycle. Through drawirfteqoractical questions

for action research of McNiff and Whitehead (2005), | generatpdrsonatet of reflective
guestiongAppendixC.1) which aided in critically reflecting on my school based interventions

in a systematic wayRoche (201) argues that people have an infinite capacity to think
critically and that new knowledge is generated for themselves in the process of reflection.
Reflection regularly occurred amy interventionsmy valuesand on dialogueA combination

of Sc h° niaelectiorin@ad&tiGro (G .) and -dnadidrd eCp iwe? 7 6)
naturally employeddReflectionin-actiordincludes instant thoughts of reflection that occur as

events are unfolding. This can result in plans being influencethesspot. Whereas
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Geflectiononactiorbis more formalFor me,@eflectionon-actiorbbecame the focal point of
rigorous reflective practicéhrough systematic reflectionkcritically refleced on the three
interventionsintroduced into my practice, after each of tharfoycles(AppendixC.2, C.3,

C.4). Reflectionis unavoidable in teaching and teacher development (Kelchtermans, 2009).
Through reflection, | have the opportunity to decipher where there is room for further

development.

3.5 Interview with Educational Professionals

In addition to the practice component of my research, interviews were conducted with five
educational professionals to gather their insights. Interviews were carried out with a child
psychologist, a lecturer in inclusive and &jpé educationin addition tothree colleagues
mainstream class teacher, a SEhd aSNA. Each of these individuals have invaluable
experience in the field of educatiohgained a complex understanding into their views on
inclusion, @re,relationalty, and voicel carefully generated the questions, based on my values
and informed by the literature riew, in order to obtain valuable data (Appen&»). The
interviewssupportriangulation and provide validation of my research. Before conducting any
interviews ethical guidelines were followed aadolain language statement and an informed

consent form \wre sent to eagbarticipant

3.6 Reflective Journal

| began writing in myeflective journa(RJ)at the beginning of the Master of Education (B).E
in August 2021My journey with reflective journaling has progressed fronting recountsdo
critically reflecing on my practicescrutinizedby my values.l frequently recorded journal
entries on eventgbservationsand interactions in the school environmehdditionally, |

reflected on conversations with my critical friemdgarding my research. As Dewey (1933)

41



reminds us, we do not learn from experience, we learn from reflecting on experience (p. 78).
Throughoutthe course of theesearch patterns emerged and became apparent during
reflection,whentime wastaken tostand back and analyactions within situationgSullivan

et al., 2016). As a resuliy valueswereluminatedMoonés (2004) refl ect.i
210) , accompani e d@emwondlihterpiertiveframeworldnaided in my

ability to produce deep reflective writinGombined, they stimulated extensive insight into my

understanding of reflection and into my own reflective practice.

3.7 Critical Friend

A critical friendisa fAtrusted person who asks provocat
examined through another | ens, and offers cr
Kallick, 1993: 50). The support of a caring, invastcritical friend encourages professional
relationships, which are supportive towards and enhance professional learning and
development (MacPhail et al., 2021). | conducted formal discussions with my critical friend at

two plannedpoints of my researchn addition to the regular informal chatsvés cognizant

of Br o o k fdouelénde8 af critical reflecti@grandmy personalvalueswhilst reflecting on

all discussions.

3.8 Ethical Dimensions of Action Research

Educational action research is no diffiet from any other educational research in terms of
ethical consideration®ne key feature of action research is the conflict of interest between the
role of the teacher as a professional and the role of the teecheesearcher. Being conscious

of bias andthepower relations possible betwethieteacher and students is a mandatory aspect
in the role of the researcher. All efforts must be made to remove it from the study. Kerr and

Anderson (2005) dr aw awar eauhors ef abnoreseatcreareii d o u b |
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faced with and which must be taken indo con:
the concern of the improvement of practice and social change, with the distress of the research
and creating valid knowledge about the pract@ther key ethical concerngsererelatal to

data protection procedures in light of commitments to privacy and GDPR regulations, the
importance of informed consent based on the provision of necessary inforneamn
consideration of the risk and potentiédkr associated with research. As part of this action

research, | submédan ethics application before commencing research.

3.8.1 Ethics Application

The ethics application (Appendi.1) was approved ot5th December 202y Maynooth
University, via the programme chaj following consultation with my supervisor. The
application addressed how the following areas were specifically handled whilst following the
correct ethical guidelines: recruitment and participation, vulnerability, power dynamics,
informed consentreseach in a Covidl9 context sensitivity and data storage. The risks
involved in this studyncludedata protection, confidentialitand the identity conservation in

my research. Tése exposuresere thoroughly addressed when completing this application.

See AppendixA for all associated ethical documents.

3.9 Data Analysis

Data analysis is a process which involves evaluating the data collected in a logical manner. |
chose to anal yse t hi s 2008)tsiesteutsematigandysiamethoda nd C
(p. 87).The sixphasesnclude the familiarisation of data, generating initial codes, searching

for themes, reviewing themes, defining and naming themes and finally, producing the report.

The thematic analysis witle presented in chapter four and includes the themes of pupil agency,

relationships, communicatipand the traditional special education environment
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3.9.1 Action Research Analysis

Values have a major influence on action reseaftiereforeo n epérsonalvalues have an

impact on methodological choices and behaviour throughout the process (Cohen et al. 2018).
Action research takes a circumstantial route, in which one step enlightens the next. It is

i mportant to be ficogni zaenh oksthectoandnpahec
practice setting when considering how to approachssetfy (Loughran, 2007: 15Kemmis

and McTagg a ritadreflectivei@l8in actbr2rsearch (Figure 3.4) includes the

cycl es and s taachaage, adihg aridmbsaning thenpgocess and consequences

of the change, reflecting on these processes and consequences, aneplaening, and so

f or p.R1). | sed thigselfreflectives p i to arlalgse my actions while heightening my

understanding of my practice.

Figure 3.4 Kemmis and McTaggartd 6 1 9 8 éfJReflécBve Spiral 6in action research
Source: Reid (2009: 77)

3.9.2 Action Research Cycles

Four cycles of action research weralartaken, the overview of which can be seeRigure
3.5. Cycle one and four include similar schdiased interventions and data collection tools.

The main differencen cyclestwo and three is that th@&rcle Time Discussion is omitted.
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- W )
*MD,CD 1 *MD,CD 2
*Two Stars and a Wish 1 *Two Stars and a Wish
«Circle Time Discussion 1 2
*Ongoing Reflective *Ongoing Reflective
Journalling Journalling
*Formal Discussion 1
with Critical Friend
\_
4 )
*MD,CD 4
*Two Stars and a Wish 4 *MD,CD 3 '
«Circle Time Discussion 2 *Two Stars and a WIsh 3
*Ongoing Reflective Journalling *Ongoing Reflective
*Formal Discussion 2 with Journalling
Critical Friend
\ J

Figure 3.5 Overview of the Action Research Cycles

3.9.3 Interviews

In addition to the above interventions, | completac fnterviewswith professionals from
various academic and professional backgrounds within educafi@nscription of the
interviews occurred as soon as possible aftenducting the interview, in line with ethics
protocols to support robust data protection measures. This helped with data analysis to depict
the discussions as accurately as possible and remembering tones and paugdgsdussion

and also themes that may have been forgotten.

3.9.4 Qualitative Data Analysis

Thematic coding analysis was used to analyse the data from my research journal, transcripts
from interviews, and reflections on discussions with my critical friéndilised Braun and

Cl ar k e 6sphasedobtiBejnatic analysismy data analysiprocesgTable 2).
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Step Description of the Process

1. Familiarisation of Data Transcribing data, reading and rereading of data,
noting initial ideas

2. Generating Initial Codes Coding interesting features of the datain a
systematic fashion across the entire data set,
collating data relevant to each code

3.  Searching for Themes Collating codes into potential themes, gathering
all data relevant to each potential theme

4. Reviewing Themes Checking if the themes work in relation to the
coded extracts and the entire data set, generating
a thematic map of the analysis

5. Defining and Naming Themes Ongoing analysis to refine specifics of each
theme, and the overall story the analysis tells,
generating clear definitions and names for each
theme

6.  Producing the Report The final opportunity for analysis, selecting vivid,
compelling extract examples, final analysis of
extracted examples, relating back to the analysis
of the research question and literature, producing
a scholarly report of the analysis

Table 2: Braun and Clarke (2006) Phases of Thematic Analysis (p. 87)

3.10Limitations of the Study

Researchers of sedtudy must be aware and cautious of the limitations involved with
undertaking this genre of study. Limitationpredictedincluded balancing subjectivity and
objectivity, Covid19 restrictions, and the process of action research.ic¢i@ated these
difficulties andminimisedther hindrance on theesearch, by planning ahead and addressing

them appropriately.

Balancing objectivity and subjectivity refers back to the ethical dimensions of the study,
discussed in section 3.8, in whittte conflict of interest betwedaheteacher as a professional
and the teachas a researcher is considered. It is important to show personal awareness and

responsibility for the decisions being made throughout the research process and how they may
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influence the data. Power dynamics also exist in the data collection as equality in qualitative
data in selstudy research cannot be assumed. Being mindful and open to thenditing

it unfold naturallyto tell its own story without expectations is craici

Due to the challenges education during Covid9, | preplanned for a school closunghich

would have mearhoving my teaching and research to an online platform. Thankfully this did
not occur.Howeveras a SET, | havactedas a substitute teaaheegularly throughout tn
pandemic, covering for absenaimstream class teacher colleaguesten dd notexperience

a full week of teaching and learning with ragudents Thiswasan impediment on my data
collection process and my daily practice. Megtmy practice with thdnclusion, care,
relationality, and provision of voice required in my research was implausible. | was denied the

opportunity to give full devotion to my practice, to my studeasl to my values.

It is pertinent to acknowledgéadt the action research approach is not suited to everyone and
comments of pessimism could arise. Action research is emancipgemry{is & Wilkinson,
1998, meaning its aim is to helfs participants to unleash the constraints of social structures
which limit their selfdevelopment and setfetermination. | consciously made an effort to

discoverthe best method of working withese social constraints.

3.11 Validity and Trustworthiness

Proving and displaying validity and reliability in sslfudy can be difficult task. McNiff

(2002) affirmsthat having the endorsement of other people constitutes in making a fair and
accurate claim to the influence you are having on the situ&iamty in the M.Ed Programme

| recorded this note in my reflective journall — wi | | demonstrate credid!l

critically reflecting on my journal entries and by getting opinions and views of others through
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di scussions and i nt &any authars (Shipthdd J1997;Haberindns, 2 0 2 1

1981; Elliott, 2007,cited in Sullivan & Glenn, 2021) have discussed the importance of
validating knowledge with rigour which can be demonstrated through process validity, social

validity, academic validity, and methodological validity.

3.12 Conclusion

This chapter has sitwat the methodological mixed methods approach undertaken to evaluate
how | canchallenge deficibased teaching as a SET and practice care in relationships with the
pupil before me. The approach demonstrates how assesghe improvement of my practice
through reflective journaling and data analysis whilst adopting my valuéstaaslards of
judgemend The aim of the interventions introduced ati@ data collected is t@ather
information on how tgprovide my students wit better support through a strengbesed
perspectiveas an inclusivandcaring teacher. Thigsearch is significanhot just for my own
practice but for confronting the focus imposed on deficits in primary education in Ireland as
focusing on strengs provides the pupils with opportunities for adshitil agency, choice and
voice. In the next chaptdrdescribehe data analysis process and present the key findings of

my study.
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Chapter Four: Data Analysis and Findings

4.1 Introduction

In this thesis, | explore howcan challenge deficibased teaching as a SET and how | can
enhance my practice of care in relationships with the student before me. This chapter sets out
the findings of the qualitative data collected as plth®research process. The data collection
tools used for this seltudy action research included reflective journalingsmimootbased
interventions, interviews with colleagues and educational professionals, and professional
conversations with a critd friend. This chapter begins with an overview of the action research
plan,followed byadiscussion of théhematic analysis of the daaéadthe four key findings,

andconcludes by articulatinpese findings in association with teacher identity andssedfy.

4.2 Action ResearchPlan

In autumn 2021, the initial plan was to complete three cycles as part of my action research
project. However, in February 2022 a decision was made that a fourth cycle would occur. In
January 2022, | introduced three neassroom research interventions into my practice. These
interventionsincludedCircle Time Discussionproviding feedback through Two Stars and a
Wish, andusing aMDCD choiceapproach. Each research cycle was undertaken inevégsk

block, which involvedcarrying out the interventions, reflecting on the practiaesl making
necessary adjustments for the following cycle. Many changes naturally octwwaghout

my data collection process. TalBeconveys the conducted schdmdsed action research
timetabdle. When contrasting this final timetable with the timetable | imgally planned
(AppendixB.1), many amendments can be seBms shows the fluidity and messiness of the

action research process.
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Date: Intervention:
Week of..
17/01/22 Circle Time Discussion no. 1 & reflection

31/01/22 Must-Do, Can-Do no. 1 (introduction & trial with fifth class students)
Two Stars and a Wish no. 1 (introduction & trial with all pupils)

07/02/22 Reflect on Must-Do, Can-Do no. 1 and make any necessary changes

Reflect on Two Stars and a Wish

14/02/22 Must-Do, Can-Do no. 2
Two Stars and a Wish no. 2
Discussion with critical friend & reflection

21/02/22 Reflect on Must-Do, Can-Do no. 2 and make further changes needed
(G w2 i Reflect on Two Stars and a Wish no. 2
& 25 Feb

Must-Do, Can-Do no. 3 (students create can-dos)
Student completion no. 1 of Two Stars and a Wish
Observation from Critical Friend

Reflect on Must-Do, Can-Do no. 3 and make final changes
Two Stars and a Wish no. 3 (teacher completion)

14/03/22 Must-Do, Can-Do no. 4 (students create can-dos)
Student completion no. 2 of Two Stars and a Wish
Reflect on cycle 3 of Two Stars and a Wish (student & teacher

completion)

21/03/22 Reflect on Must-Do, Can-Do no. 4
Circle Time Discussion no. 2 & reflection
Peer completion of Two Stars and a Wish
Two Stars and a Wish no. 4 & reflection on cycle 4
Final discussion with Critical Friend & reflection

Table 3: Action Research Timetable

4.21 Circle Time Discussion

Two Circle Time Discussios were completed with my fifth class students, the first in January
2022 at the beginnig of cycle one and the second in March 2022, at the end of cycle four.
The questions discussed in the fi@tcle Time Discussion (AppendiB.2) were reflected
upon and amended for the secdbidcle Time Discussion (AppendiB.3). | eliminated a
number ofguestions from the first discussion as | deemed ihealid to be asked again at the

end of cycle four.

5(



4.2.2 Two Stars and a Wish

Cycles one and two of the Two Stars and a Wish intervention involved providing personalised
teacheifeedback every fortght for each of my individual students. | used the template
(Appendix B.4) to completemy commentdefore printing it out to give to each childlThe

pupilsf el t -féocrabr eads t hey recei ved trhflectionof gyele son al
two, | decided that | wanted the pupils to use this intervention in @assdissment formab

think positively about their learning and to focus on their positive achievements

“It is important for your own well-being to acknowledge the little-wins and to
appreciate your personal achievements. In order to generate their own two stars, the
students will have to reflect on their learning and their own efforts. They will realise
their individual efforts and I hope this may help them to appreciate their hard work

and to not be so tough on themselves.” (RJ, 23/03/2022).

| believe that children and adults alike, can naturally fixatagactsthatthey cannot do and
forget aboutall the thingsthey can do. Introducing this s@lfsessment provided the
opportunity to switch their focuslereafter m the two week blocks of cycle three and faine
selfassessment was completed at the dénvdeek one and the teacheedback was provided

at the end of week twd his bi-weekly approaclktan be clearly identified in Table Bach

child filled out a laminated version of the Two Stars and a Wish temysaiiga whiteboard
markerwith their own edback comment3he completed selissessments were displayed,
with student consent, in my learning support room. The laminated templates were wiped clean
and reused in cycle four. Another change occurred in cycle four with the addition of oral peer
feedback. The childrenvho werewithdrawn in groups completed peer assessments orally,

using the Two Stars and a Wish format.

51



“It was nice to bear witness to the pupils giving each other compliments on their learning
and on what they think their fellow peers are progressing well with at school. The

3

students were very humble and polite when providing the two stars for one another.’

(RJ, 23/03/2022).

The peer feedback idestemmed during a discussion with my critical friend after she observed
my interventions in progresgith my studentsUpon reflection | decided to add this approach
to my interventionin the final cycle as it wouldprovide the opportunity forfurther

comnunicationandanother len®f validationto assesthe impact of this practice.

4.2.3Must-Do, CanDo

The MDCD intervention was completed with my fifth class literacy groupchsi@eand voice
basedapproach to completing their learning activitiesisTpractice providgupils with the
opportunity of working in an independent manattheir own pagewhilst alsoproviding the
freedom tolist cando activities based on personglreferenceat a level suitable for each
individual studentLiteracy support was provided for these students four days per week, from
Monday to Thursday. The students had the choice of adauattivity to complete each day,

in a selfchosen order. After completing the mudlst to an appropriate standard, thenuld

then independently choose a @m activity from the list provided. This approach was taken
in cycles one and two (Appends6). Upon reflection othese twaycles, | decided to amend

this intervention,
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“For the next cycle, I am going to let the students choose their own can-do activities.
1 think this will provide them with further ownership and agency within their learning.
I mentioned that I was thinking of doing this to the students and they were thrilled.
They almost could not believe that they would be allowed to choose their own
activities for completion. I hope they are realising the trust I have in them and that [

feel confident in doing this.” (RJ, 22/03/2022)

In cyclethree,l decided to trial giving the students tigtonomyto make their own list agight
cando activities to choose from in the template provided (AppeBdry. After using this
approach in cycle thre¢he realisation became clear tlwate more cyclevas necessaro
ensure validityl wanted to bear witness to the students writing a second setdbaantivities

after being familiarised with the procegsothercycle would aid in reflecting on the true
effectiveness of thiapproachin cycle thee, he children expressed that creating eightdan
activities was challenging and that they would not have time to attempt all eight options.
Listening to their voice resulted ahanging the template layout for cyébeir to only included

Six spaces tavrite up cando activities (AppendiB.8).

4.3 Interviews with Professionals

Five interviews were carried out with educational professiofdlisincluded an educational
psychologist ané lecturer in inclusive and special education, in addition to three colleagues
including a mainstream class teacher, an SNA and a SET. Each participant broungine
perspective to the researcfhrough drawing on the participants knowledge and expsgien

the interviews strengthened the validity of prpjectand aided in developing and informing
my schoolbased interventions to nurture a greater level of inclusion in my practice. This
chapter now turns to presentitige data analysis procesghich involvesidentifying codes and

themes emerging from the data, which are then arranged into four key findings.
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4.4 Thematic Analysis of Data

Following the transcription of my interviews (Append®, Br aun and Cl ar keods

step framework (p. 87) wasiliged in thematically analysing my whole data collection.

Familiarisation Generating Searching for
of Data | Initial Codes Themes
|
vV
Reviewing PIEE el Producing the
Themes NANDO . — Report
Themes

Figure 4.1: Phases offThematic Analysis of Data
Source:Braun and Clarke (2006: 87)
See Table 2 for a more detailed description of the sitep framework.

4.4.1 Coding of Reflections

After eachof the fourcycles, | reflected on the three interventions introduced into my practice,
based on selfonstructed reflective questionghis meant had four sets of reflections from
the Two Stars and a Wistmd theMDCD interventionsalong withtwo sets of reflections from
the Circle Time Discussions and on fornagdcussionswith my critical friend. | started by
familiarising myself with thelata collection and analysing it by identifying initial codes. From
these codes | assembled three thertiBspupil agency, (2) relationships and (3) challenging
the traditional view of SET practice. Thettemes highlighted the findings from my school

based data collection. The codes, themes and findings are presented in Table 4.
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Findings

Data Analysis of Reflections on:

— Practice: Three Interventions

— Reflections of Discussions with Critical Friend

Voice, choice, strengths-
based, freedom, fun,
personal interests,
decision-making,
motivation, confidence
boosting, self-esteem,
potential, active
learning, talents,
independence, pride,
opportunities for growth,
maturity, challenging
capabilities, enhanced
engagement, stimulating
activities, trust

Pupil agency

Higher levels of
engagement, enjoyment
and motivation are
present when students
are given a voice in their
learning

Table 4: Coding of Refections

4.4.2 Coding of Interviews

Valuing opinions,
inclusion, trust,
relationships, care,
assessment (self, peer,
teacher), feedback,
discussions, circle time,
feelings, right to form
views, ideas taken into
consideration, freedom
of expression,
collaboration, group
decisions, empathy,
respect, showing an
interest, compliments
Relationships

Relationships among
teachers, pupils and
colleagues are enhanced
through open
communication

Policy, expectations,
paperwork, trust in
teachers, targets,
diagnoses, support,
SSPs, deficit-based,
withdrawal, assessment,
covid restrictions,
oppression, negative
comments, strengths vs
needs, questioning
policy, time allocation,
reflection, teacher
agency, inclusive
environment
Challenging traditional
view of SET practice

A one-size-fits-all
approach will not cater
for the individual pupils
of each special
education environment

| coded the interview transcriptions using the sam@kases othematic analysis. | began by
familiarising myself with the data and detecting initial codes. Four themeshesridentified
(1) student choice and voicg) communication(3) relationships with pupils an@d) pros and
cons of the SEN model. The thesnenformed four findings which emerged from the

interviews. The codes, themes and findings are presented inSlable
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Data Analysis of Transcripts from:

— Interviews with Colleagues

— Interviews with Educational Professionals

Codes Journey of Two-way Building School structures,
inclusion, student communication,  relationships, support for
agency, open to opinions,  duty of care, teachers, CPD,
motivation, voice, constructive understanding funding, class
enjoyment, feedback, student and reasoning, sizes, paperwork,
change, reflection  voice, patience, involving child in  expectations,
-on-practice, talked-based planning, happy,  general allocation
empowering solutions, comfortable, model, staffing
pupils, strengths-  appropriate emotional well- limitations, time
based approach,  views, student being, trust, allocation, deficit
teacher agency, surveys, modes of respect, mindful  model, flexible
choice (activities  representing of individual curriculum,

& presentation),  voice, open-ended circumstances, multidisciplinary

integration, likes  questions, relationship with  approach,

vs dislikes, debating, parents, connect  inclusion,

ownership emotions, praise  with pupils language of SEN
Student choice Communication  Relationships Pros and cons of

and voice with pupils SEN model

101G 0TS Providing the Honest and open  Practicing and The development
opportunity of communication showing care of SEN policies
differentiation by among teachers,  towards students  and models in
student choice students and does not change  Ireland could
promotes greater  colleagues is in respect of their  provide great
inclusion in SEN  inevitable to academic abilities benefit for
environment provide adequate  or individual students and staff

support to each diagnosis
individual child

Table 5: Coding of Interviews

4.4.3 Findings from Reflections vs Findings from Interviews

The final three steps of the sphaseanalysis process revealed that the themes from the
reflections and the themes from the interviews overlapped significantly. The findings
established informed by each of these themes merged together to result in four key findings.

The connecting themes afiddingsare displayedan Table6.
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Pupil agency 1. Differentiation through student voice and choice can

promote higher levels of engagement, enjoyment,

motivation, and inclusion.
Relationships/relationships 2. The practice of care should not be influenced by
with pupils academic abilities or individual diagnoses.

3. Communication among teachers, pupils and

colleagues can develop relationships and aids in
providing adequate support to individual pupils.
Developments of policies and models can benefit

Communication

Challenging traditional 4
view of SET practice students and staff, as an one-size-fits-all approach

Pros and cons of SEN does not cater for the needs of individual pupils in
model all learning environments

Table 6: Initial Themes and Findings from Data Analysis

Table 6displayssix themeswhich overlap and merge to produce four key findings. At this
stage, the themes informing the findings did not appear concise esoughent a step further

Themes Findings

1. Providing student voice and choice can develd

) pupil agency, promote welleing and develop
APupll Agency higher levels of engagement, enjoyment,
motivation and inclusion.

2. Academic abilities and individual diagnoses
AReIationships should not influence the practice of care in
relationships in the school environment.

3. Communication among teachers, pupils and

ACommunication colleagues can develop relationships and aids in
providing adequate support to individual pupils

AThe Traditional Special 4. Developments of SEN policies and models ca
Education Environment benefit students and staff, as a-smEefits-all
approach cannot cater for the needs of individual
pupils in all learning environments.

Figure 4.2: Final Themes and Findings

57



Figure 4.2 shows the four them@g pupil agency, (2) relationships, (3) communication, and
(4) the traditionhspecial education environmeim, addition tothe finalised findings which
emerged from these themes. | will now continue by discussing each of the four findings in

detalil.

4.5 Finding One: Provision of Student Voice and Choice

The first finding stateshat providing student voice and choice can develop pupil agency,
promote wellbeing and develop higher levels of engagement, enjoyment, motiyatiah
inclusion. The Draft Curriculum(2020) emphasises that the pedagogical approaches and
strategies usedy teachers to tailor learning experiences, promote wellbeing through
Afengagement, motivation, choice and agency i
interventions introduced prompted the development of autonomy fopupits and their

abilities to voice their opinionandtheir personal choices, thus enhancing their weihg.

Further engagement, enjoyment, motivation and inclusienewbserved in thdearning

environments a result.

As a SET, to give my students a voice in their educatieant that the provision of individual

choice in their learning activities was unquestionaldig valueof voiceiss i t uat ed i n Lu
(2007) Model of Child Participation (see Figure 2.1) which Conceptualises Article 12 of the
UNCRC (2010).L u n d y 6 s focusesddedisicmaking on space, voice, audience and
influence. Children should have the right to express their views which should be given due
weight (Lundy, 2007). By introducing tiDCD interventioninto my practice, the students

were enabled to hava say in their learning. Additionally they experienced choice when
creating their cawlo activities. Providing these opportunities prorsoge pupitcentred

environment which Afosters the devel opment o
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with special educational needs, affirms their range of abilities and responds to their diverse
academic and personal needso (NCSE, 2011:

facilitators of their own learning by creatiagd makingadequate diffieentiged choices.

Naturally, | differentiate my teaching and learning to enable each pupil to actively participate
in all activities, whilstsimultaneouslychallenging each individual childhe NCCA (1999a)
Primary School Curriculumecogniseghat there are distinct types learning and that it is
important to take each individual child into account as they all learn in diverse ways. Similarly
the Draft Curriculum(2020) acknowledges thate Irish society is more diverse than ever
before a classrooms are mirroring society by becoming more dynareachersnustsupport

and respond to a greater diversity of learners, helping each to grow and d2e@2l@g). The
planning approactaken by a teachan addition totheinstruction and represtation of lessons

shouldprovideadequatalifferentiation to ensure motivation is present amongst learners.

The MDCD format provides pupils with the opportunity to establish and compliment their own
unique learning styles. The voice of the studentsdsgnised and truste@hoice is provided,
through the creation of cato activities. Within this practice, ppils had the agency to
incorporate topics of personal interest within their literbaged activities. | noticed this

enhanced motivation and egmentlevels withintheir learning.

“Perhaps providing students with the opportunity to develop their strengths and
personal interests, should be an equally important element to their educational
development, regardless of their needs/diagnoses/academic abilities. More often than
not, future careers are naturally based on something which one enjoys and is
passionate about. Maybe this needs to be taken into account to a higher degree in our

learning environments, particularly for SETs.” (RJ, 22/03/2022)
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| witnessed higher levels of motivation in the students as they had the opportunity to choose
their mustdo learning activities. ThBES( 202 0) st ates that fiengage
schools listen to and build gmu pi | sdé i nterests, aspirations
educational interventionso (p. 24). |l obseryv
completed the musto activity prior to beginninghe chosercando activiy, which often

involvedt hei r i nterests and strengths. The i dea

validated in my interviews, two examples include;

“I would focus very much on their strengths and adopt a strengths-based approach”

(Interview EP2, 23/03/2022)

“Get to know, like I said, their strengths, their likes, what motivates them, what their
desires are for their own targets, their learning outcomes and taking all of that and
taking a strengths-based approach to the planning for them. And like we've talked
about, not that deficit-chasing or deficit-focused approach to planning their targets”

(Interview SET, 18/02/2022)

The confidence instilled in the students relates back to the opportunity provided to voice their
opinions whercreatng their cando activities. | noticed that the children included personal
interests, where possible, in their edm lists. Furthermore they had the choice of the order

they would complete their mudb activities in throughout the duration of the week.

In an interview conducted with a lecturer in inclusive and special education, the provision of
choice through the presentation of learning gredele discussinghow to provide students
with the opportunity to form ahexpress their views in accordance with their abilities in

primary education. The interviewstated,

60



“offering them choices at every level, you know, from showing how they demonstrate
the learning. So do you want to write an essay on it? Or do you want to draw a picture

or do a podcast?”’ (Interview EP2, 23/03/2022).

Previously, | would not have considerprbviding choicewithin my teaching and learning
activitiesas a means ddllowing student voicel had notmade the significant correlation
between the effectiveness of providing chew#h studentvoiceand its impact oengagement,

enjoyment, motivationand inclusion

4.6 Finding Two: The Practice of Care in Relationships

The second findingleclareghatthe practice of care in schools should not be influenced by
academic abilities or individual diagnoses. As previously discusstt iliterature review

these factors should not have an influence on the caring relationships experienced in any
learningenv r onment . Care must be a central withi

the aim to develop each individualioe c o me A uni gque, capable and c

Care and relationality have a pivotal role in my philosophy of education. Throegh th
interventions introduced, | discovered fitedind how important it is to build relationship
foundations in a school environment throulgé practice otare. It was not until | made a vital
attachment with relationality and care as two of my core vathas] became aware of their
importance and noticed their implications in my everyday practice. It was Noddings (2005)
who states tthheatstaarnigng riessii i ent backbone of
caring in every domain implies competend®ersonal competences must be continuously

developed so that the recipient of care is enhanced (Noddings, 2005). Through-stydself
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my personal competences were studied and scrutinized as | attempted to improve my practice

whilst living by my values binclusion, are,relationality, and voice

Throughout the interviews, lecame apparenihat care and relationships go hand in hand.
Often, one would not be mentioned without the otfier.build any solid relationship, care
must initially be conveyedy all. Furthermore, to maintain a strong relationship, care must
remain present. In Figure3}. present relevant data quotations from the interviews conducted
with educational professionalQuotations are extracted from the interview attdamscripts

with educational profession@hppendixD.2).

Care in Relationships
within the
Primary School Context

Figure 4.3: Quotations Extracted from Interviews with Professionals

The correlation between care and relationships in an educational environment is evident from

these data extracts. Additionally, tkrcle Time Discussion provided the opportunity to
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strengthen relationships with pupils in an honest and open environment. Care was being
practiced in the group discussion as they listened and responded to personal elements of each
ot her 6s | i vese awdrd that they callld express themselves freely without

judgement, in a safe environment. Upeflection | observed

“I think the circle time discussion has helped in building greater relationships with my
students. The pupils are happy to give their opinions and want to give them in order to
help me with my learning and to improve my teaching. It is a chain-reaction cycle in
which if they help me to improve my teaching, their learning will too be improved.
Further opportunities for relationships to grow and develop would continue. I notice
that greater relationships amongst the children have blossomed and they are no longer
shy to share their honest opinions in a group setting. I have found that I have gotten to

know my students on a much deeper level through this circle time discussion.”

(RJ, 23/03/2022).

A dominoeffect of the practice of care can be seen here between students and theAsacher.

| gained the opportunity of getting to know my pupils further, | pradtozare to a greater

degr ee. By becoming awar e o fpensdnady anchhithihahr en o6 s
educational context included thisknowledge into the planning of targets in th8BPs
Additionally, 1 used this information as | wrote up the @hmactivities for the firstwo cycles

of the MDCD interventionThe pupils made a strgar connection to their learning activities

when they were interested in the content and when they enjoyed the medium through which
they werecompleted, for example presenting work through art, digital technology or games.
This links with CAST (2022)and itscore principle of expressiotmrough theUDL, which

explores the various ways pupils can develop and demonstrate learning. | will now move onto

the third finding of my data analysis process.
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4.7 Finding Three: Building Relationships through Communcation

Communication is @other element which aids in building strong positive relationships. The

third finding from my data analysis states that communication among teachers, gogbils
colleagues develops relationships and aids in providing adequaterstgpindividual pupils.

If nurturing, committed relationships are present among all participants, there is a positive
influence on the support provided to the students. All three interventions aided in improving

the level of communication in my own ratnships in the school environment with students

and colleagues alike. Communication is one of the ten themes identified as fundamentally
important in thdEF (2011) whichs t at es t hat #Areci procal, open
into account the needs fupi | s wi th specim@aPk8). Adtlitiooady i on al
communication and using language is one of the seven key competencies fathe
Curriculum (2020)which emphasises the importance of children having the ability to share
their experiences teommunicate and connect with others and develop new knowledge.
Through my research, | discovered that | could provide greater support for my pupils when
clear communication existed with my caring colleagubs worked closely with my pupils

thar mainsteam class teacher andith8NA, if applicable

The Two Stars and a Wish intervention in particular, significantly improved communication

in my relationships with students and colleagii&ss practice involved opinions being shared.

The template actedsa stimulus and conversations with my pupils natudsiyelopedSeveral

students were eager to share the feedback | provided with their class teacher and SNA as they
were proud of their achievements.| witnessed one fifth <cl ass
classroom in the direction of his class teacher to show her the feedback he had received. He
was over the moon and just Experipncioguhts monfenth i ms e

conveyed how important it was for this pupil to share his feedbabkwgtclass teacher. Their

64



relationship had the opportunity flourish due tothe communication ot hi s st udent

successes, being communicated outside of the SEN context.

Sharing this regular feedback improved communicatievels with my students anslo
relationships were strengthenddrealised howh c apabl e my students ar
constructive f ee dlbvasukderesfiniating thelabiliti€s 83f/mg u@ital) .

their resilience By making these assumptions, | was in faditvang contradictiomas | was

Ahol ding educational val ues whilst at the s,
This reminded me how important it is to have an epémd towardsa | | pupil soé ab
regardless of their academic abilities or their indinal diagnoses. Withouhtroducing this
intervention,| may havecontinued to use deficit-focusedapproachand | may not have

provided the opportunity to challenge my pupils to reach their full potential. Regular
opportunities for the students to sasesand discussheir personal development were also
provided. It iI's i mportant to take the pupil
account. | may not notice the same progress or determination, as to what the student deems as

being significant to them.

Peer-feedback through the Two Stars and a Wish communication system provided another lens
for the students to use to assess their personal progress. It provided a structured way for the
pupils tocommunicat@pinions and observatiomgth their peers in a spectful manner. | was
pleasantly surprised with how well the students participated in this activity and especially the

sensitivity and consideration conveyed within the group.
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“My pupils were more than happy to take the feedback from their peers on board and
they agreed with the ‘wishes’ that their peers had created for them. I do not think all
students would be as adaptive to peer feedback. I think this feeling of sensitivity and
apprehensiveness surrounding this peer-assessment would diminish in time through
repetition. If the children completed this peer assessment on a regular basis, they would
not be shy and nervous about writing the ‘wish’. All new interventions introduced take

time to iron out before they begin to run smoothly.” (RJ, 25/02/2022)

Witnessng the children taking the feelings and anxieties of others inmtsideration through
their gentle and caring approadh the peerassessmentwas wonderful to experiencé
discovered through thiemplementation ofmy interventions, being patient is vital in order to
observe the true benefit of the practice. It is atspdrtant to remember that an intervention
which runs smoothly and effectively with one group of children, could result differently with
another group of childrenPeeffeedback, used in appropriate situations, provides the
opportunity for honest communiaan in the learning environment. These interactions provide
genuine childed feedbackwhich carthen be consideratlringselfassessment. Relationship

building through open lines of communication is an outcome of the intervention.

The Two Stars and\Wish strategyhighlighted the importance of communication through body
language and emotions. As | reflected on how several students respondeohtertiention,

it became clear that changes had to be made. One specific child who has acute learning needs
did not respond well to the teacHed feedback. He thought that he would receive additional
stars each week as the cycles progressed. He became fixated on the intervention. It was causing
him stress in his learning environment. This pupil strugglextatly convey his opinion of the

intervention. Thankfully as | had already formed a strong relationship withlliould see
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how upset he was becoming. | discussed this matter with my critical friend to get a second
opinion on what to do going forward. Wkecided that stopping the teaciieedback and
continuing only Aadgsdssment woeld e bhestdpeaatitedtas avosd durtlier
disappointment and confusion for this childe responded well to the scaffolded, self
assessment aspeaiftthe intewention. It providechimwithit he opportunity to
own work and progress, frorhiff own vi ewpoi nt He likedtlBinkinglaleout0 2 / 2 0 :

anddiscussingi s 61 i ttl e winso.

Overcoming this challengesulted insignificantlearning in ny professional development. |
realised how impactful asking for professional adwiae be, in addition tthe positives of
discussing it witha critical friend. Having another lens to assesis #thtuation from an
outsiders perspective, added a layeradfiitional confidencan my decisioamaking |
experienced firshand how important it is tacknowledge when something is not working and

to stop completing certain activities if the students are not benefitting fram ivethout
having alreadyestablished a strong relationskigth this child, | may not have been as quick

to realise the negative impahts intervention was haviran him TheCode of Conduct (2016)
recognises the importance of working on improving relationships in the schoairenent,

in hope of building a culture of trust and respect. Furthermore, the uniqueness, individuality
and specific needs of pupils are acknowledged within relationships to promote the holistic

development of the students, as previously voiced in gmlitre revieWTC, 2016).

4.8 Finding Four: A One-SizeFits-All Approach is not Adequatein SET practice

The fourth finding from my research declares that developments of SEN models and policies
can be beneficial to students and staff. A-sizefits-all approach does nservethe needs of

variouslearneran a SEN context. Aspects such as smaller class sizes, additional professional
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developmentaind supportor staff, funding and the use of the general allocation model can
have a positive impact on egiing for the needs of SEN pupils in primary schools. However
there are limitations in every school environment which hinder the provision of support for
SEN pupils. Staffing, school buildings, time allocation and SEN resources are to name a few
of the resraints posed which affect the support provided. Whilst completing interviews with
colleagues the opportunities and restrictions of BEpractice cropped up through the
discussion of the commitment to inclusion in primary schools. QuotaitioRgyure 4.4are

extracted from the interview auditanscriptswith colleaguegAppendixD.1).
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Commitment to Inclusion

Figure 4.4: Quotations Extracted from Interviews with Colleagues

This data highlights thetrengths and limitations the education systeencompassinghe
commitment to inclusion. The consensus of this data is that¢bele not be a onsizefits-

all SEN model which would sufficiently respond to the extensive range of needs and strengths
in all environments of educatioBENprovision needs to be @ked forona case by case basis.

According to Shevlin and Banks (2021), #dAlrel
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in arelatively short time regarding the establishment of legislative and administrative structures
designed to support students w h s peci al educational needs |

Progress has been made but there is still plenty of room for further improvements.

As discussed in the literature review, SETs cannot be asked to be autonomous whilst promoting
inclusion if they are not adequately supported. The Avelhg of the teacher must be
considered as demands multiply within the education syssémply talking about policies
andprovidingteachersvith more agency is not enough, support musiitsenand actiormust
be taken. This aspect cropped up in an interview whilst discussing whether Irish primary
schools practice inclusion appropriately, the interviewee proclaimed that;

“there is always the difference between having a policy and then actually seeing it in

practice every day. It requires effort, it takes proper effort by people all the time to

insure that a school is highly inclusive” (Interview SET, 18/02/2022).

The three interventions introduced into my pracéiddress a portion of the needs ofihgety

of learners within my special education environment. | cannot imagine that there could ever be
enoughsupportt o cater for the needs of al | student
Motivation undoubtedly exists among policymakers to rewe@isting provision and to create

a model which facilitates for the additional needs of pupils within mainstream schools, whilst
challenging the traditional mindset (Shevlin & Banks, 2021), but the relevant supports must be
provided.This chapter now turn® the discussion of how | connect my research and findings

with my teacher identity.
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4.9 Teacher ldentity

I n this section of chapter four, | will disc
this project. notice how | am thinking differgly as | focus on my values. | am being more

mindful and considerate of the perspectives of others in my everyday actions. Following the
2017 revised allocation model for special education in mainstream schooRE#$2020)

released a new document #etl: Guidelines for Primary Schools Supporting Pupils with

Special Educational Needs in Mainstream Schools. These guidelines offer greater autonomy

for schools to cater for the needs of the pupils in their schealsut the requirement for a
diagnosigp. 4). | can relate this witBuchanan(2015) as | draw on my professional identity

to interpret the finew normso and how my ider
Trialling out new interventions, whilsénarrating, navigating and negotiatihgy self
understanding has aided in the realisation of what works with my individual studentsg

to terms with selunderstanding is necessé#oy top-quality and meaningful teaching to occur,

as previoushdiscussed in the literature review

The Two Stars and a Wisand theMDCD interventions adapt a strengtbased approach to

teaching and learning which offers room for further inclusion. A<ie of Conduct (2016)

states, teachers should kemmitted to equality and inclusion and should respEnd
accommodate diversity (p. 7phevlin et al. (2013) discuss the significance of Irish schools
ensuring that inclusive practice reapmasmegs t he
their attitudes and practices and being offered opportsnits develop their professional
knowl edge and s Byuhdertaking aMeEd | hdve provided @Bykéelf with the
opportunity of improving my practice, knowledgend skill base within the field of special

education.
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| can relate to Palmer (199Whobelieveshat if you do not know yourself, how can you know
your subjectReflective practice became infused into my regular roumédistinguished my
values and mindfully incorporatedthem into my teaching methodologies. Omersonal
reflective question | regularly addressed in my journal ra@d,this activity inviting me to
chall enge/affirm my own narrati vedrefteetedonmnner
how to improve my practice anthe activities | couldinstigateto challengedeficit-based
teaching and practice greater care with my stud@his.data collected and analysed provided
four key findings which | anshare, along with the positives and negatives of the research, in

bothmy school environment and in the wider fieldeofucation.

4106 Re f | -eneAtcitamo n 6

My self-study enquiry which is orientated towards teaching with inclusion, has moved my
practice away from an authoritative style of teaching, to a facilitator of learning. | provided my
students with additionaloice, choice and independence in their individual learning journeys.
By conducting careful analysis of my data collection, | have noticed how my practice has been
informed by mindful decisions and reflective practice, whigve advancd my teaching
beyonda deficitfocused approach. Examples of these include providing my students with a
voice in theirSSPsgiving my pupils a choice in their learning activities and providisgprted
options of how to present and communicate their lear#iag.use my préessional judgement

in response to my students, agency has been pronmotie€lir learning environment through

the provision ofadditionalopportunitiesto thrive, flourish and reach their full potential as
individuals.

Positive developments tommunication, pupil choi¢gupil voice, relationshipsandagency

have been facilitated as part as of my-salidy. EchoingBuchanan(2015), the correlation

between teacher agency and teacher identity has become one of the key implications of my
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researh. Full devotion to my valudsas irformed my teacher identity anttacher autonomy
throughliving by my values in my practice. Critical reflection made me aware of the changes

| could make to enhance my practeedto positively improve the education ofy students.

Like the opinion ofPithouse et al(2009, | believe thatiknowing more about ourselves as
teachers and teacher educators changem us,
48). The sense of urgency to flourish as a teacher, atcasairge taundertakeself-study
research which according toClandinin and Connelly (2004) holds the highest possible

potential for improving education and revealing knowledge of the educational landscape.

4.11 Conclusion

This chapter analyses tlata collected and discusses the findings which emerged during the
research process. The findings have significant implications for challenging -tficsted
teaching, promoting inclusig@and practicing care through relationships. These findings have
erabled new learning regarding my previous assumptions and have changedaxypgical
thinking. | aspire to continue to challenge these assumptions whilst affording due weight to
student voice and student agency, which will aid in nurturing higher levaislo$ion. In the

next chapter | wilconclude by clarifying the new understanding this thesis has contributed to,

within my teaching and for the provision of SET practice further afield.
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Chapter Five: Conclusion and Recommendations

5.1 Introduction

This thesis examines the consequences of déficitsed teaching in the special education
context and the impact of the practice of care on individual pupils in the school environment.
Undertaking strengthbasedeachingmethodologiesnd practicing care, without focusing on
academic abilities or diagnoses, was the focus of thisseelly action research project. My
classroorrbased research involved the introduction of timaaes based interventions; Circle
Time Discussion, Two Starand a WishandMDCD. | implemented these interventions in a
series of four cycles, which | critically reflected upon and made any necessary chamiges
research progressellly values, reflective journalin@nd discussions with my critical friend
acked as standards which | judged my practice upalditionally, | conducted five interviews

with educational professionals, which provided another outlook to critique my research with.
This chapter wilkcritically discuss the limitations of the studysunmary of the researciind

findings, recommendations for future practice, and finally a personal statement.

5.2 Limitations of the Study

The first limitation | encounteredn my researchincluded balancing subjectivity and
objectivity between the role d¢ifie teacher and the role of the teacher as researcher. The second
limitation involved SETs being regularly employed as substitute mainstream class teachers,
due to the impact of Cowidl9. To no fault of the school, additional absenteeism of teachers
occured during the pandemic and substitute teachers wesece Furthermore due to
restrictions classes could not be separated up for supervigiba.implementation of my
interventionsdid not run as smoothly as expectédr example, there were sporadicésnn

each cycle when | could not execute my research interventions as planned in my SET role, due
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to staffing issuesThe final limitation | experienced was that action research is not suigd to
researcherand all students within their care. It isportant to be mindful and clear of your

role as a teacher and to not get fixated on trying to achieve the aims of your research.
Considering these limitations adds to the credibility of thesdtally as the researcher is aware

of the possible influencé¢y can hold on its discoveries.

5.3 Summary of Key Findings

Chapter four of this thesis presented the data analysis process and the findings which emerged
from the coding of my qualitative data and the thematic analysis. This section reviews and
situates the findings in context. 1 will discuss what the findings offerstly to the
understanding of my individual practiceecondlyto general SET practice and poliand
ultimately how theyaffect my identity as a teacher. This project \wa&led bymy research
question dhow can | challenge defieliased teaching as a SET and practice care through

relationships with the pupils before éne

This study sets out to enhance my personal practice, as conventional action ressactdar

f ocus o |amedto lidd cinser waith my valuesiatlusion, are,relationality, and

voice This research reviews and responds to where | was in my teaching journey and ensued
personal growth and development in my individual professional practice. Undoubtedly a
similar replication would be different for other participants. Like Kelchtermarik3j2felief,

coming to terms with understanding myself, as both a teacher and a reflective practitioner, was

the result of my professional practice and moreawggnificant determinant of future practice.
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5.3.1 Finding One: Provision of Student Voice ah Choice

Analysing my findings and distinguishing how they resonate with literature has aided in
making a claim to knowledge that providing students with opportunities to voice their opinions
and make choices in their learning, can develop pupil agencypendote welbeing.

Furthermore, higher levels of engagement, enjoyment, motivataiinclusion are observed.

As | adjusted my5ET practice and provided more opportunities for pupil voice and choice, |
noticed a change in my students. They were leppithin the special education environment

and weremoremotivated and engaged in their learning activities. As declared in my literature
review, receiving additional support should not impose the right to provision of voice. Murray
(2019) specifieshatwh en chi |l drendés views are wused to
well-being can be enhanced. This includes the provision of those in special education
environments. Tailoring learning experiences through pedagogical approaches and strategies,
accordirg to the Draft Curriculum(2020) promotes wellbeing throughltengagement,
motivation, choice and agenityA shift in my intentionsand adapting my methodological
approaches to build the s@énfidence of my students through offering choice and listening

to their views, created a motivating, pup#éntred learning environment which promoted the
inclusion of all diverse learners. The following extract from my reflective journal displays the

response towards the MDCD intervention;
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“During the second cycle, the students were already familiar with how this practice
works and so they were excited to immediately dive into it. The pupils commented on
how they enjoy working independently, as that is what classmates do in the whole-
class environment. They also stated that they prefer the weeks that we complete the
Must Do, Can Do, in comparison to the weeks when we do not follow this practice. It
was wonderful to hear this positive feedback and to realise that the children
appreciate this intervention. They mentioned that they find the can-do activities fun

and relaxing however learning is still taking place.” (RJ, 22/03/2022)

If providing choice and voice was mandatory in all learning environments, there could be
astonishing impacts on the wling of pupils. Furthermore, teaching in a special education

setting should not impact the level of choice and voice being providédefstudents.

5.3.2 Finding Two: The Practice of Care in Relationships

The second finding conveys that the practice of care in schools should not be influenced by
academic abilities or individual diagnoséy reflecting on myjournal entries, throug a
reflexive lens, | can make a claim to knowledge about the realisation of the value of care
throughout my classroom practice. Aok internally at my practice and externally on the
social conditions of my practice, | have realised that without hgldame as a value, it would

not be possible to implement my three other values of inclusion, relatioreatitly voice
Teaching implies finding oneself in a relationship of responsibiith the students that are
entrusted to one 614) Thraugleinvéstgatd tle hespensetapnomoting2 0

strengthbased teaching, care wagidentlycentral tothe threanterventionantroduced
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Being critically reflexive on the initial entries in my reflective journal, | can now declare that

| was not ¢ear of my valuesl. previously wished to instil egrowth mindseiin my students. |

was focused on changing my students rather than enhancing my own practice and my self
understanding.thought | was aware of my teacher identity and the values | Agldembylas
(2018) dtxspnpatanstiesteacdherschallengnarrati ves of the se
reflective practice my values became clear. | made sense of nunsleifstanding as a teacher,

which resulted in professional development and enhancement of my future practice
(Kelchtermans, 2018My practiceard identity have developed greatly throughout this-self

study. | want my identity as a teacher to be exposed through the relationships with my students
entrusted in my care and to be treated as unique human beings (Kelchterman&\agryl).

child is different, and | respect their individual identities.

With particular regards to the practice of care in relationships, | can draw on Noddings (2012)
who claims thathe relation between two people is ontologically basic and the caring relation
is both ethicallyand morally basic. Similarlguring my interview with a lecturer in inclusive
and special educatipthe importance of care in primary education was discussed;

“Our care and nurturing role is really, really important. We're not there as

curriculum providers. The curriculum is important. But [ mean the caring part is

essential because it looks after the emotional well-being of our learners and that's

central to enable them to be able to learn. So I think care is huge, has a huge role to

play.” (Interview EP2, 23/03/2022)

Throughout this selétudy, | scrutinized my practice in hope of enhancing it to positaféget
the students in my care. | want all students, particularly thoseredeoveadditional support

at school, to feetcaredfor ,éacceptedand included. To experience a caring and inclusive
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learning environment, relationships must be built withstioelents. It is through relations that

a human individual emerges& very chil dés | i(Moddings,e2012)n s i n
ImplementingCircle Time Discussios, the Two Stars and aVish, and theMDCD aided in

promoting the voice of my students, buildinglationshipsand being more included in the

school environment. As a SET aspire formy students to encounter the feeling of being
accepted for who they are and to haweiaein their education, without reference to academic
abilities or diagnoses.want this as | care for each of my unique pupilselievethat care

must be a core value for teachers, as genuinebeingpresent in the relationships with the
studentscan result irthe weltbeing of the studentseingpositivelyinfluenced. The sidents

will hopefully feel Gcaredford and may be happier and more motivated in their learning

environment.

5.3.3 Finding Three: Building Relationships Through Communication

My third finding declares that communication among teachers, papidscolleagues develops
relationships and aids in providing adequate support to indivigtudents Through relating

the significance of this finding to relevant literature, | can confidently claim that the themes

and key competencies surrounding comroation in thdEF (2011)and the Draft Curriculum
(2020)have beemncounteredh thisresearcek nd fAt he uni gqueness, I ndi
needs oHavepaemet Withirelationships (TC, 2016: Mleaningful communication

was developed in mywn relationships with students, colleague® professionals in the field

of education, through the introduction of my interventions and throagking ouinterviews.

The 6My Thoughts About School Checkl il§)t 6 (De
is completed where applicablas part of our SEN school poliat the beginning of the

academic yeawith individual students who receive additional suppits checklist helps to
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get to know the puplon a oneo-one basis. It entails the pupiloviding theirgenerabpinions

of school and their views on receiving additional support. In my future@&dice | plan to
completeCircle Time Discussios with groups of studentwhere @propriate to get afurther

insight to their views on recemy additional support and how it could be improviedthe

Circle Time Discussions | heard profound, authentic opinions during the group conversations
in comparison to the opinions providedhe individual discussionofh e é My Thought s
School Chek | i The Gircle Time Discussioprovides an additional approach to developing
reciprocal, open lines of communication with students who receive additional suppaidsand

in taking the needs of SEN pupils into account from their personal viewpointf\NZD31).l
guestioned my practice in my reflective journal askiig,tlsis practice consistent with my
values as a teacher or do | still experience a living contradictibovhich | respondedn

two separate occasions statthgt

“I no longer see myself as a living contradiction, as communication is now being
experienced openly and honestly in this trusting environment. In my opinion, bringing
open and honest communication into my practice on a regular basis can only deepen
the relationships and provide for further positive developments.” (RJ, 21/01/2022)
“This practice is particularly consistent with my value of care. I am listening to the
students and taking their voice, feelings and opinions into consideration. Through
providing the children with this safe, open environment in which they are free to share
their honest opinions, shows the children that I care about them. I want to hear what
they have to say and to act upon it. The children are happy that I am carefully listening

to them and respecting their opinions.” (RJ, 23/03/2022)

Introducing the supplementary practice@fcle Time Discussion, supports existing school

policy, while adding another dimension of valuable knowledge about the specific children.
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Deeper studerteacher relationships can be developed when the teachearis afadditional
information about the child. Consequently, stronger relationships in the school environment
can have positive knoetin effects such as a happier learning environment, teaching to meet

the needs of the pupjland settingachievable andampelling studengoals.

5.3.4 Finding Four: A One-SizeFits-All Approach is Not Adequatein SET Practice

The final finding holdghat there is no one correct way to foster a SEN learning environment
which adequatelgervesthe needs of all diverse le@ns. The needs of each individual child

who receives support must be taken into account and responded to in ordendbepio
inclusive learning environment. The range of needs and strengths which must be catered for
through SEN provision is undoubtedtgst. Expectationsan be dauntinépr SETS, who are
deemed the experts respondhg to the needs of the pupigith SEN Developing inclusive
provision within schodrequires increased expertise and an integrated service model involving

a high degree afollaboration between education and health professionals (Shevlin et al. 2013).

The needs of the pupils who receive special education provision will not stay static year on
year, fAchange is inevitabl e, andropriddetyoderer s mu
a |l ong period of timeo (O6Gorman and Drudy,
claim to knowledge that the professional development needs of teachers working with children

with SEN, must bappropriatelysupported to promote incdion.SEN support and professional
development provided in schoal&s discussed in an interview with a lecturer in inclusive and
speci al education. The foll owing comment wa

think special education provided irell and i s appropriate in its <c
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“When that model came out in 2017 and the policy advice on it was that there was to
be significant professional learning needed for teachers and schools — that didn't
Jfollow. So I think in the pilot schools where it happened and schools were supported
in how to do it, that it worked quite well. So in some schools, the new model is

working well, but in a lot of schools it's very similar practice but just tweaked.”

(Interview EP2, 23/03/2022)”

This data displays that the revised allocation model is working well when support is provided.
However, the fact that this is not the case in all schools is simply not good enough. Schools are
doingtheir best to cater for the needs of all pupils whilst following the revised allocation model.
The inconsistencies in supporting the implementation of the new model means that the same
services are not being provided for all and some pupils are at antagivaover others,
depending on the school for example in test schools and sample schools. This begs the question
for equality of service and can have an influence on the inclusion of the pupils. Equal supports
should be provided and adtaff who collaboratewith children who haveSEN shouldfeel

confident in their role

5.4 Future Practice and Recommendations
5.4.1 Future Practice

In my future practice, | will provide my students with choice in their learning to continue on
my journey towards sehing with inclusion. | aim to implement the principles of the UDL
within my practice througimultiple means oengagement, representati@and expression.

UDL proactively helps to accommodate all learners by leveraging pupils individuals strengths,
which can increase confidence and reduce anxiety (Brennan, 2022). With hindsight, | realise

that during the creation of my classroom interventions, my pedagogical knowledge of UDL
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was limited. | was unaware of thmositive effectsof UDL on creating engaging $sons,
accessible to all di verse | earners. Brennan
somet hing and UDL pri nci Althoagh not afacusfoinegelfl i t at e
study action researchhe significance of neurodiversity whsought to my attentioduring

my research Neur odi versity refers to the Avari a
individuals whose brain functions differ from those who are neurotypical (Hughes, 2016: 3).

The neurodiversity movement valube full pectra of differences amajhts such as inclusion

andautonomy (Kapp, 2020), which significantly links with my project.

Choice and flexibility are vital within UDL in order to respond to the strengths of the students.
The Draft Curriculum(2020) addresss the importance of engaging children in decision
making about their own learning (p. 21). Going forward, | aim to give my students a greater
input into the planning of theBSPsCiritical reflectionhas helped me to recognibet | stand

by L un d¥) pesspectizeOnhich affirm¢hat involving pupils in decisiemaking is a

legal and human right imperative of the child (p. 931). The need to m&&MN pupils in the

planning of their learning was discussed in the interview with my SET colleague;
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“the only thing 1'd add for the additional support for student voice is that simple thing
and we aren't the best at doing it, and we'll all admit it, is that the child is involved in
the school support plus process...it was always envisaged that the child will be
present, the child would have a voice...people are uncomfortable sometimes talking
about the child with the parents, with the child present...a lot of that stems from the
fact that we go with a very deficit-focused approach to our planning and because
we're constantly highlighting all the things the child doesn't know. That makes it
uncomfortable for us to have the child present. Where if we had a more strengths-
based approach...to help bring you on in this area and that area and the other area.

But it's a total, it's a huge mindset change” (Interview SET, 18/02/2022)

Taking a strengtibased approach when writing up SSPs would kaipgsitive outlooko the
personaliseglanand to thaneetingheldwith parents to discusts contents. Having the child
present and providing them with a say in their individual plan avpubmote higher levels of

inclusion in this process.

Going forward | can confidently disclose that my practice will not be ddéicitsed. | am no
longer fixated on assessments and pilagmy teaching around areas which need improving.
My teacher idetity has transformed and nogpommitments havshifted. My focus now is on
how | can bring my values aficlusion, @are,relationality, and voicento my practice. Taking

a strengthdased approach to motivate and engage my learaeds to buildtheir self
confidence is thengoingfuture goal of my practice. Ciritical reflection will continue to ensure
that | hold myself accountabk® my practice and decisiemaking in the future, through

fwholeheartedness, opemndedness and intellectual responsibditpewey, 1933: 33).
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5.4.2 Recommendations

| would recommend thdhe provision of choices introducel slowly in a stepby-stepprocess
which can continuously be built olm my research suddenlyintroduced my students too
much freedonin a short space of tim&he change went from providing a teacbesigned
list of cardo activities which the pupils could choose from in cyabme andwo, to the
students independently writing up a full list of edm activitiesindependentlyn cycle three|
thought thestudents would be thrilled with the independence, however they were overwhelmed
with beingprovidedthis much freedom at once. | reflected on this in my journal and provided
an example of a structure to how | would introduce chimidbe future

“Going forward, I would assess how much freedom my students are familiar with at

the beginning of the school year and base my activities around this. Some children

may be more accustomed to freedom, choice and student voice than others, depending

on past experiences. I think introducing freedom in small steps over a longer period

of time would provide the children with more of a scaffold for their freedom of choice.

Perhaps this would mean going from receiving no choice, to choosing between two

activities. This could then progress to choosing activities from a list provided by the

teacher. The students could then help the teacher in writing up a list of activities to

choose from. And finally the children could independently write up their own list of

activities and choose whichever they want to complete. I think doing this approach in

a phased rollout approach would not shock the children as much.” (RJ, 25/03/2022)

It is important to acknowledge that certain methods of practice will work with some children
and not with others. Nothing is static in education and being prepared to be wrong helps with
being able to handle a certain degree of chao®rtainty and messiness (Bryddiller et

al. 2003)
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Another recommendation | would giiseto provide enough time to trial interventions to fully
inspect their true impacts. This recommendation is relevant both for tedchiirsy new
practices in the lassroom environment or for future participants of research in practice.
Specifically with regards to th&wo Stars and aWNish intervention, | found thamy data
collection could have been differemnd possible imporvedf, | provideda longer period of

time to execute the interventions. Further opportunities for reflecting, analysing and discussing
with my critical friend would have materialised. | onlgcided tantroduce the peer feedback
element of this interventiaturing thefinal cycleof my reseash after reflecting on a discussion

with my critical friend.Unfortunately my timeframe would not allow for another cydléink

it would have been beneficial to haieplementedthis practice humerous times to ensure

credibility of its effectiveness.

5.5 Personal Statement

Reflection has been a consistent, vital element in my practice throughout this study and has
made a noticeable difference to my identity. | see myself now a contrastingly different person
in respect to who | was starting atliis journey as a traditional SET. My setfiage, sel
esteem, job motivation, task perception and future perspectives have all been developed
(Kelchtermans, 2009). My identity has made critical headway professionally and personally. |
am open and willingo base my practice around my students. | intend to capitalise on their

strengths and opinions.

My identity has been greatly influenced by Kelchtermans (2@091, 2018) literature.
Kel ¢ ht dapersoaal istérpretative framewd@rk2009) has helped to make sense of my
teacher identity and my professional satfderstandingl have gained a selinderstanding

and a realisation that my identity has changed to a facilitator of learning. Developing caring
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relationships with my studenta/hich are centred around voice and inclusiomow central
to my practice. AWho | am i n,woaudwnothavebeemah o ( K
captivating statement to me in the past. It is rewidentthat my values oinclusion, are,

relatiorality, and voiced e pi ct fAwho | am in how | teacho.

Giving my students a voice is a major elementf negotiatedoractice. | consider their
valuableopinionsto be on par with my owand take them into thorough consideratidhis
hasalteredmy practiceas my pupi | sd& v i e upoffdartmghtly planeang t he
setting targets iISSPsThe idea of involving children in decisions would previously have had

to be fisoldodo to me (Lundy,wanks@Qake theYidwdpfmy The t
pupils on board for planning purposasd consequently enhaimg the teaching andearning

activitiesencountered

With the aid of reflective questions frodcNiff and Whitehead (2005: 1), | designed
interventions which | could bring into npractice as | lived by my values. | no longer wanted

to teach in an powaetriven, dictatorial environment. | see a link in critical pedagogy between

the reflective questions of McNiff and Whitehead (2005) and Moon (200&h) Kemmis and
McTaggartsélis ef1@88) ve spiral. Merging these t
to critically reflect on my personal learning journey has provided the validity of the

transformation in my practice.

| have travelled aneanderingpathand havemovedmy practi@ away from the traditional,
authoritarian teacher, in the direction of being a facilitator to my students in their own learning
journeys. | aim to provide an authentic vision of myself to my students, which assists them to

use their strengths artd sharetheir voice. This makes me think about how | can provide
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further opportunities going forward. A learning environment | aspire to foster, will involve
equal weighibearing stakeholders, in which the children have a right to engage in decision

making (Byrne& Lundy, 2019).

5.6 Conclusion

Through criticaly reflectingon my findings I can claim that | did enhance my teaching through
taking a strengthbased approach and moving my practice as a SET beyond-feficsied
teaching. My values oinclusion, @are, relationality, and voicebecame thed st anofi ar d s
judgemendin this transformational process. Adopting my values throughout mstely,
empowered my reflective practice to questionfonyner deficit-focusedmethodology ad to

make justifieddecisiod t o generate my own 6living theory
the aim of my researcls my practice has been realigned with my values and | am no longer
adiving contradictiord I. have assessed the prospecttifsing a strengtkbased appchin

teaching and learning situated within the scope of the SEN environment. Like the opinion of
McNiff (2002), it might be true that | cannot change the world, but | have certainly changed
my bit of it. My research has opened up the understanding of thetimifp@coviding choice

and voice, practicing care in relationships, building relationships through communieation
assessing each SEN environmenta case by case basihiese aspects adal the provision

of teaching with inclusion andrgcticing carewith all diverse learners. Action research is
driven by our need to know in order to create desired change (McNiff, 2016). A journey of
transfornation has occurreds ny practicehas movedrom an authoritative style of teaching

to a facilitator of learnig. Theintentions and commitments for my practice are now orientated

towards living by my values and making agentic decisions as a reflective practitioner.
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Appendix A: Ethical Documents

Appendix A.1 Ethics Application

Maynooth
University

National University
of Ireland Maynooth

Froebel Department of Primary and Early Childhood Education
Master of Education (Research in practice) (MEd)

Ethics Approval for Master of Education (Research in Practice)
(Please read the notes in the course handbook before completing this form)

Student name:

Ellen Butterly

Student Number:

21251716

Supervisor: Dr David Gibson
Programme: Master of Education Research in Practice
Thesis title: Teaching with Inclusion: A self-study enquiry orientated to SET

practice beyond deficit teaching

Research Question(s):

How can | challenge deficit based teaching in SET and practice
care in relationships with the child/student before me (not the
diagnosis)

Intended start date of data
collection:

January 2022

Professional Ethical Codes or
Guidelines used:

NationalUniver si ty of I reland Mayno

1(a) Research Participants: Who will be involved in this research?

Participants/group (tick all that apply)

Early years / pre-school

Primary school students

Secondary school students
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Young people (aged 16 1 18 years)

Adults i professional colleagues, professionals in \/
education, parents

Provide a brief description of the individuals and their proposed role in your research

[Max 50 words]:

In my role as a Special Education Teacher (SET), | plan to introduce three new practices which will be
examined as part of my research:
Providing5"c | ass students with agency and owngd

dod activities.
Enhancing communication and relationality through fortnightly communication via Seesaw
parentsof ’c | ass students throwghandeasWisbbure
Conducting a circle time group discussion withctass students on their thoughts and feeling

towards receiving additional support in school and how it affects them

There are two groups | wish to carry out research with:
i) ProfessionalColleagues

-Interviews with mainstream teacher, SET teacher and SNA practitioners about inclusion, voice, relatig
and care in primary education.

-Di scussion with my critical friend, aftermeobs
activity.

if) Professionalsin education (academics, staff of the NCCA, NEPS or Teaching Council)

-A selection of professionals (provisionally four) will be invited to individual interviews to discuss inclusi
voice, relationality and care in primaggucation.
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1(b) Recruitment and Participation/sampling approach: How will these participants become
involved in your research? What type of sampling is involved? Please describe the formal and informal
recruitment processes? Please describe the type of participation and level of engagement of
participants? Are there gatekeepers and what is their part of sampling process? [Max 100 words]

i) School based ResearchOnce ethics approval has been granted, | withally contact the Board of
Management and the Principal requesting permission to carry out research. | will provide the Board of
Management and the Principal with a Plain Language Statement and Informed Consent Document to ¢
research in the schodlhey will be given the opportunity to approve or reject the four elements. Each ele|
will have a separate plain language and informed consent document,

a) Permission to interview colleagues about three new practices (Plain Language and |Gfomsesd
Documents  for interviewees). Interviews will be audio recorded.

b) Permission to approach a colleague to act as critical friend (Plain Language and Informed Conser
Documents for critical friend)Hard copy or online

i) Educational Professionals- Potential participants are adults and will be contacted directly with §
invitation to participate in the research. If they are interested in taking part, a plain language and inform
consent document will be shared with them. The guestior the interview will be provided to participants g
few days in advance. If requested, they will be included with the plain language statement and informed
consent document. If required, further information about the general study will be proviledtganisation
if required.
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2. Summary of Planned Research (please indicate anonymised location type, purpose and aims of
research, research questions and design, methods to be used and time frame, process of analysis)

[250 words]

Research Plan:
As a Special Education Teacher, in accordance with my values | will commencestg@glivhich involves
researching the inclusion of SPHE specific practices in my learning environment.
| plan to introduce three new practices which will be examined a®pay research.
Providing®c | ass students with agency and owr
Can dod6 activities.
Enhancing relationality through fortnightly communication via Seesaw with parent$ of 2
class students through the structoré 6 Two St ars and a Wi sho.
Conducting a circle time group discussion withctass students on their thoughts and feeli
towards receiving additional support in school and how it impacts them

Data Gathering

| will keep a reflective journal throughouti$ process, with specific reference to my values of care,
relationality, inclusion and teacher identity.

There will be three components of data collection associated with this change in practice. This reseq
take place betweeianuary i May 2022

i) Professional Colleagues

-Interviews, which are audio recorded, with mainstream teacher, SET teacher and SNA practitioners
inclusion, voice, relationality and care in primary education.

-Discussion in person on school premises with my criticalfrid , aft er observing
do, Can do6 intervention. Handwritten notes

i) Professionals in educatiorfacademics, staff of the NCCA, NEPS or Teaching Cound)selection of
professionals (provisnally four) will be invited to individual interviews, either in person or via Microsof
Teams to discuss the inclusion of SPHE specific interventions into the environment of a special edud
teacher. These interviews will be audio recorded.

Data Analysis(February 2022 August 2022)

| will analyse the data through two methods:
Thematic analysis
Coding
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3. Ethical Issues: Please outline the main ethical issues which may arise while undertaking this
research. Outline the nature of consent and assent about participants. (You should discuss these
concerns and outline the responses/supports you will provide in the boxes below)

All research is being carried out with adults.
Research with Adult Participants

-In advance of research, communication with adult participates will set out clearly what is involved in tf
research, the risks associated with the research, etc. The guestitterviews will be shared in advance.
-The interviews with adult participants is a basic form of enquiry process. It is not considered to geners:
risk or discomfort and relates to their professional domain.
-In the midst of research, adultrpeipants will be permitted to pause, skip questions or stop the interview
any time. In the event that a participant experiences discomfort or upset, the interview will be paused,
participant given the opportunity to stop.

Risk of contractiorof Covid-19 due to interviewing in person. Due consideration will have to be taken of
NPHET guidelines as well as directions from the Dept. of Education. All current public health guideling
be followed.

Vulnerability (minimising risk, discomfort, coping with unforeseen outcomes, can any aspect of the
research give rise to any form of harm to participants, including the researcher)?) [Max 100 words]
Research Interviews: questions will be approved in advagsupervisor, for school interviews approved
Board of Management / Principal before commencement. Questions will be provided in advance. All
participants can pause, skip or end interviews at any time. | wish to minimise the risk of conflict arisin
amongst participants and | by adhering to the anonymity of their responses to my research. | hope to
my own professional growth through this sstifidy, however | must remember that circumstances may
unfold as planned and disappointment couléxgerienced.
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Outline the potential for increased risk to participants considering changing circumstances in the
school environment because of immediate closure or threat to privacy or anonymity. Consider
implications for a change or changes in methodological tools (virtual formats). [Max 50 words]

Power dynamics (between researcher-participants, amongst participants, insider-research, reflexivity,
gatekeepers, working with your colleagues, working with students, etc): [Max 100 words]

I will remind all willing participants that this research is about my own practices and not theirs. | wd
involvement to be honest, opennded and whokliearted .

There are considerable power dynamic tensions here:

i) Teacher as professional vs teacher as researcher (relevant related permission by the principal and
management and the agreement for participation of colleagues and parents)

i) Insider research As | have a direct involvement asdnnection with the research setting, | will remain aw
of the power dynamics that exist (SET vs research). This will be negotiated with my colleagues thro
explanation that this is a sedfudy action research process focusing on my practiceeduaational professiong
and not the judgement or analysis of their participation and contribution to the study. At all times my duty
to children will be paramount and if the research is hindering student engagement or the developme
students, | will pause my research and seek immediate guidance from my principal or assistant principal
supervisor.

iii) This ethics process vs requirement to get consent from the BOM

Informed consent and assent (for participants - and guardians where appropriate. Please also note any
other approvals that may be required from other bodies (i.e. Board of Management.): [Max 100 words]

For Research in School

a) Principal / Board of Management i Plain Language Statement + Informed Consent Document
b) Interview participants 1 Plain Language Statement + Informed Consent Document

¢) Critical Friend - Plain Language Statement + Informed Consent Document

For Research with Professionals

Educational Professionals i Plain Language Statement + Informed Consent Document

If required for employers of educational professionals - Plain Language Statement + Informed Consent
Document
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Consider if consent of participants may need to include a list of any new scenarios/situations that may
be required for data collection activity in light of school closures or short-term iliness of school
members (teachers/SNA) and how this may impact the research. Outline below; [max 50 words]

If permitted, all interviews with professionals will take place in person. Full adherence to National, P
Health, Emergency Team (NPHET), the Department of Education and Maynooth University guidang
be followed where appropate i.e. interviews taking place in an education institution or campus.

If not permitted, individual interviews will take place with four professionals and one critical friend on
via Microsoft teams, which will be audiecorded.

Sensitivity (topics that may be potentially sensitive, intrusive or stressful, have you considered what
to do in relation to dealing with the aftermath of a sensitive disclosure? how do you intend to deal

with unexpected outcomes?) [Max 100 words]

The questions for the interview will be shared with professionals in advance. The interview questions
considered to generate any significant risk of disclosure. In the event of a disclosure or unintended ou|
participants willbe given the opportunity to pause, skip or end the interview and withdraw consent. | wi
adhere to The Children6és First Act (2015) at
guidance from my supervisor and courseocdinator.

All survey questions by nature will be reviewed by my supervisor and provided in advance. Participan
be informed that they can skip any question and or chose to withdraw by not submitting their survey.
As my reflective journal is focused on my own e as a professional, these will not contain any sensit
data.
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Data storage (where will the findings be stored; will they be potentially published in future? And by
whom?) [Max 100 words]

Findings will be stored in an encrypted Maynooth University Microsoft OneDrive folder. This password prg
folder will contain all data from the research. Contents in this folder will be dated and items will be recordg
an index which can easily lobecked.
Audio from professionals

The audio will be stored on a secured Maynooth University (MU) Microsoft OneDrive and will be transferrg
from the device immediately after the interviews. Once transferred to the drive successfully it will be delet
from the recorder. Only | will have access to the recording as it is stored on a password protected Mayno
University drive. The audio recording will be transcribed, by me, within a week of the interview. The partic
will have an option to remain angmous or if they chose to have their name included with their contribution.
If a participant chooses to remain anonymous, there will be two transcriptions made. The first transcriptiof
include pseudonyms and a removal of any identifying informasiorindividual participants will not be
identified. The second transcript wild/l i nclude
file. Only | will have access to this file. The purpose of this file is in the event where a pattigiphes to
withdraw from the research. This transcript will be used to identify their contribution in the anonymised tra
and will be removed effectively. This file will have a different set of passwords to the anonymous data set
document. Once | va these transcriptions the audio recording will be deleted from the OneDrive. The aud
recording will be destroyed after one week.

These anonymous transcripts or transcripts with permission to be named, will be used in the thesis with
part i ciged.rartitipants vallbe given opportunity to view the transcription and retract any statem
made, as they wish, if they consent for the transcript to be included. Data may possibly be used for prese
on this topic, future papers, or a resegsentation in a conference. Transcripts from participants will be in
anonymised form so there will be no personal data from anonymised sources.

The anonymised data set will be saved for ten years. The data from this set may be used for presaritagion
topic, future papers or research presentations in education conferences by the researcher only.

The second data set which links pseudonyms and participants, along with consent forms, will be destroye|
February/March 2023 at the end of my masstuslies.

Hard copies of the anonymous data set will be stored securely and will only be accessible to the research
supervisor. They are kept in the event of a personal data request or for the purpose of withdrawal from re
and where instructelly a Legal Court.

In the event that online interviews are required in place of in person interviews, all university guidance on
carrying out online research via Microsoft Teams will be followed. Before proceeding, | will consult with m
research supenas. The same procedures concerning transcription, destruction, storage and anonymisatio
be followed.

The overall research findings may potentially be published in the future and this will be noted on all plain
language statements and informed cohfams. All participants will remain anonymous if there is future
publication through academic journals or books. Approval by Maynooth University and my supervisor mus
granted before any future publications.
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Declaration (Please sign and date)

6l confirm that to the best of my knowledge this is
in the course of wundertaking this research. 6 | f any
confirm that | will renegotiate ethical clearance with my supervisor.

Y

Signed: Date: 15/12/2021

z L ]
Wi i{‘:/u 7 ,(/

Supervisor use only:

Date Considered:

Approved

Approved with recommendations (see below)

Referred to applicant

Referred to Department Research and Ethics Committee

(Tick as appropriate)

Recommendations:

Signature of supervisor:
Date:
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Department use only: (only where applicable)

Date Considered:

Approved by Froebel Department Research and Ethics committee

Approved with recommendations (see below)

Referred to applicant (changes to be approved by supervisor)

Referred to Maynooth University Social Research Ethics Subcommittee

(Tick as appropriate)

Recommendations:

Signature of Dept. Ethics Committee Chair:

Approved by Froebel Department Research and Ethics committee

Referred to applicant (changes to be approved by supervisor)

(Tick that apply)

Maynooth University Social Research Ethics Subcommittee use only (only where applicable)

Date Considered:

Signed:

FSS Research Ethics Committee nominee
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Checklist for students

Please complete the checklist below to confirm you have considered all
ethical aspects of your research.

(Note that the consent form/s, assent form/s and information sheet/s
that must accompany this application will be scrutinised and any
omission or inadequacy in detail will result in a request for amendments).

Please
tick

| have attached (an) proper consent form/s, assent form/s and/or
information sheet/s

Each form and sheet is presented to a high standard, as suitable work
carried out under the auspices of Maynooth University

Each consent form has full contact details to enable prospective participants
to make follow-up inquiries

Each consent form has full details, in plain non-technical language, of the
purpose of the research and the proposed role of the person being invited to
participate

Each consent form has full details of the purposes to which the data (in all
their forms: text, oral, video, imagery etc) will be put, including for research
dissemination purposes

Each consent form explains how the privacy of the participants and their data
will be protected, including the storage and ultimate destruction of the data as
appropriate

Each consent form gives assurances that the data collection (questionnaires,
interviews, tests etc) will be carried out in a sensitive and non-stressful manner,
and that the participant has the right to cease participation at any time and
without the need to supply a reason

Please include here any other comments you wish to make about the consent
form(s) and/or information sheet/s.
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Appendix A.2 Plain Language Statement For Principal / Board oManagement

Date:
Dear Principal and Board of Management,

Purpose of the Study.
My name is Ellen Butterlygllen.butterly.2022@mumail)jea Masters student in the Froebel Department in

Maynooth University. As part of the requirements for a Master of Education (Research in Practice) degree, | am

undertaking a research study under the supervision of Dr. David Gibsei(gibson@mu.le

The title of the study -stalyeddlie arertated tg SEV iprackice begond defisii on :
teachingdé. This study is an opportunityndimSETand t o ex
explore how care can be practiced in relationship with the children/students | teach and support. As part of this

research | intend to introduce new el ements in my SET

School, and t@ngage in conversations with a critical friend who is a colleague in the school.

What will the study involve?

The study will involve the introduction of three new elements to my SET practice. In my SET practic& with 5

class students, | want to facllit e a 6 Must do, Can dod approach to | ea
ownership of learning. In SET practice witti 8lass students, | want to conduct a circle time group discussion

with students to provide an opportunity for their voice to bedhaad specifically to invite discussion on their

thoughts and feelings about receiving additional support in the school. Finally, | want to model an enhanced
communication process through regular communication via Seesaw with parents, class teactied, StFents,

of29c |l ass students who receive additional support, via

Furthermore, | want to carry out interviews with colleagues about voice, care, inclusion and relationality in
primary education (See interview quessoattached). | plan to interview one mainstream teacher, one SET
teacher, and one SNA in April 2022. The interviews will last approximately 20 minutes each and will be audio
recorded. | would like to carry out the interviews after school, on site bstdtah to teams if required by School

Authorities or Public Health Guidance.
This study will also involve a colleague acting as a critical friend. Their role will be to observe lessons, listen, and

provide honest feedback. | want to have informal contierssabout my practice and intentions at four points in

the term. No data will be taken from these conversations. | will use the conversation as a stimulus for reflection.

107


mailto:ellen.butterly.2022@mumail.ie
mailto:David.gibson@mu.ie

Who has approved this study?
This study has been reviewed and received ethicpfoapl from Maynooth University Research Ethics

committee. You may have a copy of this approval if you request it.

Why have you been asked to take part?
Permission to carry out the research must be provided by the Board of Management and Prineipasearth
involves my practice, interviewing colleagues, inviting a colleague to act as a critical friend and carrying out

research on the school premises.

Guidance is also being sought about the appropriate form of communication to follow when collBagues

to participate in research for interviews and for the role of critical friend.

Do you have to grant permissiof?

For research to be carried out on school property and with school staff, the permission from the Board of
Management and Prina@pis required. It is up to the Board of Management and Principal to decide whether or not
this research should take place. If you decide to do so, you will be asked to sign a consent form. You are
recommended to keep a copy of the consent form and #irs IRinguage Statement for your own records. If you
decide to grant permission, this can be withdrawn at any time without giving a reason. A decision to withdraw at

any time, or a decision not to take part, will not affect your relationships with meafsmember.

What information will be collected?

No data on children will be recorded for this project. There are two types of data to be collected:

i. Colleagué Interview (adult) Role: Mainstream Teacher, SET and SNA. Individual-semitured

interviews with three colleagues will provide staff, in three different roles, with the opportunity to discuss care,
voice, inclusion and relationality in pniary education. If participants are willing, the interview will be audio

recorded

ii. Reflections on your practidereflective journal a focus on methods and overall success, with no reference
to specific children. The focus is on my practice. Stirmditr some of these reflections may be drawn from
conversations with the critical friend. No data will be taken from the critical friend, rather | will be reflecting on

the conversation about my practice and intentions.

Will participation in this study be kept confidential?
The identities of participants in this study will not be contained in the submitted Dissertation of this research
(which will be held in NUI Maynooth Library).

Data collected from interviews will only be accessed by myself and seyareh supervisor, Dr David Gibson.

Once the interview is over | will transfer the audio file to a secure Maynooth OneDrive and delete the original
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from my hard drive/recording device. Within a week of the interview | will transcribe the interview drad at t

time a pseudonym will be inserted in place of the staff member's name. Any data that would allow for staff to be
identified will be removed from this transcript (anonymisation). Once the transcript of the interview is complete,
the audio recording wilbe deleted.

Notes taken from conversations and reflections on conversation with my critical friend will be anonymised at
source. The notes and observations about my teaching and reflections on my practice, and reflections prompted

by conversations witthe critical friend, will be stored securely on my Maynooth OneDrive account.

No information will be distributed to any other unauthorised individual or third party.
6l't must be recognised that, i n someecardsmayumst ance
be overridden by courts in the event of litigation or in the course of investigation by lawful authority.
In such circumstances the University will take all reasonable steps within law to ensure that

confidentiality is maintained tothe great¢ possi bl e extent . &

It is possible that staff members or members of the community familiar with the school may, based on a reading
of my thesis in Maynooth Library, be able to identify participants engaged in the research. Every effort will be
made to asure anonymity, to prevent this from happening. As my place of employment is on public record,

readers of the thesis will be able to identify the school this research is carried out in.

What will happen to the information provided by participants?
Throughout the research process, data will be stored with secure protocols in place. All data from interviews

(audio recording and anonymised transcripts) will be stored on Maynooth OneDrive which is encrypted.

Informed Consent Documents for interview papénts and from the Principal/Board of Management are
considered personal data from Data Protection/GDPR perspectives. These documents will be kept on my
personal laptop in a password protected folder. This is done to ensure that the identifiers ifoauartaking

part in the study are separate from the site containing data. A breach of either will not allow for data to be linked

to participants.

Once the research is complete, the anonymised data (interview transcripts and reflective notespret be s

Maynooth University. This information will be stored in such a way that it will not be possible to identify

participants. The data will be retained on the Maynooth University server. Audio recordings from interviews

will be destroyed after one wk. Personal data and identifying information data sets will be kept securely and

deleted on completion of the masters. Anonymous data sets will be kept for 2 years. All data will be destroyed

by me.

What will happen to the results?

Theresearchwillberr i tt en up and presented as a Masterds degre

be made available to you upon request.
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What if there is a problem?

If during your participation in this study you feel the information and guidelines that you
were given have been neglected or disregarded in any way, or if you are unhappy about the
process, please contact the Secretary of the Maynooth University EtmuniGee at
research.ethics@mu.@r +353 (0)1 708 6019. Please be assured that your concerns will be
dealt with in a sensitive manner.

For your information the Data Controller for this research project isyWi@oth University,
Maynooth, Co. Kildare. Maynooth University Data Protection officer is Ann McKeon in
Humanity house, room 17, who can be contacted at ann.mckeon@mu.ie. Maynooth
University Data Privacy policies can be foundhdps://www.maynoothuniversity.ie/data

protection

Due consideration will have to be taken of the NPHET guidelines as well as directions from the Department of
Education and Government of Ireland on the perilitgi of research in person. The intention is to carry out

research interviews with colleagues on the school site but outside of lesson times.

Any further queries?

If you need any further information, you can contact ellen.butterly.2022@mumail.ie

If you are happy for research to take place in your school, please see the attached informed consent document.
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Appendix A.3 Plain Language Statement for Interview Participants & Critical Friend

Date:
Dear Primary School Teacher, SET Teacher and SNA Practitioner,

Purpose of the Study.
My name is Ellen Butterlygllen.hutterly.2022@mumail.lp a Masters student in the Froebel Department in

Maynooth University. As part of the requirements for a Master of Education (Research in Practice) degree, | am

undertaking a research study under the supervision of Dr. David Gibsei (gibson@mu.le

The title of the study -stalyeddlig areriated tg SEV ipractice begood defisii o n :

teachingbéb. This study 1is an o p gedeficiubasedtgachingin SEmandt o
explore how care can be practiced in relationships with the children/students | teach and support. As part of this
research | intend to introduce new elements in my SET practice, interview colleagues in our scleygbasants

of children who | support/teach and to engage in reflective conversations with a critical friend, who is a colleague
in the school.

What will the study involve?

The study will involve the introduction of three new elements to my SET prati&ET practice with Bclass
student s, I want to facilitate a OMust do, Can dobd
of learning. In SET practice witi"®lass students, | want to conduct a circle time group discussion udins

to provide an opportunity for their voice to be heard and specifically to invite discussion on their thoughts and
feelings about receiving additional support in the school. Finally, | want to model an enhanced communication
process through regulapmmunication via Seesaw with parents, class teacher, SNA and studertts;las®
students who receive additional support, via a 6Two

In addition to my own practice, | want to carry out interviews with colleagues about vaiee jreclusion and
relationality in primary education (See Interview Questions attached). | plan to interview one mainstream teacher,
one SET teacher, and one SNA in April 2022. The interviews will last approximately 20 minutes each and will
be audio recated. | would like to carry out the interviews after school, on site but can switch to Microsoft Teams

if required by School Authorities or Public Health Guidance.
This study will also involve a colleague acting as a critical friend. Their role will bleserve lessons, listen, and

provide honest feedback. | want to have informal conversations about my practice and intentions at four points in

the term. No data will be taken from these conversations. | will use the conversation as a stimulus fonreflectio
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Who has approved this study?
This study has been reviewed and received ethical approval from Maynooth University Research Ethics
committee. You may have a copy of this approval if you request it.

This study has (pending approval) from the Princgral Board of Management of this School.

Why have you been asked to take part?

You have been asked to take part as you are a primary school teacher, SET Teacher or SNA Practitioner working
in either a mainstream classroom or learning support room. | would like to know if you would be willing to
participate in interviews to discussymalues of voice, care, inclusion and relationality in primary education or

to act as my critical friend.

Do you have to take part?

No, you are under no obligation to take part in this research. If you decide to do so, you will be asked to sign a
congnt form and be given a copy and the information sheet for your own records. A decision to withdraw at any
time, or a decision not to take part, will not affect your relationships with the researcher/colleague, or Maynooth
University. You are free to witlidw at any time without giving a reason and/or to withdraw your information up

until such time as the research findings are submitted in my thesis in September 2022. If you decide to do so, you
will be asked to sign a consent form. You are recommendeddp & copy of the consent form and this Plain
Language Statement for your own records. If you decide to grant permission, this can be withdrawn at any time
without giving a reason. A decision to withdraw at any time, or a decision not to take part,tveiffend your

relationship with me as a colleague.

Interview Questions
The questions for the interview are attached below. Please read the questions in advance of the interview and

before agreeing to take part in the research. You are not requiresiteraany question you do not wish to.

Vulnerability / Risk Management

i) In advance of research, communication with adult participants will set out clearly what is involved
in the research, the risks associated with the research, etc. The questionviewsteiill be
shared in advance.

ii) The interviews with adult participants is a basic form of enquiry process. It is not considered to
generate any risk or discomfort and relates to their professional domain.

iii) In the midst of research: adult participantd i permitted to pause, skip questions or stop the
interview at any time. In the event that a participant experiences discomfort or upset, the interview

will be paused, and the participant given the opportunity to stop.
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In the Event of Restrictions

In the event of immediate closure due to Cel@level restrictions, all interviews may be carried out online via
Microsoft teams as recommended by Maynooth University. All meetings will be planned and organised in
advance wh all consenting participants receiving the questions prior to the interview. Consenting participants
will be informed that the interview may be auderorded for data collection purposes, and they may withdraw

from the interview at any stage of the rasd process.

Will participation in this study be kept confidential?

The identities of participants in this study will not be contained in the submitted Dissertation of this research
(which will be held in NUI Maynooth Library). Data collected framerviews will only be accessed by myself
and research supervisor, Dr David Gibson. Once the interview is over | will transfer the audio file to a secure
Maynooth OneDrive and delete the original from my hard drive/recording device. Within a week of the
interview | will transcribe the interview and at that time a pseudonym will be inserted in place of the staff
member's name. Any data that would allow for you to be identified will be removed from this transcript. Once

the transcript of the interview is cqaiete, the audio recording will be deleted

Notes taken from conversations and reflections on conversation with my critical friend will be anonymised at
source. The notes and observations about my teaching and reflections on my practice, and reftaotioed p

by conversations with the critical friend, will be stored securely on my Maynooth OneDrive account.

No information will be distributed to any other unauthorised individual or third party.
6l't must be recogni sed teftiality of researchdatanaad records mayms t an c e
be overridden by courts in the event of litigation or in the course of investigation by lawful authority.
In such circumstances the University will take all reasonable steps within law to ensure that
confidentiali y i s maintained to the greatest possible ex
It is possible that staff members or members of the community familiar with the school may, based on a reading
of my thesis in the Maynooth Library, be able to identify participants engaged in the hegaeny effort will
be made to ensure anonymity, to prevent this from happening. As my place of employment is on public record,

readers of the thesis will be able to identify the school this research is carried out in.

What will happen to the information provided by participants?
Throughout the research process, data will be stored with secure protocols in place. All data from interviews

(audio recording and anonymised transcripts) will be stored on the Maynooth OneDrive, which is encrypted.

InformedConsent Documents for interview participants and from the Principal/Board of Management are
considered personal data from Data Protection/GDPR perspectives. These documents will be kept on my
personal laptop in a password protected folder. This is danestare that the identifiers for participants taking

part in the study are separate from the site containing data. A breach of either will not allow for data to be linked

to participants.
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Once the research is complete, all information will be stored ghdtah University. This information will be

stored in such a way that it will not be possible to identify participants. The data will be retained on the MU
server. Recordings of students will be deleted after one week, personal data and identifyingidanfolatza

sets will be kept securely and deleted on completion of the masters. Anonymous data sets will be kept for two

years.. All data will be destroyed by me.

What will happen to the results?
The research will be written up and presentedasaMasterd egr ee t hesis. A copy of

be made available to you upon request.

What if there is a problem?

If during your participation in this study you feel the information and guidelines that you
were given have been neglected or diareled in any way, or if you are unhappy about the
process, please contact the Secretary of the Maynooth University Ethics Committee at
research.ethics@mu.@r +353 (0)1 708 6019. Please be assured that youmcerns will be
dealt with in a sensitive manner.

For your information the Data Controller for this research project is Maynooth University,
Maynooth, Co. Kildare. Maynooth University Data Protection officer is Ann McKeon in
Humanity house, room 17, wiean be contacted at ann.mckeon@mu.ie. Maynooth
University Data Privacy policies can be foundhdips://www.maynoothuniversity.ie/data

protection

Due consideration will have to be taken of the NPHET guidelines as well as directions from the Department of
Education and Government of Ireland on the permissibility of research in person. The intention is to carry out

research interviews with colleaguas the school site but outside of lesson times.

Any further queries?

If you need any further information, you can contact me: ellen.butterly.2022@mumail.ie

If you are happy for research to take place in your school, please see the attached infoser@ddocument.

Any further queries?
If you need any further information, you can contact me: ellen.butterly.2022@mumail.ie

If you are happy for research to take place in your school, please see the attached informed consent document.

Thank you for taking the time to read this
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Appendix A.4 Plain Language Statement for Educational Professional

Date:

Dear

Purpose of the Study.
My name is Ellen Butterlyellen.butterly.2022@mumailje a Masters student in the Froebel Department in

Maynooth University. As part of the requirements for a Master of Education (Research in Practice) degree, | am

undertakinga research study under the supervision of Dr. David Gili8anid.gibson@mu.le

The title of the study -stslyeddlig arierttated tg SEV iprackice beyond defisi o n ;. /
t e a c h i sstudy is anmopgdortunity for me to explore how | can challenge deficit based teaching in SET and
explore how care can be practiced in relationships with the children/students | teach and support. As part of this
research | intend to introduce new elemémtay SET practice, interview colleagues in our school, survey parents

of children who | support/teach and to engage in reflective conversations with a critical friend, who is a colleague

in the schoolThis research will take place between January 6dhAgmil 30th, 2022.

What will the study involve?

The study will involve the introduction of three new elements to my SET practice. In SET practic® elibs
student s, I want to facilitate a 0 Nortsagencg andowBearship do 6 a
of learning. In SET practice witH"%lass students, | want to conduct a circle time group discussion with students

to provide an opportunity for their voice to be heard and specifically to invite discussion on their thoughts and
feelings about receiving additional support in the school. Finally, | want to model an enhanced communication
process through regular communication via Seesaw with parents, class teacher, SNA and stufiéntas®f 2

students who receive additionalsoppt , via a 6Two Stars and a Wi shdé | ayo

In addition to exploring my own practice, | am carrying out interviews with educational professionals within the

school as well as from outside.

Purpose of the Interviews

The purpose of this part of the resdmisto investigate the views and attitudes of educational professionals in
relation to inclusive education in primary education with a specific focus on SET. It is intended that a total of

four academics or educational professionals will be interviewed.
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Interviews with educational professionals will occur between January and April 2021. These interviews will
occur at the convenience of the participants. Each interview will be guided by a set of specific questions. The

interview questions are attached.

Who has approved this study?
This study has been reviewed and received ethical approval from Maynooth University Research Ethics

committee. You may have a copy of this approval if you request it.

Do you have to take part?

No, you are under no obligatido take part in this research. If you decide to do so, you will be asked to sign a
consent form and be given a copy and the information sheet for your own records. A decision to withdraw at any
time, or a decision not to take part, will not affect youatiehships with the researcher/colleague, or Maynooth
University. You are free to withdraw at any time without giving a reason and/or to withdraw your information up
until such time as the research findings are submitted in my thesis in September 26@2id€ide to do so, you

will be asked to sign a consent form. You are recommended to keep a copy of the consent form and this Plain
Language Statement for your own records. If you decide to grant permission, this can be withdrawn at any time
without giving a reason. A decision to withdraw at any time, or a decision not to take part, will not affect your

relationship with me as a colleague.

Interview Questions
The questions for the interview are attached. Please read the questions in advance of the interview and before

agreeing to take part in the research. You are not required to answer any question you do not wish to.

Vulnerability / Risk Management

iv) In advarte of research, communication with adult participants will set out clearly what is involved
in the research, the risks associated with the research, etc. The question for interviews will be
shared in advance.

V) The interviews with adult participants is adic form of enquiry process. It is not considered to
generate any risk or discomfort and relates to their professional domain.

Vi) In the midst of research: adult participants will be permitted to pause, skip questions or stop the
interview at any time. Irhie event that a participant experiences discomfort or upset, the interview

will be paused, and the participant given the opportunity to stop.

In the Event of Restrictions

In the event of immediate closure due to Cel@level restrictions, all interviessmay be carried out online via
Microsoft teams as recommended by Maynooth University. All meetings will be planned and organised in
advance with all consenting participants receiving the questions prior to the interview. Consenting participants
will be informed that the interview may be aud@corded for data collection purposes, and they may withdraw

from the interview at any stage of the research process.
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Will participation in this study be kept confidential?

The identities of participants in this diuwill not be contained in the submitted Dissertation of this research
(which will be held in NUI Maynooth Library). Data collected from interviews will only be accessed by myself
and research supervisor, Dr David Gibson. Once the interview is overtiangfer the audio file to a secure
Maynooth OneDrive and delete the original from my hard drive/recording device. Within a week of the
interview | will transcribe the interview and at that time a pseudonym will be inserted in place of the
interviewer'sname. Any data that would allow for you to be identified will be removed from this transcript.

Once the transcript of the interview is complete, the audio recording will be deleted

No information will be distributed to any other unauthorised individu#hiod party.
6l't must be recognised that, in some circumstance
be overridden by courts in the event of litigation or in the course of investigation by lawful authority.
In such circumstances the Univeyswill take all reasonable steps within law to ensure that
confidentiality is maintained to the greatest pos
It is possible that staff members or members of the community familiar with the school may, based on a reading
of my thesis in thélaynooth Library, be able to identify participants engaged in the research. Every effort will
be made to ensure anonymity, to prevent this from happening. As my place of employment is on public record,

readers of the thesis will be able to identify theosthhis research is carried out in.

What will happen to the information which you give?

Throughout the research process, data will be stored with secure protocols in place. All data recorded and stored
on Maynooth University OneDrive will be secured by a password protected password. Once the research is
complete, all information will be stodeat Maynooth University. You will have an option to i) remain

anonymous and your profession not named, ii) have a pseudonym and your profession named or iii) for your
name and profession to be named in the research. You will also have the option &béo avtranscript of

your interview is to be included as an appendix in the research. If you choose to remain anonymous, this
information will be stored in such a way that it will not be possible to identify participants. The data will be
retained on th&laynooth University OneDrive server. The anonymous data sets will be kept for ten years. All
data will be destroyed by me. Manual data will be shredded confidentially, and electronic data will be deleted by
the researcher in Maynooth University. Any datthvidentifiable information will be deleted by September

2022.

What will happen to the results?

The research will be written up and presented as a Masters degree thesis. Additionally, data and information
from this research may possibly be used inftiigre for presentations on this topic, future papers, or a research
presentation in educational conferences.

A copy of the research findings will be made available to you upon request.



What if there is a problem?

If during your participation in this sidy you feel the information and guidelines that you

were given have been neglected or disregarded in any way, or if you are unhappy about the
process, please contact the Secretary of the Maynooth University Ethics Committee at
research.ethics@mu.@r +353 (0)1 708 6019. Please be assured that your concerns will be
dealt with in a sensitive manner.

For your information the Data Controller for this research project is Maynooth University,
Maynooth, Co. Kildae. Maynooth University Data Protection officer is Ann McKeon in
Humanity house, room 17, who can be contacted at ann.mckeon@mu.ie. Maynooth
University Data Privacy policies can be foundhdips://www.maynoothuniversity.ie/data

protection

Due consideration will have to be taken of the NPHET guidelines as well as directions from the Deptartment of

Education and Government of Ireland on the permissibility of research in person.

Any further queries?
If you need any further information, you can contact me: ellen.butterly.2022@mumail.ie

If you are happy for research to take place in your school, please see the attached informed consent document.

Thank you for taking the time to read this
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Appendix A.5 Informed ConsentDocumentfor Principal and Chairperson of Board of
Management

Research Title: Teaching with Inclusion: A setudy enquiry orientated to SET practice beyond deficit
teaching

Researcher: Ellen Butterlgl{en.butterly.2022 @mumail je

Supervisor: Dr David Gibsorévid.gibson@mu.)e

Clarification of the Purpose of Research

The aim of this research is to explore opportunities to challenge deficit based teaching in SET threatigtyself
action research and qualitative research by Ellen Butterly. The research is being carried out as part of Masters
in Education.

Confirmation of requirements as highlighted in the Plain Language Statement

School teachers, SET teachers and SNA practitioners will be interviewed by Ellen Butterly on themes of

inclusion, voice, care and relationality in primary education. A SET teacher will bedinoitect as a critical

friend for EIlen Butterly and discuss aspects of EI I e
potential participants to take part in the research in a format approved by the Chairperson of the BoM or the

Principal.

Confirmation that Involvement in the Research Study is voluntary
The school can withdraw from participation in this study at any time. A decision to withdraw at any time, or a
decision to limit that type of research activity, can be made without any reason

Confirmation of Arrangements to protect Confidentiality of Data
Arrangements to protect anonymity and confidentiality of data have been explained to me. | am aware that the
confidentiality of information provided is subject to legal limitations.

Pleasetick the Yes or No box for each statement below: NO YES
| have read the Plain Language Statement (or had it read to me).

| understand the information provided
It has been explained to me how my data will be managed and that | may access it on request.

| understand the limits of confidentiality as described in the information sheet
| have had an opptunity to ask questions and discuss this study.

| have received satisfactory answers to all my questions

| have read and understood the information in this form. My questions and concerns have been apsinered b
researchers, and | have a copy of this consent form. Therefore, | consent to take part in this research project

Signature: Name in BLOCK CAPITALS:

Date:
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If during your participation in this study you feel the information and guidelines that you were given have been
neglected or disregarded in any way, or if you are unhappy about the process, please contact the Secretary of
the Maynooth University Ethics @unittee atesearch.ethics@mu.@r +353 (0)1 708 6019. Please be assured
that your concerns will be dealt with in a sensitive manner.

For your information the Data Controller for this research project is Maynooth University, Maynooth, Co.
Kildare. Maynooth University Data Protectionfigkr is Ann McKeon in Humanity house, room 17, who can be
contacted at ann.mckeon@mu.ie. Maynooth University Data Privacy policies can be found at

https://www.maynoothuniversity.ie/dapaotection
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Appendix A.6 Informed Consent Document for Interviews with School Staff

Research Title: Teaching with Inclusion: A seltudy enquiry orientated to SET practice
beyond deficit teaching

Researcher: Ellen Butterlgl{en.butterly.2022 @mumail e

Supervisor: Dr David Gibsorlévid.gibson@mu.)e

Clarification of the Purpose of Research

The aim of this research is to explore opportunities to challenge deficit based teaching in SET
through seHstudy action research and qualitative research by Ellen Butterly. The research is
being carried out asapt of Masters in Education.

Confirmation of requirements as highlighted in the Plain Language Statement
| will participate in one interview in person or via Microsoft Teams that will be audio
recorded.

Confirmation that Involvement in the Research Stug is voluntary

| know that participating in the research is voluntary. | can withdraw from the research
process at any stage. During the interview | may pause, skip, stop or withdraw from the
research also.

Confirmation of Arrangements to protect Confidentiality of Data
Arrangements to protect anonymity and confidentiality of data have been explained to me. |
am aware that the confidentiality of information provided is subject to legal limitations.

Please tick the Yes or No box for each statemebglow: NO YES
| have read the Plain Language Statement (or had it read to me).

| understand the information provided

It has been explained to me how my data wilhtenaged and that | may access it on request.

| understand the limits of confidentiality as described in the information sheet

| have had an opportunity to ask questions and discuss this study.

| have receive satisfactory answers to all my questions
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| have read and understood the information in this form. My questions and concerns have
been answered by the researchers, and | have a copy of this consent form. Therefore, |
consent to take part this research project

Signature:

Name in BLOCK CAPITALS :

Date:

If during your participation in this study you feel the information and guidelines that you
were given have been neglected or disregarded in any way, or if you are unhappy about the
process, please contact the Secretary of the Maynooth University EtimoniGee at
research.ethics@mu.@r +353 (0)1 708 6019. Please be assured that your concerns will be
dealt with in a sensitive manner.

For your information the Data Controller for this research project isyli@aoth University,
Maynooth, Co. Kildare. Maynooth University Data Protection officer is Ann McKeon in
Humanity house, room 17, who can be contacted at ann.mckeon@mu.ie. Maynooth
University Data Privacy policies can be foundndfps://www.maynoothuniversity.ie/data

protection
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Appendix A.7 Informed Consent Document for Critical Friend

Research Title: Teaching with Inclusion: A seltudy enquiryorientated to SET practice
beyond deficit teaching
Researcher: Ellen Butterlgl{en.butterly.2022 @mumail e

Supervisor: Dr David Gibsorlévid.gibson@mue)

Clarification of the Purpose of Research

The aim of this research is to explore opportunities to challenge deficit based teaching in SET
through seHstudy action research and qualitative research by Ellen Butterly. The research is
being carried ot as part of Masters in Education.

Confirmation of requirements as highlighted in the Plain Language Statement
| will act as a critical friend for Ellen Butterly and discuss her practice, at four different times
during the research project.

Confirmatio n that Involvement in the Research Study is voluntary

| know that participating in the research is voluntary. | can withdraw from the research
process at any stage. During discussion | can avoid, pause or withdraw from the conversation
without providing aeason.

Confirmation of Arrangements to protect Confidentiality of Data
Arrangements to protect anonymity and confidentiality of data have been explained to me. |
am aware that the confidentiality of information provided is subject to legal limitations.

Please tick the Yes or No box for each statement below: NO YES
| have read the Plain Language Statement (or had it read to me).

| understand the information provided

It has leen explained to me how my data will be managed and that | may access it on request.

| understand the limits of confidentiality as described in the information sheet

| have had an opportunity to ask questions and discuss this study.

| have received satisfactory answers to all my questions

12¢


mailto:ellen.butterly.2022@mumail.ie
mailto:david.gibson@mu.ie

| have read and understood the information in this form. My questions and concerns have
been answered lipe researchers, and | have a copy of this consent form. Therefore, |
consent to take part in this research project

Signature:

Name in BLOCK CAPITALS :

Date:

If during your participation in this study you feel the information and guidelines that you
were given have been neglected or disregarded in any way, or if you are unhappy about the
process, please contact the Secretary of the Maynooth University Ethics Coramittee
research.ethics@mu.@r +353 (0)1 708 6019. Please be assured that your concerns will be
dealt with in a sensitive manner.

For your information the Data Controller for this research project is Maynoailtvéfsity,
Maynooth, Co. Kildare. Maynooth University Data Protection officer is Ann McKeon in
Humanity house, room 17, who can be contacted at ann.mckeon@mu.ie. Maynooth
University Data Privacy policies can be foundhdios://www.maynoothuniversity.ie/data

protection
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Appendix A.8 Informed Consent Document for Interviews with Educational
Professionals

Research Title: Teaching with Inclusion: A setudy enquiry orientated to SET practice beyond deficit
teaching

Researcher: Ellen Butterlgl{en.butterly.2022 @mumail je

Supervisor: Dr David Gibsorévid.gibson@mu.)e

Clarification of the Purpose of Research

The aim of this research is tggore opportunities to challenge deficit based teaching in SET
through seHstudy action research and qualitative research by Ellen Butterly. The research is
being carried out as part of Masters in Education.

Confirmation of requirements as highlightedin the Plain Language Statement
| will participate in one interview in person or via Microsoft Teams that will be audio
recorded.

Confirmation that Involvement in the Research Study is voluntary

| know that participating in the researchviduntary. | can withdraw from the research
process at any stage. During the interview | may pause, skip, stop or withdraw from the
research also.

Confirmation of Arrangements to protect Confidentiality of Data
Arrangements to protect anonymity and coefitiality of data have been explained to me. |
am aware that the confidentiality of information provided is subject to legal limitations.

Please tick the Yes or No box for each statement below: NO YES
| have read the Plain Languagat®ment (or had it read to me).

| understand the information provided
It has been explained to me how my data will be managed and that | may access it on request.

| understad the limits of confidentiality as described in the information sheet

| have had an opportunity to ask questions and discuss this study.

| have received satisfactory answers to all my questions

| have read and walerstood the information in this form. My questions and concerns have
been answered by the researchers, and | have a copy of this consent form. Therefore, |
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consent to take part in this research project

Signature:

Name in BLOCK CAPITALS :

Date:

If during your participation in this study you feel the information and guidelines that you
were given have been neglected or disregarded in any way, or if you are unhappy about the
process, please contact the Secretary of the Maynooth University EtimuniGee at
research.ethics@mu.@r +353 (0)1 708 6019. Please be assured that your concerns will be
dealt with in a sensitive manner.

For your information the Data Controller for this research project isyli@aoth University,
Maynooth, Co. Kildare. Maynooth University Data Protection officer is Ann McKeon in
Humanity house, room 17, who can be contacted at ann.mckeon@mu.ie. Maynooth
University Data Privacy policies can be foundndfps://www.maynoothuniversity.ie/data

protection
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Appendix A.9 Research Questions for Interview Participants with School Staff

Relationality
The Teaching Council seeks to develop positive relationships within the school community, that are
characterised by professional integrity and judgement.
1. Inregard to the teacher/SNA-student relationship, what importance do you place on the type
of relationship between a teacher/SNA and student.
2. How important is the student-teacher/SNA relationship in your role in primary education?
3. Can you think about what is a good type of relationship between teacher/SNA and student?
Please, describe.
4. What are the risks in primary education if the relationship between teacher/SNA and student
is poor?
5. What are your thoughts on power and or power dynamics between teacher/SNA and students
in primary education?

Care:
The Teaching Council places care as one of the four ethical values which underpin the standards of
teaching, knowledge, skill, competence and conduct in their Code of Professional Conduct.
1. What are your thoughts on the importance of care in primary education?
2. What practices or actions do you think demonstrate or reflect care in primary education?
3. What does care look like in your professional practice?
4. In respect of students who receive additional support (have a school support plan or school
support plus plan), what practices or actions do you think demonstrate or reflect care?
5. Do you think there are any further opportunities for care in the primary school classroom and
or additional support?

Voice:
Article 12 of the United Nations Convention of the Rights of the Child states that children have a right
to form their own views and to freely express their views in accordance with their age and maturity.
1. Do you agree that children should have this right? Do you think it is respected in primary
education?
2. What activities or practices, if any, provide students with the opportunity to form and express
their views in accordance with their abilities in primary education?
3. What activities or practices, if any, provide students with the opportunity to form and express
their views in accordance with their abilities in additional support education?
4. What importance, if any, does student voice have in your practice?
5. Do you think there are any further opportunities to value, encourage, support or foster student
voice in the primary school classroom and or additional support?

Inclusion:
1. Based on your experiences in primary education, do you think Irish primary schools practice
inclusion appropriately?
2. Do you think special education provided in Ireland is appropriate in its current format? What
are the strengths and limitations of special education?
3. What does a commitment to inclusion in primary education ask of you
a. Inrespect of the relationships between you and your students?
b. Inthe way you practice care?
c. Inthe importance you afford to student voice?



Appendix A.10 Research Questions for Education Professionals

Relationality
The Teaching Council seeks to develop positive relationships within the school community, that are
characterised by professional integrity and judgement.

1.

2.

3.

4,

Care:

In regard to the teacher/SNA-student relationship, what importance do you place on the type
of relationship between a teacher/SNA and student.

Can you think about what is a good type of relationship between teacher/SNA and student?
Please, describe.

What are the risks in primary education if the relationship between teacher/SNA and student
is poor?

What are your thoughts on power and or power dynamics between teacher/SNA and students
in primary education?

The Teaching Council places care as one of the four ethical values which underpin the standards of
teaching, knowledge, skill, competence and conduct in their Code of Professional Conduct.

1.
2.
3.

4,

Voice:

What are your thoughts on the importance of care in primary education?

What practices or actions do you think demonstrate or reflect care in primary education?

In respect of students who receive additional support (have a school support plan or school
support plus plan), what practices or actions do you think demonstrate or reflect care?

Do you think there are any further opportunities for care in the primary school classroom and
or additional support?

Article 12 of the United Nations Convention of the Rights of the Child states that children have a right
to form their own views and to freely express their views in accordance with their age and maturity.

1. Do you agree that children should have this right? Do you think it is respected in primary
education?

2. What activities or practices, if any, provide students with the opportunity to form and express
their views in accordance with their abilities in primary education?

3. What activities or practices, if any, provide students with the opportunity to form and express
their views in accordance with their abilities in additional support education?

4. Do you think there are any further opportunities to value, encourage, support or foster student
voice in the primary school classroom and or additional support?

Inclusion:

1. Based on your experiences in primary education, do you think Irish Primary schools practice
inclusion appropriately?

2. Do you think special education provided in Ireland is appropriate in its current format? What

are the strengths and limitations of special education?
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Appendix B: Research Instruments

Appendix B.1 Initial Action Research Timetable

Date: Intervention:
Week of 17/01/22 Circle Time Discussion no. 1 & reflection
Week of 31/01/22 Must Do, Can Do (introduction & trial with-®lass students)
Week of 07/02/22 Refl ect on O Must Do, Can D
changes
Complete Two Stars and a Wish no. 1
Interview no. 1 with colleague (class teacher)
Week of 14/02/22 Must Do, Can Do no. 1
Reflect on Two Stars and a Wish no. 1
Discussion with critical friend
Interview no. 2 with colleague (SNA)
Week of 21/02/22 Refl ect on OMust Do, Can D
(midterm 24 & 25~ Feb) | needed
Interview no. 3 with colleague (SET)
Week of 28/02/22 0 Must Do, Can Dod no. 2
Observation fronCritical Friend and discussion afterwards
Week of 07/03/22 Reflect on 6Must Do, Can D
changes
Complete Two Stars and a Wish no. 2
Week of 14/03/22 Must Do, Can Do no. 3
Week of 21/03/22 Reflect on Must Do, Can Do no. 3
Complee Two Stars and a Wish no. 3
Final discussion with Critical Friend
Week of 28/03/22 Interview with two educational professionals
Week of 04/04/22 Interview with two educational professionals
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Appendix B.2 Circle Time Discussion Rules anQuestions Cycle One

Circle Time Rules

Only one person to speak at a time

You must be holding the speaking object when talking
Respect everyoneds opinions
Listen carefully when others are speaking

There are no right or wrong answers

Do not laugh atvhat someone else says

Everyone has the right to pass

Prompting Questions

1. How do you feel about coming to my room for literacy/maths support?

2. What is your favourite/least favourite thing about it?
3. Do others in your class ever ask you about it?

4. Do you like coming out in a group/on your own? Why/why not?

5. Could you give any tips on how | could improve learning support?

6. Are there new/different types of activities you would like to do with me?

7. Do you like having two teachers at school? Why/why not?
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Appendix B.3 Circle Time Discussion Rules and Questions Cycle Four

Circle Time Rules

Only one person to speak at a time

You must be holding the speaking object when talking
Respect everyoneds opinions
Listen carefully when others are speaking

There are noight or wrong answers

Do not laugh at what someone else says

Everyone has the right to pass

Prompting Questions

1. How do you feel about coming to my room for literacy/maths support?

2. Has your opinion about this changed? Why/why not?

3. What do you think oftte new activities we have been doingvo Stars and a Wish,
Must-Do, CanDo?

4. Do you prefer the weeks when we do these activities or the weeks when we do not?

5. How does it impact your learning?

6. Do you like being able to give your opinions on y@arning through Two Stars and
a Wish?

7. What do you like/dislike about the MuBb, CanDo activities

8. Have you told any of your friends/anyone at home about the new activities we are
doing?

9. Do you think there are any other ways | can improve my teaching?

10.Do you have any other suggestions or anything else you would like to say?
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Appendix B.4 Two Stars and a Wish Template

Two Stars and a Wish

00

00

*

*x, ¥
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Appendix B.5 Must-Do, CanDo Blank Template

Must - Do n Can- Do
1 A. B
2 C. D
3 E. F
4 G. H
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Appendix B.6 Must-Do, CanDo Cycles One and Two

Week of 31/01/2022
Must-Do v Can-Do
1. Cloze procedure ‘Strange Sea A. Reading B. Spellings
Creatures’ Eggspress on game ‘Sparkle’
-use the words at the bottom to fill tablet
in the blanks
2. Questions (1.1-2.5) on ‘Strange C. Design a poster | D. Choose a PM
Sea Creatures’ pg. 17 called ‘Under the | book at your
Sea’ -label the sea | level to read
creatures
3. Sequencing Stories E. Write F. Draw a
‘A Sausage Story’ -a story of choice | prediction of
-insert numbers to put sentences (fiction) what will
into the correct order -recount of a, happen in the
-cut and stick into copy something next chapter
strange or funny | from ‘In the
that has End’
happened to you
4. More Write Reasons G. Write a H. Board game
-Make 5 sentences for ‘What are song/poem about | ‘Junior
they drinking?’ Sea Creatures Scrabble’
Week of 14/02/2022
Must-Do v Can-Do
1. Cloze procedure A. Reading B. Spellings
‘Braille’ Eggspress on game ‘Sparkle’
-use the words at the bottom to fill tablet
in the blanks
2. Questions (1.1-2.5) on ‘Braillle’ C. Imagine you D. Choose a PM
pg. ”0 are an inventor book at your
and design your level to read
own invention
3. Sequencing Stories E. Write F. Draw a,
‘A Rabbit Tale’ amessage to a prediction of
-insert numbers to put sentences friend in Braille what will
into the correct order happen in the
-cut and stick into copy next chapter
from ‘In the
End’
4. Ticking Texts ‘Amazing Insects’ G. Write a fact file | H. Board game
- all questions about an inventor | ‘Junior
of your choice Scrabble’
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Appendix B.7 Must-Do, CanDo Cycle Three

Week of 28/02/ 2022
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