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Abstract

According to a UNICEF (2025) report, childhoods are being transformed. This report
evaluated child-wellbeing over a five-year period. Ireland ranks in 1¥ place in Skills yet
is ranked in 24™ place in Mental Health. It found that children in wealthy countries are

becoming less happy with their lives.

For a long time, the focus on academics and achievement have been dominant in schools.
This prioritisation on performance and the impact of neoliberal practices in school

systems and policies is hindering our ability to address children’s mental health concerns.

Schools provide education yet they provide much more than just academics. They are
environments where children learn how to build relationships, how to develop social skills

as well as experience a sense of belonging.

The purpose of this self-study action research was to enhance the relationships within my
classroom. I introduced interventions within the classroom over a three-month period in

a primary school in the south of the country.

The interventions in this research project consisted of Morning Meeting as well as a range

of empowerment activities and tasks.

Educational action research was the selected methodology, and qualitative data was
collected from reflective journals, observations, questionnaires and feedback from critical

friends and my validation group.

My findings show that the interventions I introduced enhance both peer relationships as
well as teacher-student relationships. As part of these findings, a slow pedagogy and
connective instruction were developed. The interventions encourage pupil’s awareness of
their own mental health and highlight the value of laughter and empathetic listening

within the classroom.
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Chapter One: Introduction
1.1 Introduction

This thesis sets out to examine how I enhanced the relationships within my classroom. I
explain the focus and aims of the study, and I identify the research questions that guided
me throughout. 1 provide a background to my research, and 1 explain the context and

intervention for this study.

In Chapter Two, | present the research that informed this study, followed by a discussion
ofthe methodology in Chapter Three. Chapter Four then evaluates the findings in relation

to my research questions.

My personal reflective and learning journey is woven throughout this self-study action
research. To conclude, | provide the potential impact of the research within my own

practice and the wider school community.
1.2 Focus and Aims of the Study

The purpose of this educational action research project is to improve the teacher-student
relationship as well as peer relationships. Lang et al. (2020) advocate that early teacher-
student relationships are crucial to social and emotional development while McKay and
Macomber (2021) believe that relationships are just as important as the content that

students are learning.

Relationships and connections provide strong protective factors for all students. They are
important enough to be part of the pedagogy of the school day (NSCE, 2025). My goal
was to create intentional time within the school day to develop children’s socio and
emotional skills through Morning Meeting by listening, sharing and connecting with one
another. [also introduced activities that promote pupils’ empowerment within themselves

as well as pupil empowerment and agency within a classroom setting.

During this research study, my values were always at the forefront of my mind. I value
positive connections with the children in my care. The foundation of a strong relationship,
I believe, is built on positive connections with pupils. These positive interactions are
formed over time to show care, to show that children are valued and to show that they

feel supported and listened to.




Respect and fairness encourage acceptance of oneself and others as well as the promotion

of pupil empowerment and dialogue. Therefore, as my study began, my research

questions were formed.

How do I enhance my relationship with my class?
What interventions do I need to include in my teaching?
How can 1 encourage, support and maintain positive peer relationships in my
classroom?
4. How can I live by my values of connection, fairness, respect, empowerment and

dialogue while this research is being undertaken?

1.3 Background to Research

Since | began teaching in the senior end of primary school, I noticed a change in the
development of relationships within the classroom. 1 felt younger children were much
more open to a strong connection with their teacher. They desired a mutual relationship,

and | found it easier to build those connections with them.

However, when teaching older children, on the cusp of adolescence, | found it much more
challenging. Classroom relationships didn’t flourish as much as I thought they would. I

needed to be more pro-active and mindful when nurturing these relationships.

This observation was the reason for my concern and this research study. Teaching sixth

class over the past number of years has made me question my practice and my values.

During this research study, I reflected on that first-year teaching sixth class. It became
apparent that I had many assumptions and expectations within myself. This pressure had
become part of my practice for many years, maybe even when 1 first started teaching,

fifteen years ago. This poem portrays the views and traditions I carried within me.

A Strong Teacher.

A strong teacher is firm. In control.
A strong teacher commands the room.
A strong teacher observes.
A strong teacher is a step ahead. Always

If I dont become this teacher I fail.




The class will be out of control.
I will be judged. Proof that I have failed.
Proof that I was never good enough.

(Jovce, Reflective Journal, September 2024)

The assumptions and expectations that surrounded me as a teacher, were not just an
internal belief. At the very early stages of my teaching career, | was encouraged on
numerous occasions “not to smile before Christmas™. While this was not a condition of
my employment like it was for Ervin (2022), it had become very much part of my practice

and beliefs, and I never questioned them.

When 1 remember my own school days, | fondly remember the friendships I made with
my peers. These friendships have stood the test of time and are still strong supportive
friendships over twenty years later. This desire to bond and connect with others has

always been part of my childhood and adulthood.

I value relationships deeply within my own personal adult life. I have a high regard for
friendships that are non-judgemental, respectful, accepting, trusting and supportive.
These connections and relationships are strengthened for me through conversations and
dialogue. This is the reason | value connection, respect, fairness, empowerment and

dialogue within the classroom but also within my own personal life.
1.4 Context and Intervention

This research was conducted in a co-educational suburban primary school where I work
as a sixth-class teacher. The participants consisted of twenty-eight sixth class pupils. The
research was carried out after ethical approval was received and the Board of

management, parents and pupils gave their consent and assent.

Data collection tools were diverse and in keeping with a qualitative study. I gathered
evidence of feedback through questionnaires with the pupils and my validation group,
alongside observations, photographs, and documentation. I used a reflective journal, and
the pupils also had their own reflective journal. When investigating the data, I applied a
thematic data analysis and common themes emerged as the findings of my study. Three

findings were uncovered and from those findings, nine themes were established.




A Zoom interview with Dr. Treasa Bowe was also included as part of my research. Dr
Bowe is a primary school teacher from Cork with over twenty years teaching experience,
both in Cork and in Los Angeles, California. It is because of her time in Los Angeles and
her training with “The Responsive Classroom Approach™ that I felt it was vital to
interview her about her experience with Morning Meeting. The Responsive Classroom is
a learning approach that involves a set of research and evidence-based methods devised
to create safe, happy and engaging classroom and school communities. (Responsive

Classroom, 2025)

The study took place over two research cycles with each cycle consisting of four weeks.
Research cycle one focused on the introduction of Morning Meeting while research cycle

two focused on pupil empowerment.

1.4.1 Research Cvcle One

Cycle one began on 4™ February 2025 until 7% March 2025 for four weeks. The focus
was on introducing Morning Meeting as part of a structured, intentional time for listening,
sharing and engaging as a class. This intervention began every day before any formal
subjects started. Pupils were encouraged to take note of their feelings, thoughts and ideas
in their reflective journals. Observations were recorded by the researcher and feedback

was received from the validation group.

This research cycle encouraged both the class and | to “slow down”. The theory of slow
pedagogy, (FitzPatrick, Twohig, and Morgan, 2014) is where learning experiences are
dynamic and engaging. High value is placed on the quality of exchanges between teacher

and student and these exchanges and learning experiences are not rushed or forced.

1.4.2 Research Cycle Tweo

Research cycle two began on the 10% March 2025 — 11™ April 2025. It involved teaching
empowerment strategies from the Weaving Well Being Program (Forman and Rock,
2017) that involved learning about helpful self-talk, growth mindset and thinking traps.
During this cycle, we focused on fostering empowerment in the classroom and increasing

pupils’ active involvement in their own learning.

These opportunities coupled with Morning Meeting allow for positive connections and

relationships to develop and flourish within the classroom.




1.5 Potential Contribution of the Study

The interventions I introduced during this research study are sustainable, practical and
accessible to all teachers and students. It was important for me that the interventions I
introduced could be utilised in every classroom in the country every day of the school

year.

There is much potential for my own teaching colleagues as well as all educators to engage

with Morning Meeting and empowering activities in their own classrooms.

Morning Meeting is very slowly finding its way into Irish classrooms through webinars
and information from Dr. Treasa Bowe. While there is extensive international research to
promote its advantages, | would hope this research study will contribute to the inclusion

of Morning Meeting in Irish classrooms.

Students that participate in daily social-emotional lessons form healthier relationships
with both their teachers and peers. (Responsive Classroom, 2017). One of the main
guiding principles in the Responsive Classroom is that “teaching social and emotional
skills is as important as teaching academic content”. As Nodding’s (1984: 176) also

reminds us, “The student is infinitely more important than the subject matter.”

I define Connection before Curriculum as the shift from neoliberal ideals in schools to a
more relational pedagogy. Where schools and classrooms prioritise children’s need to
belong and be part of a community. This in turn allows pupils to slow down, become

emotionally regulated, empowered in their learning and feel valued within the classroom.

This transformation leads to more engagement in the curriculum, more creativity from

pupils as well as an enhancement in classroom relationships.
1.6 Format of the Study

The Literature Review (Chapter Two) reviews literature regarding curriculum and
policies and classroom relationships. It details the internal and external barriers that can
hinder educators from developing positive relationships as well as the pedagogical

approaches that foster these relationships.

Methodologies (Chapter Three) explores the methodology used to undertake this research

project. It explains the process of Educational Action Research as well as the rationale for




choosing this methodology. It outlines the research design and data collection methods

used. Ethical considerations and research validity are also detailed in this chapter.

My Findings (Chapter Four) details the results of this research project as well as how the
data was analysed. Three main themes are explained with sub themes also clarified.

Critical reflections are included throughout the analysis.

Conclusion (Chapter Five) concludes by summarising the research journey and findings.
Personal and Professional knowledge is highlighted as well as limitations for this study.

Recommendations are detailed as well as methods for dissemination of the research.

“I define connection as the energy that exists between people when they feel seen, heard,
and valued, when they can give and receive without judgment, and when they derive

sustenance and strength from the relationship.” (Brown, 2010)




Chapter Two: Literature Review
2.1 Introduction

Strong, high-quality teacher-student relationships can be attributed to improvements in
student engagement, attendance as well as academic and behavioural success (McKay &

Macomber, 2023; Quin, 2017)

The aim of this literature review is to explore relationships within the classroom setting
and how these relationships can be enhanced. The literature review begins by exploring
positive teacher-student relationships and the impact they can have on both teachers and

students.

Subsequently, the review will highlight the barriers that can hinder the development of
classroom relationships while also highlighting the role teachers play in peer

relationships.

In conclusion, pedagogical approaches of how to intentionally foster and nurture positive

classroom relationships will be evaluated.

2.2 Friedrich Froebel

The German educator Friedrich Froebel (1782-1852) and the founder of kindergarten,
was one of the most important educational advocates of the 19th century. His principles
remain highly relevant today, particularly to this dissertation as he placed an emphasis on

“unity, connectedness, and community” (Tovey, 2020).

Froebel believed that the relationships educators have with children should be “close,
trusting, responsive, interactive and intellectually engaging” (Tovey, 2012: 126). He also
highlighted that positive teacher-student relationships come from from recognizing each

child’s uniqueness and fostering mutual learning (Tovey, 2020).

2.3 Irish Primary Curriculum

The Irish primary education system has transformed in recent decades. The updated
Primary  Curriculum Framework (NCCA, 2023) maintains the importance of
relationships in education and identifies relationships as a core principle of learning,

teaching, and assessment. It reports that “caring relationships within the school




community can impact positively on children’s engagement, motivation, and learning”

(NCCA, 2023: 6).

This emphasis aligns with Froebelian principles, which recognise the determining role of
relationships in a child's development. The National Council for Curriculum and
Assessment (1999) emphasise the importance of teacher—child relationships, suggesting

that genuine care fosters trust, motivation, and a positive learning environment.

Social and emotional development is seen as foundational to learning and is best
supported through a school ethos characterised by caring, interactive teacher—pupil

relationships (NCCA, 1999: 16).

2.4 Developing Positive Teacher-Student relationships

2.4.1 Belonging

According to Aistear, the Early Childhood Framework, belonging is defined as having a

secure relationship with or a connection with a particular group of people (NCCA, 2009).

In 1943, US psychologist Abraham Maslow’s theorized that humans’ psychological needs
could be placed into a Hierarchy of Needs. In these 5 levels of needs, belongingness is
highlighted as a fundamental human need and one often provided through teacher-student

relationships, given the amount of time spent in the classroom (Anyon et al., 2018).

Maslow’s view that humans succeed through connection and group belonging is reflected
in Irish educational policy. It emphasizes that a child’s sense of self is associated with
their self-esteem and their experience of being valued and respected within family and

community settings (NCCA, 2009).

In contrast, the absence of belonging in school settings often presents as pupil
disengagement which can include detachment, absenteeism, or disruptive behaviours

(Battistich & Horn, 1997, cited in Kincade et al., 2020).

2.4.2 Impact of positive teacher-student relationships

The Teaching Council (2016) states that teachers should demonstrate care, fairness and a
strong commitment to the well-being of their students, while also fostering positive

relationships with them.




Relationships that include trust and connection are key to the engagement and learning of
pupils. Interactions that are respectful and sensitive are fundamental to building those

positive relationships (Hickey et al., 2020).

Therefore, fostering positive teacher-student interactions in the classroom benefit
everyone involved as they can help to resolve conflicts and encourage pupils to take
responsibility for their actions. The development of these relationships is supported by
adults’ knowledge of students' lives, both inside and outside of school (Anyon et al.,

2018).

These positive and strong relationships can be a driving force behind student attendance,
teacher motivation (Gehris, 2014) and pupils’ own motivation to learn. (McKay &
Macomber, 2023). These relationships are the foundation of effective teaching: where

great teachers are kind, caring, and loving role models (Wong and Wong, 2018).

When trying to build those connections, educators in Anyon et al. (2018: 228) research,
described themselves as “warm strict”. This is described as showing care by engaging in
students' lives while also holding them responsible for their actions. This mirrors the
concept of the “warm demander,” (Pianta, 2006; Fisher & Frey, 2019), where teachers

maintain high expectations while promoting mutual respect.

There are many benefits to building strong relationships in the classroom, however, it
must be remarked that it is also a challenging aspect of teaching as it requires time,
persistence, and patience (Wahl-Alexander et al., 2019, cited in McKay & Macomber,
2021).

2.5 Barriers in developing positive teacher-student relationships.

2.5.1 Teacher stress and wellbeing

It is not surprising that teaching ranks as one of the highest stress-related professions
(Harmsen etal., 2018; Titheradge et al, 2019). The teaching profession has for many years
been recognised as an at-risk profession for burnout. (Johnson, 2005, cited in Ni

Chinseallaigh, 2025).

This is highly relevant in Irish schools as in a recent study (Fitzsimons et al., 2025) found

that 86% of teachers in Irish school indicate “moderate to high levels” of burnout. It




indicates that teachers are struggling to manage with the demands of the job which is

affecting their overall wellbeing.

Teacher wellbeing can impact students’ social and academic outcomes (Split et al., 2011).
Teacher-student relationships can be a significant source of stress and joy, as negative
emotions and high stress levels in teachers are strongly associated with weaker teacher-

student connections (Yoon, 2002, as cited in Split et al., 2011).

It is revealed that teachers often invest in student relationships, which explains why poor

relationships can affect teachers’ self-image. (Nias, 1996 cited in Split, 2011).

Riley (2010) argues that teachers are often not prepared to manage the powerful emotions
that develop in the classroom, and there is a lack of training in how to care for oneself

and others in emotionally charged situations.

As Kindermann (2011) reminds us, teachers are human beings with emotions like love,

fear, and anger, yet these are rarely addressed in educational literature (Riley, 2010).

2.5.2 Feelings of Rejection

Many teachers not only care deeply for their students but also desire love or respect in
return. When this emotional exchange is absent, some, perhaps automatically, respond by

punishing students to restore that lost connection (Riley, 2010).

The physical and emotional closeness between teachers and students may accelerate a
need for connection. When relationships fail to meet this need, teachers can feel rejected

or vulnerable, potentially experiencing both personal and professional failure (Split et al.,

2011).

2.5.3 Cwrriculum before Connection

Marian Dadds (2001) observes that results-driven curricula in countries such as Australia
and the UK have placed mounting pressure on educators. In agreement, Ball (2012)

describes education systems as being consumed by performance and efficiency.

Dadds (2001) refers to this as “hurry-along curriculum.’” Responsive teaching has been
side-lined in favour of rapid content delivery. It often feels as though the content matters

more than the learning itself.

10




This urgency leaves students behind which can weaken their understanding (Pollard,
1992, cited in Dadds, 2001). Hargreaves (1998) also critiques this pressure to perform,
observing how it undermines the emotional understanding and care that are essential to

teaching. He writes:

“Curriculum frameworks that are so filled up with content, standards, benchmarks and
coverage that there is little room for care — all these make cognitive and emotional
misunderstanding chronic features of many schools and classrooms.” (Hargreaves, 1998:

839)

Durlak et al. (2011) suggest that content must always be secondary to classroom climate
and that developing compassionate, collaborative, and emotionally resilient individuals

who can thrive in a constantly evolving world is what is important.

Riley (2010) agrees that building relationships is more crucial than content, specifically

the traditional 3Rs (Reading, wRiting and aRithmetic). He proposes a focus on:

¢ Relationship from the student’s perspective
¢ Relationship from the teacher’s perspective

e The priority of relationship formation by school leadership

This erosion of care and connection within the classroom manifests in unhappiness,
discouragement and self-doubt among teachers (Nias, 1999 cited in Dadds, 2001) which

is apparent when Dadds (2001) describes a discussion with Jan, a primary teacher.

When teaching a new prescribed literacy and numeracy programme, Jan asks, “Am [ doing
it right?” An example of self-doubt in a self-confessed experienced teacher. Jan

continues, “/ts the human side of teaching thats going.”

Her words echo Hargreaves’ (1988, cited in Dadds, 2001) that “The human dimensions

of education are as important as the knowledge content.”

2.5.4 Neoliberal capitalism

This erosion of care and the prioritisation of content over connection, shows the beliefs
of neoliberal capitalism. Neoliberalism quickens the pace of life and work, driven by
intensified competition and the demand to achieve more in less time (Standing, 2011;

Rosa, 2013, cited in Lynch, 2022).
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Life in the present is often lived for the future: children go to school to secure good jobs
and workers view jobs through the lens of holidays and income. This system undermines
the time needed to show genuine care and deepens inequalities, especially for those most

in need of it. (Lynch, 2022)

To drive economic growth, the Irish Government aims to develop a highly educated,
globally competitive workforce (Sloan et al., 2013, as cited in Skerritt, 2019). This has
increased the focus on international assessments like PISA (Programme for International

Student Assessment).

After unsatisfactory PISA 2009 results, the National Strategy to Improve Literacy and
Numeracy (DES, 2011) was introduced, reflecting not only a focus on skills but also
neoliberal ideals that link education to economic performance (O Breachdin & O’Toole,

2013, as cited in Skerritt, 2019).

2.6 How can educators enhance relationships in their classroom?

There are many methodologies and interventions that teachers utilise daily to connect
with their students. The following practices and pedagogies include the idea of slowing
down education which encourages active listening, wait time as well as promoting student
voice. A classroom of care can be nurtured when teachers are trauma informed and are

knowledgeable about the pupils in their care.

2.6.1 Slow education

According to Fitzpatrick et al. (2014), there is a need to have a greater focus on the

teaching of life-skills and social-emotional learning in our schools.

The adjustment from a “hurry-along curriculum” to what Dadds (2001) describes as a
“wait-a-while curriculum "’ promotes reflection and more profound learning. This concept
mirrors the principles of the slow movement (Honoré, 2004), which suggests making
genuine and significant connections with people, being responsive, sensitive, and

reflective.

Pedagogy, as defined by French (2013: 20), is “the practice...of teaching ... the interactive
process between educator and child to enable learning.” Slow pedagogy allows for

quality and personal interactions over rapid content delivery, recognising that meaningful
12




learning emerges through time, presence, and awareness. (Berg and Seeber, 2016, cited
in Thomas and Carvajal-Regidor, 2021). There have been many calls over the past few
years for a slower, more reflective approach in educational settings and pedagogy.
(Docherty, 2013, Glenn, 2023 and Berg and Seeber, 2016, cited in Thomas and Carvajal-
Regidor, 2021)

Maurice Holt (2002), a champion of slow education, highlights the importance of the
learning process and how the curriculum is experienced rather than just delivered. Miriam

Tanti's (2018) research found four themes associated with slow education.

Developa
slow mind
state

Themes of
connecton Slow [

Education

Value the
learning
process

Image 1 —Themes of Slow Education (Tanti, 2018)

However, Carl Honoré (2004) is clear to point out that s/low does not always suggest slow.
It is about balance and finding the right speed. When priority is given to speed, results

and productivity in education, listening and connection are overlooked. (Tanti, 2018)

2.6.2 Active Listening and Wait Time

To ensure active participation and engagement with young children, respectful listening
is vital. (Hayes etal, 2017). Yet Stephen Covey (2020) believes that most people do not

listen to understand, they listen with the sole purpose of responding.

Active listening, introduced by Carl Rodgers and Richard Farson in 1957 is vital to
engage properly with and understand students. (Newton, 2024). As professionals, we can

be hesitant to embrace silence and listen actively according to research from Newton
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(2024). She also reminds us that time is a luxury and when time is limited it can hinder

our ability to listen well.

Budd Rowe introduced the idea of “‘wait time” back in 1974 and Dadds (2001) would also
encourage that teachers allow for deliberate pauses after asking a question, it can
encourage more thoughtful responses, increase participation (especially from quieter

children), and can shift classroom dynamics to be more inclusive and collaborative.

2.6.3 Classroom of Care

According to Nel Nodding (2010), the natural human instinct in life is that we want to be
cared for and to care for others. Teachers who truly listen to students can better
understand and respond to their needs. Children will not necessarily remember exactly
what taught; however, they will certainly remember how they felt when we cared for them

(Noddings, 1984).

Nodding’s (2003) promoted and developed care theory which focuses primarily on the
value of relationships. Joan Tronto (1998) describes care as both an outlook of concern
and the actions that follow. While Kathleen Lynch (2022) claims that care involves

making time for others which is often at the sacrifice of productivity.

Nodding’s (2013) asserts that the central aim of education should be to preserve and
enhance caring both in ourselves and in those we teach. Yet students must be given
opportunities to care and becoming prepared to care requires practise (Nodding’s, 2012).
Every act of care in the classroom is a form of moral education; every lapse is a missed

opportunity. (Nodding’s, 2013)

Yet care practices could also be seen as a barrier when building relationships in the
classroom as according to Ireland’s Central Statistics Office (CSO, 2023), over 84% of
primary school teachers are female. Lynch (2009, cited in Lynch 2010: 58) draws
attention to this gendered nature of care, describing women as “care’s foot soldiers” and

men as “‘care commanders.”

This responsibility of care can come at a price. Nodding’s (2012) warns of “empathic

fatigue” when teachers are denied emotional support from students. Similarly,
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compassion fatigue and burnout can undermine teacher success and their ability to build

supportive student relationships (Craig, 2017, cited in Hickey et al., 2020).

Yet it is worth remembering that care is not a one-dimensional performance demonstrated
by an individual but a vibrant process that emerges from the interactions and discussions
within a community (Sidorkin, 2025). Care is relational because in a classroom
community, pupils and their teacher are all participants in creating and sustaining a

classroom of care.

2.6.4 Trauma Informed Practice

Attachment Theory, introduced by John Bowlby in the 1960’s was the theory that children
form core connections with caregivers, which can shape their sense of self. Unfortunately,
some of these early experiences may involve neglect or fear or abuse. These Adverse
Childhood Experiences (ACE) are understood to impact learners’ ability to engage and
prosper within mainstream education (Hickey et al., 2020). Trauma is defined as an
event(s) that are perceived to be physically or emotionally harmful with lasting effects on

a person’s wellbeing. (SAMHSA, 2014).

“Piece of my Mind”, a survey on Irish children’s mental health, (OCO, 2023) found that
78% of children surveyed rated their Mental Health as “sometimes low, stressed or
anxious, not good”. It found that almost 12,000 children are on waiting lists for primary
care psychology services. Due to the distressing consequences of childhood trauma, there

has been a surge in initiatives to help schools become trauma informed. (O’Toole, 2022).

In Ireland, the National Educational Psychological Service (NEPS), under the supervision
of the Department of Education (DES, 2025) have launched a new eLearning course
based on introducing a Trauma Informed Approach in schools. The focus of this course
is on creating environments to reduce stress as well as exploring the use of compassionate

and trauma-informed approaches to build safe and connected schools (Foley, 2023).

2.6.5 Student Voice

During a recent class discussion, a child shared her opinion: “Why do we have to do Maths
and reading all the time? We should be doing more Drama and Dance” (Joyce, Reflective

Journal: 24th January 2025).
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This comment conveys the rift between a child’s interests and a curriculum that is led by
core subjects. National curriculums that are heavily prescribed limit both time and
freedom to explore what genuinely interests pupils. (Pollard et al., 1992, cited in Dadds,

2001)

According to Article 12 of The United Nations Convention on the Rights of the Child
(UNCRC), children have a right to express views on matters affecting them, but research
by Lundy (2007) shows these rights are often overlooked. Children are rarely listened to
significantly and are often given perfunctory roles in decision-making, due to adults’

belief that children cannot contribute appropriately (Lundy, 2007).

School Self-Evaluation (SSE), a cooperative and reflective process of internal school
review, has been compulsory in Ireland since 2012 and recognises students as key
participants. However, as Brown et al. (2020, cited in Skerritt, 2023) indicate, student
voice still focuses on non-academic matters which seems to have little influence on

teaching and learning.

Some teachers may find that student voice can create discomfort, but other teachers may

find it generates creativity and enjoyment. (Flutter, 2007, cited in Skerritt, 2023)

As Trigg and Pollard (1998, cited in Lundy, 2007) claim, placing students as passive
recipients of a rigid curriculum denies them the ownership that they need for lifelong
learning. In contrast, autonomy-supportive teachers are those who listen, respond, and
offer choice which in turn encourage pupil’s motivation, curiosity, and challenge (Flink
et al., 1990, cited in Lundy, 2007). There is huge potential to improve current and future
educational practices by embracing autonomy-supportive teaching. (Reeve and Cheon,

2021).

Nearly four decades ago, Schon (1971, cited in Lundy, 2007) warned that rigid education
systems suppress the creativity essential to children's development. Lundy (2007) stresses

that student voice must be treated as a human right, not just an educational trend.
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2.7 Peer relationships and the role of the teacher

Ertesvag (2024) describes the connections between the quality of teachers’ educational
support and the quality of peer relationships within the classroom. Students learn from,
compare, support and co-operate with their peers. These peer interactions are shaped,

directly and indirectly, by the teacher’s role in the classroom.

Teachers can influence students’ peer relationships by promoting social skills, enhancing
confidence in social interactions, or shaping peer perceptions through their own behaviour

toward the student. (Endedijkl et al., 2022).

2.7.1 The invisible hand

Teachers are uniquely positioned to manage peer interactions in the classroom as well as
being the one professional in a child’s life to view the whole child: academically,

behaviourally, physically and socially. (Farmer, 2011).

Dr. Robert Cairns and Urie Bronfenbrenner presented the concept of the “invisible hand”
to explain the often-overlooked influence teachers have on their students’ peer
relationships. Teachers can inadvertently affect a student’s peer relationships through
their own relationship and interactions with that student. (Farmer, 2011). These subtle yet

powerful interactions can strengthen inclusivity, status, and behavioural expectations.

Research by Kincade et al. (2020) acknowledges these powerful interactions. The
research involved teacher-student relationship interventions and the impact they had on
peer relationships. Teachers used practices which included praise, demonstrating respect,
one on one time with students to build relationships, teaching student emotions and
getting to know students personally. The findings show that teachers have a significant
role in the quality of the students’ peer relationships via their own interactions and

relationships with the students.

2.7.2 Restorative practice

In an evaluation report by the Professional Development Service for Teachers (PDST,
2019), Restorative Practice (RP) is described as a way of “building bridges and fostering
positive relationships within schools” (PDST, 2019: 5). The report itself came as a

response for support from schools when dealing with bullying and conflict in schools.
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RP emphasizes the importance of healthy, positive and sustainable relationships in
schools. (PDST, 2019). It is centred on the idea that uplifiing others also uplifis ourselves
(Brummer, 2020, cited in Moran et al, 2025).

The PDST (2019) report found that schools that had embedded RP had extremely positive
outcomes. The findings demonstrated the importance that lies in human relationships and
the power of connection within the school community. As schools implement restorative
practices, mutual respect grows and students learn to resolve disagreements

independently, reducing the need for teacher involvement. (Moran et al, 2025).

2.8 Creating an environment that prioritises relationships

2.8.1 Dialogue in the Classroom

One of the key competencies in the Primary Curriculum Framework (NCCA, 2023) is
that of children being a communicator and using language. It explains that this is how
children “learn how to share their experiences, thoughts, ideas, and feelings in a variety
of ways, and learn how to observe, listen to, interpret, and show respect for the

perspectives of others” (NCCA, 2023: 10).

Nodding’s (2003) believes that to engage in dialogue (listening to, talking to and
accepting each other), there must be a good relationship built up between the educator

and learner.

Dolton et al. (2020) describe the importance of giving children a voice, arguing that
without it, attempts to meet their needs are undermined. Tovey (2012) reflects on the
Froebelian approach and emphasises that educators must empower children to view

themselves as capable problem solvers.

2.8.2 Pupil Empowerment

Teachers must recognize the power they assume in the classroom and how they might
inadvertently oppress students, hindering creativity and autonomy (Flaherty, 2018). An
empowered person believes in their ability and their capacity to act in a sufficient,

appropriate and effective manner (Ashcroft, 1987).

To foster student empowerment, feeling cared jor is essential. When teachers show

genuine care, students often respond well which strengthens the teacher-student bond.
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With this, teachers can begin to understand and embody true empowerment. (Flaherty,

2018).

However, Flaherty (2018) also believes that aspects of power and empowerment can be
difficult for teachers and that the relaxion of power to promote empowerment demands

critical thought, attention and time.

2.8.3 Morning Meeting

Morning Meeting encourages relationship-building, emotional well-being, and social
skills. (Kriete & Davis, 2014). It is an engaging way to start the day where teachers and
students gather in a circle for twenty to thirty minutes to interact with each other in the
following way: greeting, sharing, group activities, and morning message. (Responsive
Classroom, 2023). The format is adaptable, allowing teachers to meet students' unique

needs (Bondy & Ketts, 2001).

Morning Meeting is a component of The Responsive Classroom Approach, which was
devised by American educators in 1981. (Responsive Classroom Approach, 2017). This

approach was built out of the best research on how children learn.

Rimm-Kaufman et al. (2007) believe that Morning Meeting encourages positive
behaviour as well as supporting students' emotional and social development. While
educational literature on Morning Meeting is absent from Irish schools, it is highly

represented in American schools.

Kriete and Davis (2014) emphasise the teacher's role in creating an engaging, caring
environment, where students are seen and heard. Nodding's (2013) highlights the value
of classroom interactions, where teachers engage with students as whole individuals,

encouraging deeper understanding and dialogue.

When the priority is on building relationships, student attitude and motivation and
positively influenced (Li, 2015; Fisher & Frey, 2019). Morning Meeting aligns with my
values of Connection, Respect, Fairness, Empowerment and Dialogue and by creating an
intentional space for developing these values daily.
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2.10 Conclusion
“The heart of education is the education of the heart,” (Wong and Wong, 2018)

As mentioned in a prior chapter, early in my teaching career, | was told by many seasoned
educators not to smile before Christmas, similar to the advice that Anderson and Anderson
(1987) and Ervin (2022) discuss in their work. This journey of action research has been

the unravelling of this assumption.

In this literature review, [ have explained the impact that positive class relationships have
on both teachers and students but also explored how both internal and external factors can
be at play to make them difficult to achieve. Time is a limited resource for educators, yet

it is vital to allow relationships to flourish.

The purpose of education is to help us care for ourselves and others and to show
understanding, compassion, and courage in both our public and private lives (Pinar et al.,

2008; 848, cited in Fitzpatrick et al., 2014).

The way a teacher manages the class, and the teacher’s personal qualities and relations
with the pupils, are the most important factors in the work on learning in school.

(Postholm, 2013).

Tronto (1998:16) writes, “We care so that we can live in the world as well as possible.”
This climate of care is not an “add-on”, it is foundational. When care is prioritised,
“everything else goes better.” This climate begins with listening, respecting, and making

space for children's voices in every aspect of school life. (Noddings, 2012:777
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Chapter Three: Methodology
3.1 Introduction

The updated Primary Curriculum Framework (NCCA, 2023) emphasises the importance
of relationships in children’s lives and that to be with others is an important need that

makes us human (McNiff, 2013).

In this methodology chapter, I describe and outline my research questions and the

methodology I used to enhance relationships in my classroom.

Using my research questions, my values of connection, fairness, respect, empowerment
and dialogue as well as an Educational Action Research methodology, this chapter focuses

on how my concerns informed my interventions.

My interventions included a new daily, structured routine of Morning Meeting as well as
the introduction of activities and opportunities for pupils to feel empowered —both within

themselves and within the classroom.

I explain my data collection tools and how the data collected was analysed in a thematic

way. Ethical concerns for research on children are also discussed.
3.2 Research Rationale

Before embarking on this research journey, | had concerns in relation to my practice. |
was aware of the need to become more intentional in fostering positive relationships with
my sixth-class pupils. This enquiry into my practice, according to Mary Roche

(McDonagh et al., 2020) came from a discontent with aspects of my practice.

I was concerned about the absence of positive teacher- student relationships as well as the
absence of strong peer relationships. The questions I formulated from these concerns

were!

How do I enhance my relationship with my class?

What interventions do I need to include in my teaching?

How can [ encourage, support and maintain positive peer relationships in my classroom?
How can I live by my values of connection, fairness, respect, empowerment and dialogue

while this research is being undertaken?
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I was unaware that in August 2024, my intellectual curiosity was emerging, “which is at
the root of a research process to enhance practice”. (McDonagh et al., 2020: 12). The
motive behind my research was to enable the enhancement of positive class relationships

that included and validated every child.

Bruce et al. (2020) recognises the importance of forming strong bonds with children and
how these relationships can promote positive peer relationships within an educational

setting.
3.3 Research Site

The research was conducted in an urban school based in the South of the country. The
participants consisted of twenty-eight sixth class pupils. Participants were selected
because of the class I was assigned to teach. The research group comprises of nine boys
and nineteen girls. The school has a religious ethos and is a co-educational school of over

200 pupils.
3.4 Educational Action Research

My methodology for this investigation is based on Educational Action Research.
Caitriona McDonagh et al. (2020) maintain that Action Research is established around a

person’s values.

Jean McNiff (2013: 24) believes that Action research is “an enquiry by the self into the

self, with others acting as co-researchers and critical learning partners”. Action research
follows a repeated process of observe, reflect, act, evaluate, modify, and then to move in

new directions. (MecNiff, 2017: 12)
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Image 2 - Action-Reflection Cycle (McNiff, 2017)

During this process, I had to develop a critical self-reflective practice. (McNiff 2013,
2014; Sullivan et. al., 2016). As part of that, | needed to ask myself three questions.

. What am I doing?
. Why am I doing it?

How can | improve it? (McNiff, 2013; McNiff & Whitehead, 2005).

Mary Roche (McDonagh et al., 2020) believes that self-study action research is a form of
authentic professional development that can benefit others. There is also the suggestion
that by investigating one’s practice and putting it up for public examination, it can add to

the “flourishing of humanity’ (Whitehead 2018: 141).
3.5 My Values

Educational Action Research is profoundly values-based and yet, in late August 2024
when asked by Mairin Glenn and Caitriona McDonagh what my values were, | was

uncertain.
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In the 14 years I have been teaching, 1 have never reflected on this before. Just as Glenn
(2023) explains, by beginning this Educational Action Research, the process was

uncovering who I am and the beliefs and values that [ hold.

Ontological values depict “being” and are an explanation of one’s personal reality and
how one views themself within the world. Epistemological values are to do with how we

view knowledge and how we believe that knowledge is created. (Shraw, 2013).

According to Jean McNiff and Jack Whitehead (2005), my values (connection, respect,
fairness, empowerment and dialogue) are not abstract concepts. I need to remember that

my values need to be understood as real-life practices.

Elements of

world views

Epistemological Ontological
beliefs and beliefs and
phenomena phenomena
| SR
|
~
Types of Sources of Justification of Beliefs about Beliefs about
knowledge knowledge and knowledge, reality personal being
and ways of evidence knowing, and
knowing evidence
< /

Image 3 — Epistemological and Ontological Values (Schraw, 2013:11)

McDonagh et al. (2019) state that our values inform who and how we are as educational
researchers, and how we attempt to work with others. Similarly, Schraw (2013)
establishes that a teacher’s beliefs and classroom practices affect student’s beliefs and
learning. McDonagh et al. (2020) reminds us that during the process of Action Research

our values can evolve and develop along with our understanding.
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While all my values are of equal importance, it is my ontological values of Connection
and Empowerment as well as my epistemological value of Dialogue are what have

motivated me to begin this project.
3.6 Critical Self-Reflective Practice

As previously mentioned, I had to develop a critical self -reflective practice during this

Action Research project.

Reflective thinking involves taking aspects of your practice and thinking intentionally
about them, to see if you can gain insights and improvement. It usually involves thinking

about events in the past, yet its purpose is related to the future. (Sullivan et al, 2016).

Donald Schon (2017: 65) explains two different types of reflective practice. “Reflection

in action” — is in the moment where we “think about doing something while doing it”.

“Reflection on action”- occurs after the action took place and is known as the review of

the action. (Sullivan et al., 2016).

3.6.1 Lens of Reflection

Stephen Brookfield (2017) further explains how we can create a full and accurate picture

of our practice when we are reflecting critically on our practice.

He describes that when we try on a new jacket in a clothes shop, we only see the front
view of ourselves in the mirror. However, when we try on the jacket in the changing

room, with multiple mirrors, we see the bigger picture. We can see multiple perspectives.

Brookfield (2017) describes how one should view their actions through four
complementary lenses. These lenses of reflection comprise of the lens of students’ eyes,
the lens of colleague s experiences, the lens of literature or theory and the lens of personal

experience.

He recommends using ‘Four Lenses’ to obtain a consistent picture of our teaching. Each

lens offers a different perspective like the mirrors in a changing room.
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Brookfield's (2017) lenses of reflection

The autobiographical 1
lens
2 The lens of students’
eyes
The lens of colleagues’ 3

experiences
4 The lens of theory

Image 4 - Lenses of reflection. (Brookfield, 2017)

Personal experiences of learning are intertwined with teaching practice. Accounts of
personal experience typically move us more than summaries of findings in a research
study. The inclusion of a critical friend or colleague is at the centre of the critically
reflective process. A critical friend is someone who strives to help you discover and check
your assumptions and opens you up to new perspectives about familiar problems.

(Brookfield, 2017).

Brookfield (2017) also asserts that reading theory feels like coming home. It has been
surprising to respond emotionally to certain articles that convey how I feel. He is of the
opinion that the lens of student s eyes has been the most important in his career and when
you understand the different ways students view your practice it can reveal some

unsettling truths for you. (Brookfield, 2017)

3.7 Model of Reflection
Within the Action Research cycle of McNiff (2017) as previously discussed, 1 needed
further support to guide my reflection.




[ was drawn to the ERA cycle developed by Melanie Jasper (2013). The ERA (Experience,
Reflect, Action) reflective model is a simple framework that appealed to me as it seemed

like a more individual process of reflection.

It also allowed me to reflect more deeply on an experience before I moved to the next
stage which is where I could reflect on the action that was happening within my practice

(Sullivan et al., 2016).
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Image 5 - ERA Model (Jasper, 2013)

3.8 Living Theory Action Research

The concept of Living Theory Action Research by Jack Whitehead (2019, 2006) is where
educators create their own living educational theory as an explanation of their educational

experiences in their own learning and then by sharing this explanation with others.

The educational theory we generate from our research is known as a “living” form of
theory. (Whitehead and McNiff, 2006). They are “living™ theories as they are created from

our own living practices.

Part of generating a living theory is the tension between a person’s values and beliefs and
actions. This is known as being a “living contradiction” (Whitehead and McNiff, 2006).
This tension is the connection that links past actions and future actions.
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Whitehead (2018) asserts that it is important that one uses this conflict as a motivation

for progression and development in their own learning.

3.9 Ethical Considerations

The British Education Research Association (BERA, 2024) endorses the United Nations
Convention on the Rights of the Child (UNCRC); the best interests of the child are the
primary consideration, and children who are capable of forming their own views should
be granted the right to express those views freely, and have them taken into consideration,
in all matters affecting them, commensurate with their age and maturity. (BERA, 2024,
18)

Ethical approval for this research project was granted by the ethics committee in

Maynooth University Froebel Department Teacher Education.

3.9.1 Informed consent

A discussion was had with the school principal and approval was sought and received
from the Board of Management (Appendix 1A). Consent forms and information sheets
were given to parents regarding the research. Informed consent was central to the
involvement of the participants. Separate consent forms were issued to their parents and
/or guardians. (Appendix 1B). Parents were made aware that non-participants for this
research would still participate in the activities/tasks, but data would not be collected on

them.

Information sheets and consent forms were provided to all adult participants in this
research, including members of the validation group, critical friends and Dr. Treasa Bowe.

These roles are explained further in the Methodology Chapter.
3.9.2 Assent

An information session with my class explained my research and allowed children to ask
questions. It was important that children understand that they could withdraw
participation at any time. I showed the children the assent forms and answered any

questions they had.

28




Children were informed that those who do not give assent for this research would still
participate in the activities, but data would not be collected on them. All pupils gave

consent to participate in this research (Appendix 2).

3.9.3 Vulnerability

Before carrying out any research with children, ethical guidelines considerations are
paramount. Primary school children need to be safeguarded, and every effort was made

1o ensure they Were.

My values of respect and fairness align with the Teaching Council’s Standards of

Teaching which are listed as: Respect, Integrity, Care, and Trust. (Teaching Council,

2016).

As a teacher and teacher researcher, 1 adhered to the Children First (Department of
Children and Youth Affairs, 2017) and the Child Protection Procedures for Primary
schools (Department of Education, 2023).

3.9.4 Power dynamics

Teachers hold full authority over how they exercise power in their classrooms. (Flaherty,
2018). I am mindful that I, as a teacher, hold this position of power. | shared this position
of power with the pupils and gave them more responsibility in their learning during this
research project. Each child was treated respectfully, acknowledging their own individual
ways of participation and engagement in the research. Children had the option to opt out

should they so choose, without consequences, at any stage.

Pupils were asked to participate in the project without incentives to do so. They were

informed that they could withdraw at any time without giving reasons to do so.

At all stages of the research process, I was aware of the need to ensure that the research
should never harm anyone, intentionally or otherwise, and maintained an open and
transparent line of communication with both pupils, parents and the schools Board of

Management.

3.9.5 Data storage

Data collected was confidential (within the limitations of the law), anonymous and was

stored safely. When collecting data, | used the minimum amount of personal information.
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When writing about my participants, each participant’s data was pseudonymised by

assigning them letters of the alphabet. All data collected was accessible only to me.

All information gathered will be stored for a period of time in line with the Froebel
Department of Primary and Early Childhood Education at Maynooth University and
GDPR guidelines. Data collected was stored in a secure location with password protection
on electronic devices. Information will be destroyed in a stated timeframe in accordance
with the University guidelines. The correct guidelines will be complied with when

carrying out this research.

If this thesis is disseminated or published to a wider audience in the future, all ethical
considerations will continue to be adhered to. My interview with Dr. Treasa Bowe was
audio recorded with her informed consent. The recording was used solely for research

purposes and securely stored to ensure confidentiality.

3.9.6 Sensitivity

My research is based around pupil/teacher relationships and the impact they can have.
There are some children in my class that have difficult relationships with people in their
home lives. In those cases, | was very conscious of their engagement levels as well as
their emotional and physical responses and was aware of that when gathering and

analysing data.

Some participants had English as an additional language, (EAL) therefore when asking
for permission and having informal conversations with them, [ ensured 1 was clear, and |

had been understood.

A strategy to aid understanding for all children as well as EAL learners was the use of
Flipchart/PowerPoints which included concise language as well as images and diagrams

to explain the research process (before, during and after).

There was flexibility regarding all children but especially children with disabilities in
relation to alternative means of expressing their thoughts/opinions. Children had the
choice to draw, paint or sketch in their personal journals. I encouraged the use of extra

Time to process and create their responses.

I adhered to the United Nations (1989) Convention on the Rights of the child and

considered the child’s view on all matters relating to the research (Article 12). Regarding
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compliance and authority, I recognised that children might feel obliged to give answers
that they deem pleasing to the teacher (Cohen et al., 2018: 341). I clearly stated to the

children that the research is to do with my learning of me as a teacher.
3.10 Action Research Cycle One

3.10.1 Morning Meeting

Morning Meeting was designed to create a space in the day that addresses student’s
emotional and social development. The Morning Meeting format was created by
Northwest Foundation for Children in the United States as part of the Responsive

classroom practices. (Kriete & Davis, 2014).

The meeting sets a respectful tone of trust and engaged learning. It also meets everyone’s

need to belong and have fun together. The four components of the Morning Meeting are:

Group Morning

Greeting Sharing A e

Image 6 — Morning Meeting components (Kriete & Davis, 2014)

During Morning Meeting, students develop improved ways to be heard and to listen to
their peers. Children are given a voice. These meetings provide students daily
opportunities to interact with their peers and teachers to further develop their social and
emotional skills (Trottier, 2016). The meetings also focus on community building and
skills such as listening, asking questions, and making meaningful comments. (Bondy and

Ketts, 2001).
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My first research cycle will involve all pupils in Morning Meeting. Pupil questionnaires
will be used before we begin Morning Meeting as well as after. This will allow me to
examine the pupil’s thoughts and feelings towards Morning Meeting.

3.11 Action Research Cycle Two

3.11.1 Empowering Beliefs

Weaving Well-Being is an Irish designed positive mental health programme which aims
to enhance well-being in children aged from eight to twelve years. It focuses on the
concept that a state of well-being is not simply the absence of the negative, but the

presence of the positive. (Forman and Rock, 2017).

The theme of the sixth-class programme is Empowering Beliefs. This intervention aligns
well with my values of empowerment and dialogue. The topics I cover during my

intervention will be:

Belief 1: I can choose helpful Self Talk
Belief 2: My effort is as important as my ability
Belief 3: I can recognize thinking traps

Belief 4: I can act “as if”

3.11.2 Empowerment within the classroom

My values of Empowerment, fairness and respect are central to my belief that children’s

voices should be valued and listened to within the classroom.

3.11.3 History Projects

In a class discussion with pupils regarding Easter Rising projects, pupils were given the
opportunity to showcase their learning in a way that suited their interests and strengths.
This was to showcase their creativity and enhance engagement as well as foster children’s

Hll[Ol'lOIl"ly.

This opportunity for dialogue and decision-making mirrors the belief of Freire (1972,
cited in Garavan, 2016) that dialogue is the critical method for involving engagement

between teachers and their students and vice versa.
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3.12 Research Design

This project is mainly based on qualitative research which, according to Weng Marc Lim
(2025) is prominent for its ability to describe the depth of shared experiences involving

human perspectives.

Qualitative research is connected to real-world concerns, as it seeks to explore events
within their natural settings. Qualitative research values the experiences and perspectives
of participants. Therefore, qualitative research allows me to gain insight into what the
pupils are thinking. To foster positive relationships within the classroom, it will be
essential to observe participants in their natural setting, which permits me to recognise

any concerns or areas that needed attention.

Quantitative research, by contrast, depends on numerical data, which I incorporate in the
analysis of results from questionnaires. The process of reflection was also relied upon
during this project. As previously stated, reflection is a key element to action research,

and this facilitates a qualitative approach.

By creating data from observations, notes, interviews and reflections, it emulates the
objectives of this project, which show that an action research study with a qualitative
model is the most effective and beneficial methodology for teacher and student. These
interventions will hopefully have a positive, lasting effect on the children. I planned
inclusive and personal activities for the children during these Research Cycles whereby 1
focus on the intentional space for sharing and listening with each other. I hope to see my
values of connection, respect, fairness, empowerment and dialogue more evident during

these interventions.

3.13 Data Collection

There will be two research cycles in this study and data was collected from the research
participants throughout both research cycles. There were several different methods used
to collect data including feedback from my validation group and my critical friends,

reflective observation notes, my personal reflective journal, pupil’s reflective journals,

33




pupil questionnaires as well as an interview with Dr. Treasa Bowe, who has many years’

experiences of using Morning Meeting in her classroom.

3.13.1 Critical Friends and Validation Groups

A member of my validation group is a Special Needs Assistant (SNA) assigned to my
room. I have worked with her for several years and I value and respect her opinion,

knowledge, expertise as well as her relationship with the children in my classroom.

Another member of my validation group is a teaching colleague. This teacher taught the
class involved in this research previously and therefore is familiar with them. Both
members gave their consent to be involved in this study and gave feedback throughout

the research cycles.

My three critical friends include educators taking part in this research course. Bernie
Sullivan (McDonagh et al., 2020) writes that of particular benefit are the critical
comments of colleagues, as these observations can be used in the process of triangulation.
All participants consented to allow their feedback to be included in my research.

(Appendix 3 and 4).

3.13.2 Observations

Observations are an effective approach in smaller research projects that have a short time
frame (Cohen et al., 2018). I observed the children’s interactions with one another, in
small groups and as a whole group. I was mindful of my role as researcher and as teacher
to maintain a natural and participatory approach. Observations can be used to record

interactions, conversations and behaviours in a more naturalistic approach (McAteer,

2013).

I used these observations to make note of children’s comments/actions during my
interventions. 1 documented these quotes from conversations on “post-it” notes and later

transcribed them into my reflective journal.

3.13.3 Reflective Journal

McNiff and Whitehead (2002) discuss how the reflective diaries, at the end of the research

study provide essential data that details the learning that has occurred. It gives a true
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account of how one feels exactly at a moment of writing as well being a map of my

learning journey. It helped to clarify my ideas. (Brockbank and McGill, 2006).

My journal recorded data from my observations, my reflections as well as my feelings
and questions. A reflective journal provides both data related to the researchers practice
but will also generate data on their given topic (Sullivan et al., 2016). By using
Brookfield’s framework (2017) of the complementary four lenses as well as Jaspers’

(2013) ERA reflective model, I hoped to obtain a comprehensive view of myself.

Bernie Sullivan (McDonagh et al., 2020) asserts that a reflective journal of experiences
needs to be described in a way that will improve a reader’s understanding of teacher
education. To add to the validity of this research project, my data was concise and truthful

as well as dated and labelled.

3.13.4 Pupils Questionnaires

I used two questionnaires during my research cycle- before and after my interventions
(Appendix 5). On the questionnaires, [ used a slight adaptation of the Likert-Type Scale.
The Likert scale was developed by Rensis Likert in 1932 and is used the measure the
amount to which a respondent agrees or disagrees with a statement. He created this
method to measure people’s attitudes quantitatively. It allowed me to assess the degree of

agreement or disagreement rather than just a simple yes or no response.

In Alan and Atalay Kabasakal’s study (2020), they found that if there is an increase in the
number of response options, the scale advises us about detailed individual differences and

that variability and reliability increase.

Brookfield (2017) is very clear when he discusses how to gather accurate information
from students. He believes that students will respond more truthfully if is through
anonymity. He claims that I, the educator, must demonstrate that I have no idea who wrote
what which was my aim by pseudonymising all data. I encouraged all pupils to share their

criticisms as well as their praise.

3.13.5 Pupils’ Reflective Journals

The objective of this data was to ‘become aware of the complex and sometimes

contradictory perceptions students have of the same event’ (Brookfield, 2017:97).
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Melanie Ni Dhuinn’s (2023) action research found that by allowing children the option to
draw and/or paint their feedback offered children an inclusive and level playing field from
which to participate. It allowed them to articulate their viewpoints and develop their own

agency and belief system.

I encouraged pupils to respond to appropriate questions based on my interventions, in an
inclusive and creative way. Pupils could draw, paint, write, and sketch their responses into

their journals throughout the research cycle.

Pupils were fully anonymous when they wrote in their journals as well as having the

option to type their responses if they wish.

3.13.6 Interview with Dr. Treasa Bowe

A Zoom interview with Dr. Treasa Bowe during the year gave further insight into the
long-term benefits of Morning Meeting. 1 refer to Brookfield (2017) again and his lens of
reflection and how the lens of colleague s experiences are another way to reflect and see

a different perspective.

An interview is “not simply concerned with collecting data about life; it is part of life
itself, its human embeddedness is inescapable” (Cohen et al, 2018:349). This interview
was conducted in May 2025 which allowed me to reflect on my Action research to date

and to share my concerns and queries with Dr. Bowe during our interview.

As my Research Cycle was 4 weeks, the interview allowed for further information to be
elicited on Morning Meeting and how to manage this intervention throughout the year.

(See Appendix 6 for full transcript).

3.13.7 Diamond Nine Activity

The Diamond Nine is a strategy that allows pupils to work collaboratively to prioritize
nine statements or ideas from what they believe is the most important and the least

important. (Appendix 7)

It encourages dialogue, group work and discussions (Rockett and Percival, 2002 cited in
Clark, 2012). The important feature of diamond ranking is not the actual position of the
statements as there are no right or wrong answer but the process of discussion, reflection,
negotiation, accommodation to other perspectives and consensus seeking that takes place
in agreeing the ranking. (Clark, 2012).

36




3.14 Action Plan

Cycle 1

13" Meet with Principal and send letter to Board of Management.

January

20" Discuss and explain research project with class.

January | Distribute and collect consent and assent letters
Meeting with Critical Friends and Validation group and collect consent
Jorms

27 Baseline pupil questionnaires before Morning Meeting

January | Validation members questionnaire and observation of morning routine
(before intervention)
Introduction and explanation of Pupils Reflective Journal
Demonstration and explanation of Morning Meeting before formal start
(routines and procedures — seating, speaking, listening, visual aids,
transitions)

4" Formal start of Morning Meeting (Greeting)

February | Observations of pupils/Teacher’s reflective journal
Responses in pupils reflective journal (free write/picture and/or
structured questions)

10" Morning Meeting (Greeting and Sharing)

February | Observation of pupils/Teacher’s reflective journal
Responses in pupils reflective journal (free write/picture and/or
structured questions)
Validation members observation and feedback

7" Mid Term Break

February

24" Morning Meeting (Greeting, Sharing and Activity)

February | Observations of pupils/Teacher’s reflective journal
Responses in pupils reflective journal (firee write/picture and/or
structured questions)
Discussions and feedback with Critical Friends and Validation Groups
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3:1[
March

Morning Meeting (Greeting, Sharing, Activity and Message)
Observations of pupils/Teacher’s reflective journal

Responses in pupils reflective journal (free write/picture and/or
structured questions)

Discussions and feedback with Critical Friends and Validation Groups —

Final Meeting from Cycle 1

CYCLE 2

Ji 0{}:
March

Weaving Wellbeing topic -Belief 1: I can choose helpful Self Talk
Observation of pupils/Teacher’s Reflective Journal

Responses in pupils reflective journal (free write/picture and/or structured
questions)

Baseline questionnaire on empowerment within themselves and within the

classroom

Ji 8!]:
March

Weaving Wellbeing topic -Belief 2: My effort is as important as my ability
Observation of pupils/Teacher’s reflective journal
Responses in pupils’ reflective journal

Discussions with Critical Friends

24"
March

Weaving Wellbeing topic -Belief 3: I can recognize thinking traps
Observation of pupils/Teacher’s Reflective Journal

Responses in pupil’s reflective journal

Introduction of Easter Rising Projects

Discussions with Validation Group

37
March

Weaving Wellbeing topic -Belief 4: 1 can act “as if”
Observation of pupils/Teacher’s Reflective Journal
Responses in pupil’s reflective journal

Discussions and feedback with Critical Friends

Class/group discussions on Easter Rising Projects

7 April

Presentation of Easter Rising Projects to audience
Observation of pupils/Teacher’s Reflective Journal
Responses in pupil’s reflective journal

Final Discussion with Critical Friends/Validation Group
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3.15 Analysis of Data

Braun and Clark’s (2013) thematic analysis is the process of identifying patterns or
themes within qualitative research. The aim is to identify those themes and use these
themes to address the research. They discuss the reflexive approach to this by highlighting
the researcher’s active role in knowledge production. Reflexive thematic analysis is

considered a reflection of the researcher’s analysis of the data.

Due to this individual analysis, there should be no assumption that codes or themes
understood by one researcher may be replicated by another (Byrne, 2022).

Familiarize
yourself with the
data

Generate initial
codes

Produce the report

Define and name

s Search for themes

Review potential
themes

Image 7: Thematic Analysis (Braun and Clark, 2013)

In line with the six-step process, | began to become familiar with the data collected by
reading and becoming familiar with all the data that had been gathered. I transcribed the
questionnaires, the interview as well as the children’s reflective journals, which were

collected at various times during the research cycles.
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Once | had gained a greater understanding of the data collected, I then began to highlight
initial codes using different colours. Codes are the words the participants say or write.
These codes are of significant interest to a researcher (Braun and Clarke, 2013). Coding

was initially wide ranging and there were several different codes created. (Appendix 8)

Once | had the codes created, I reviewed the codes and decided which codes could be

merged and which codes could be regarded as less important.

Once I identified all the codes, I then organised them into themes. From these main
themes, | assigned sub-themes. I reread all the codes 1 had given to each theme, assessing
the value of each theme. Further discussion of these themes will be discussed in detail in

Chapter Four.

3.15.1 Triangulation and Validity

From the outset of my research, it was important to me to use multiple data sources and
perspectives to verify my findings. It provides the researcher with the opportunity of
having the outcomes of the research verified by others not directly involved in the
research and can add to the authenticity of the research and the dependability of the

outcomes. (McDonagh et al., 2020).

This is known as triangulation. Triangulation is the process of inspecting data from at
least three different sources and comparing the analysis. (McNiff, 2013). Robson and
McCartan (2016) regard triangulation as a vital tool in research and claim that it improves
the quality of the data and the accuracy of the findings. Cohen et al. (2018) describe

triangulation as a powerful way of demonstrating validity.

3.16 Conclusion

In this methodology chapter, I explained comprehensively how I planned to enhance the

relationships in my classroom.

I participated in Educational Action Research whereby I became critically reflective about
my practice. This was in line with my values and as a result qualitative data was created

from my interventions and research cycles.
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In the process of this project, | began to understand that “being professional and
developing professionally involve constantly monitoring one’s practice and questioning

oneself”. (McDonagh et al., 2020:13)
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Chapter Four: Findings
4.1 Introduction

The objective of this research journey was to enhance teacher-student and peer

relationships.

It was my hope that due to the interventions that I put in place, the pupils would feel more
connected to their peers as well as developing a positive, strong relationship with me, as

their teacher.

My interventions consisted of a structured Morning Meeting as well as activities that

would promote pupil empowerment both individually and as a class.

I hoped they would feel valued, heard, and respected. | was optimistic that these strategies
would strengthen relationships and create opportunities for sharing and inclusion.

Fostering meaningful connections lies at the heart of my core values.
This research proved three key findings.

s Morning Meeting is an effective strategy for enhancing relationships within the

classroom.

* Activities that empower pupils contribute positively to their personal development

as well as the classroom environment.

e Laughter and listening play imperative roles in creating an atmosphere that

supports the enhancement of relationships.

4.2 Data Analysis

Twenty-eight sixth class pupils were involved in my action research. All pupils

participated in a daily Morning Meeting as well as selection of classroom activities

designed to promote pupil empowerment.
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I collected data for this study from a range of sources. These ranged from pupil
questionnaires, pupil reflective journals and class observations. Additional insights and
data were gathered from conversations with my critical friends, feedback from my

validation group, and my own personal reflections and observational notes.

I also interviewed Dr. Treasa Bowe, who has many years’ experiences in facilitating
Morning Meeting in her own classroom. This provides evidence of triangulation and

enhanced the integrity of my findings as I collated data from multiple sources.

This research was guided by my values of connection, respect, fairness, empowerment,
and dialogue, alongside the central research question: How can [ enhance the

relationships in my classroom?"

The data collected was analysed using reflexive thematic analysis (Braun & Clarke,
2013), a method which identifies and interprets patterns within qualitative data such as

observation notes and questionnaire responses.

In addition to recognising the main themes within the data, I also paid attention to
'dissonant voices' (Lawrence-Lightfoot & Davis, 1997) which showed disagreement in

relation to the main patterns.
4. 3 Participatory Action Research

In Chapter Three, | discussed Educational Action Research as a methodology to enhance
my criticality and reflection. I discovered, that to stay true to my values, I needed to ensure

that the voices of the pupils were appreciated.

I agree with Stephen Kemmis (2006) where he states that pupils need to be involved in

action research and need to be seen as co-researchers rather than passive subjects.

The aim of participatory action research is to work with, not on, participants. This type of
action research values the contributions of all individuals as equal partners in the research

process. (Ledwith, 2007 cited in Niemi et al., 2015).

I believe I have captured the reality of how the pupils in my class felt at various points
during this research, as all data was gathered anonymously, supporting Brookfield’s

(2017) view that students respond more truthfully in such conditions.
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4.4 Overview of Findings

Morning Meeting is an effective
strategy for enhancing

relationships within the
classroom.

Improved teacher-student
relationships

Development of connective
instruction and care

Improved peer relationships

Image 8 — Overview of Findings

Activities that empower pupils
contributes positively to their

personal development as well as the
classroom environment.

Pupils awareness of their
Mental Health

Increased emotional
regulation

Elevation of Children's voice

Collective empowerment

Laughter and listening play
imperative roles in creating an

atmosphere that supports the
enhancement of relationships.

Laughter in the classroom

Empathetic Listening

4, 5 Finding 1: Morning Meeting is an effective strategy for enhancing relationships

within the classroom.

4.3.1 Introducing Morning Meeting

Pupils arranged themselves in a circle for the commencement of Morning Meeting. This

arrangement allowed each pupil to see and engage with the speaker. As Brookfield (2017)

observes, the circular format naturally captures students’ attention and creates an inclusive

space where all voices can be seen and heard and that by forming a circle, it demonstrates

that the class functions as a unified community Edward and Mullis (2003).




Image 9 — 6™ class in their Morning Meeting circle (Joyce, 2025)

Conversely, Brookfield (2017) acknowledges that the circular arrangement can create a
sense of uneasiness in some students when asked to share. This was reflected in my data,
as a few pupils expressed discomfort with this aspect of Morning Meeting, indicating the
need for understanding of individual differences. I observed some children being visibly

uncomfortable and other children seemingly quite content within the setting.

“[ like the fact the whole class get to say [something]. But I dont like starting first as {
Jfeel like all the pressure is on me.” (Child BB, Personal Reflection, February 20235)

“I hated it. 1 felt embarrassed again. Judged. I don t like morning meeting. I guess its
better than Maths, but I feel a lot of pressure during the greetings. (Child M, Personal
Reflection, February 2025)

“I think some people feel under pressure when yvou ask the questions. 1 think they also feel
embarrassed” (Child U, February 20235).

When 1 read through the pupils’ reflections, it did surprise me. I assumed that because
they enjoyed class discussions, that Morning Meeting would be something they would

appreciate from the outset.
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However, in Morning Meeting it is a requirement that everyone had to share their opinion
whereas a class discussion doesn’t require every pupil to contribute. To support all pupils,
I introduced Morning Meeting gradually, scaffolding the pupils to help them become

increasingly comfortable within the group.

“We had a question last week: “Name one good thing that happened to vou" and about
half the class only responded so I think that could be to do with the questioning. They are
not ready for that extra, more imaginative questioning. I don’t know if it is a “thinking

time” [issue]. (Joyce, Personal Reflection, 3 March 2025)

From this, I adapted some of the sharing questions, so pupils didn’t feel like they didn’t

have to expand on the answers too much.
What is your favourite colour and why?
Would you prefer cold soup or hot ice-cream?
What is your favourite animal?

As the weeks passed and when children’s reflections seemed more positive, we moved on

to more comprehensive questions.

What are you looking forward to in secondary school?
What are the top three qualities you look for in a friend?
If you could develop an app, what would it be?

I also emphasised the importance of tracking the speaker and using nonverbal cues to
express agreement or disagreement, thereby promoting attentive and respectful

communication.

In my interview with Dr. Treasa Bowe, we discussed the pupils’ discomfort when sharing

in front of their peers.

“Okay, knowing that they don't feel comfortable with sharing as much. It's not that you
shy away from it. But you go back to “Can I make it more structured and then move it
back.”. So, one of the things that's really important is to give children time to think. 1 think
itk really good to get them to reflect on things. But there's also a difference between
Jfeeling discomfort, and you know it not being good for you. (Interview, Dr. Treasa Bowe,

May 2023)
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4.5.2 Format of Morning Meeting

The image below details the structure of Morning Meeting.

MORNING MEETING FORMAT

GREETING = SHARING

NGO TRE N Students share some news or information

0 about themselves and respond to each
other, articulating their thoughts, feelings,
and ideas in a positive way.

GROUP ACTIVITY

The whole class does a short, inclusive IRSUGEIS ur a

activity together, reinforcing learning - ICEGUETRGIRUE EELTEE
and building class cohesion through and disc daily note to the
active participation. class posted by their teacher

Image 10 - Format of Morning Meeting (Responsive Classroom,2019)
Dr. Treasa Bowe was clear in her explanation of the structure of Morning Meeting.

“When I moved to work in America... [Responsive classroom] gave us training. [Morning
meeting] is a very structured thing. There's a trademark, if vou want to call it for morning
meetings ... When you're saying you are doing morning meetings, you do have to say that
there are 4 elements. You are talking about the greeting element. You're talking about the
sharing elements. And vou're talking about the game element, and ... the message. 1 find

what I do with that is that's our kind of goal seiting or focus of the day .

The examples below show what the pupils saw when entering the classroom. The
Morning Meeting prompts were displayed daily on the interactive board. It gave students
an opportunity to plan and prepare their answers in advance, supporting Mary Budd
Rowe’s (1986) concept of 'wait time' to support deeper thinking and engagement and Dr

Bowe’s previous mention of giving pupils time to think.
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Image 12 — Morning Meeting Slide 2 (Joyce, 2025)

4.5.3 Initial response to Morning Meeting

The pupils’ reflective journals were an essential part of my data collection tools. Each
child in the class chose their own reflective journal and noted their feedback in their
journals throughout the research cycles. I analysed each journal during different stages of

the intervention and transcribed them for my data analysis.

The children took pride in decorating their personal reflection journals and expressed

enthusiasm when sharing their thoughts and opinions.
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Image 13 — Personal Reflection Journals (Joyce, 2023)

Many of the entries from the pupils’ journals showed a general sense of contentment and

excitement about Morning Meeting. However, as previously mentioned, some pupils also

expressed feelings of embarrassment and judgement which show the different range of

responses within the class. Children had the option to write as much or as little as they

wanted. Some children drew pictures with one or two words while others wrote more.
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Image 14 — Excerpts from pupilsreflective journals (Joyce, 2025)

Members from my validation group gave feedback after observing Morning Meeting on

different occasions. They both expressed that Morning Meeting was a great positive start

to the day where all pupils were “woken up” and everyone had time to be heard.

“Children are very excited to grab chairs and get started. They are willing to listen to

each other. Listening was exceptional for a class who find this hard. Everyone was




Jollowing the person speaking. Some children were smiling at each other s responses in

agreement.” (Validation group, March 2025)

It became clear as we became more comfortable with the structure, that the children
enjoyed participating in Morning Meeting, with the whole class voting overwhelmingly

to continue the practice until the end of the school year.

“They seem very happy, smiles, laughs and all engaging while interacting together. When
asked who wants to keep this routine going — all hands went up!” (Validation group, April
2025).

4.5.4 The improvement in the Teacher — Student relationship

My concern throughout this action research was the absence of positive relationships with
my pupils. The graph below shows the results of a questionnaire which was given before

my intervention of Morning Meeting began.

The data suggests that while some children felt they had a good relationship with me,

others experienced a degree of strain, especially during moments of classroom tension.

DO YOU THINK YOU GET ALONG WELL
WITH YOUR TEACHER? (JAN, 2025)

YES SOMETIMES NO

Image 15 — Results from “Do you think vou get along well with your teacher?”

“She’s very kind but can get very angry when we talk or something and then it s annoying

or scary”

“I feel like Ms. Joyce is a nice teacher, but [ think she get angry quite fast”
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“Yes, because she is funny and supportive and listens to you”
“She can be a little scary when she s angry though. But she is kind.”
“Sometimes we all don't give enough respect to each other, and we should all work on

that but ves” (Pupil Questionnaire, January 2025)

The pupils’ responses were both honest and significant, acknowledging my own concerns
about the quality of my relationship with the class. Using Jaspers (2013) ERA model and
recognising the lens of the students’ eyes (Brookfield, 2017), the data served as a valuable
tool for my own critical self-reflection as well as uncovering how my assumptions need

further analysis.

The results from this questionnaire proved to be quite confronting I reflected on my
interactions and reactions to events within the class. This critical reflection reminded me
of a past event where a past pupil suggested that I had a dual personality. | could be very
kind yet also quite strict. This aspect of my practice is displayed again in the data during

this research cycle and has forced me to look inwards and analyse my reactions.

I feel this may be partly due to the fact of feeling judged in my early years of teaching.
Newly appointed teachers are judged for maintaining order in their classroom and not in
promoting effective learning. (Ormond,1944). This is an aspect of my practise that has

forced me to question my practice, my mindset and my beliefs as a teacher.
After a few weeks of mostly positive participation with Morning Meeting, 1 gave a follow-

up questionnaire as well as the chance for pupils to provide individual comments.

Do you think you get along better with your teacher since the
introduction of Morning meeting (April, 2025)

Worse than before No change MA little more ™A lot more
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Image 16 - Result — Do vou think vou get along better with your teacher since the

introduction of Morning Meeting?
Their personal reflections provided further clarification of their thoughts.

“There was no difference”

“I just get along the same as always”

“Kinda because 1 know more things about her”

“I think yes because 1 feel listened to more”

“Because we can talk to her more and she answers questions as well”
“Because she has learned more about me and I have learned more about her”

(Pupils questionnaire, April 20235)

This was startling to me but also heartwarming. The pupils valued my contributions. To
promote positive relationships, it was crucial for the children to get to know me. They
enjoyed hearing me participate during Morning Meeting, highlighting the importance of
modelling vulnerability, care, and openness in my future practice. They wanted me to be

authentic and enjoyed listening to me just as much as each other.

I feel I'm questioning everything. I'm questioning how I speak to the children especially
when there are [tricky] conversations that need to be had. It s just difficult trying to find
the words and I just feel like I'm questioning everything to make sure that I'm showing

care and showing my values. (Joyce, Personal Reflection 26™ February 2025)

4.5.5 Development of connective instruction and care

Morning Meeting became an important element of my practice as it naturally began to
foster a calmer, more positive tone in my interactions with the pupils as well as creating
a positive environment. Pupils began to engage more and there seemed to be less

discomfort.
“As much as 1 have grown to love morning meeting, 1 think it is helping build the

relationship between me and you (teacher)” (Child M, Personal Reflective Journal, April
2025)
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By creating this time for sharing and connection, the pupils seemed ready for the day and
the learning ahead. They seem much more engaged in subjects. These results support
Martin and Dowson’s (2009) notion of connection instruction as a strategy for increasing

engagement.

This type of instruction involves connecting with students, seeking to understand them,
designing interactive lessons, displaying care and promoting student expression. Cooper
(2014) is of the belief that it is not surprising that the personal, relational aspects of

connective instruction are so strongly linked to engagement.

Image 17 — Personal reflection

1 think it is build[ing] a better relationship with my teacher because she listens to what

we say. (Child J, Personal Reflection, March 20235)

1 feel like it does build relationships with classmates and teacher through the shared
memories and ideas. (Child L, Personal Reflection, March 2025)

Yes, I do because you find out more about your teacher. Also, ves because I find it fun to
learn more about them, stuff that doesn't come up in normal conversations. (Child V,

Personal Reflection, 2025)
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By valuing time for conversation and a dedication time and space to share, my value of
connection — connection to self as well as connection to others was embodied in my

practice.

Morning Meeting also allowed for my values of dialogue, fairness, respect and
empowerment to be showcased every day. It allows for discussions within the classroom

where we learn of each other’s interests and points of view.

It is evident, Morning Meeting improved the teacher-student and student — teacher

relationship.

4.5.6 Improved Peer - relationships

Positive peer interactions offer valuable opportunities for social development and support
(Yao et al., 2021). While most children in this study recognised an improvement in peer

relationships, a few did not share this view.

“There is more togetherness.” (Child E, Personal Reflection, February 20235)
“Morning Meeting helped me get to know each other.” (Child H, Personal Reflection,
February 2025)

“I think we have become a lot closer since we started.” (Child R, Personal Reflection,
February 2023)

“Morning Meeting has not helped me. I feel the same.” (Child U, Personal Reflection,
February 2025)

“I don't think MM helped me in any way. The only thing that changed is I don t think or
actually use my brain.” (Child X, Personal Reflection, February 2025)
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Impact of Morning meetings on Classmate
Relationships

YES, A LOT MORE h

NO CHANGE -

NO, IT HAS GOTTEN WORSE |0

Image 18 - Do vou think you get along better with your classmates since the introduction

of Morning Meeting?

The graph above shows a positive result in peer relationships within the class since the
introduction of Morning Meeting. This reflected in research which states that class
meetings provide students with opportunities to build peer relationships in the classroom

(Edwards and Mullis, 2013).

Dr. Treasa Bowe discusses how Morning Meeting can support pupils in building

connections across peer groups.

“It's so powerful to build that community part where it's not about greeting your friends.
It's about greeting other people in the class... They are so about their friends that they
don't realise that they are turning their back on somebody else...... It's really important

in terms of expanding and breaking the cliques that might be in the class”.

This was something I never thought of during Morning Meeting. 1 could see children
greeting the same pupils every morning or only choosing their friends to share the
question. It proved to me the vast number of opportunities for learning and for social and

emotional development there can be within Morning Meeting.
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4.6 Finding 2: Activities that empower pupils contributes positively to their personal

development as well as the classroom environment.

4.6.1 Introducing Empowerment to pupils

To introduce the concept of empowerment to the pupils, I used the following slides to
explain the definition of empowerment. My aim was to show that pupil empowerment
originates from within themselves and can be nurtured and developed in a supportive

school environment.
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Image 20 — Empowerment within yourself
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-Favourite song speech
-Free project
-Moming meeting
-Others?

LT

Image 21 — Empowerment within school

4.6.2 Pupils’ awareness of their Mental Health

The Weaving Well-Being: Empowering Beliefs programme (Forman & Rock, 2017) is
designed for sixth class pupils. It aims to foster positive mental health through the
development of self-belief. Lessons introduce key concepts such as helpful self-talk and
thinking traps. Pupils explored the use of positive affirmations to help change unhelpful
self-talk into helpful self-talk.

One child reflected, “I put sticky notes on my mirror that I read again and again to help
me stay positive because our brains only remember the negative” (Class discussion, 31st

March 2025).

The class created their own helpful self-talk quotes which they shared with their partners

and then placed on the class notice board for everyone to read and respond to.
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Image 22 — Examples of Helpful self-talk quotes

Additionally, the concept of a growth mindset was introduced, encouraging students to
shift from “I can’t do this” to “I can’t do this yet,” recognising effort and resilience in

learning.

One pupil shared, "/ wanted to give up hurling... I put in a bit more effort and now I love
it more than football” (Class discussion, 2nd April 2025).

Image 23 — Helpful self-talk — example from workbook

Finally, the lesson on thinking traps focused on two types: mind reading and
catastrophising. Pupils wrote about times they fell into a thinking trap in their workbook

as well as sharing their examples to their peers.
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Lesson 4 Homework:
Applying logical thinking
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Image 24 — Thinking traps — example from workbook

As one pupil commented, “/ liked listening to all the thinking traps people used, it

reminded me of some of my own and how we all get stuck thinking about the same things”

(Class discussion, 4th April 2025).

These lessons were especially meaningful considering “Wellbeing™ is a significant feature
in Primary Curriculum Framework (NCCA, 2023) in Irish primary schools. The
activities appeared to foster a metacognitive awareness of mental health among pupils.
As Unver et al. (2022) suggest, higher levels of metacognitive awareness are associated
with increased emotional resilience, which supports cognitive regulation, effective

problem-solving and the development of coping strategies.

The feedback from the pupils related to my research question: How can I enhance the
relationships in my classroom? Their feedback showed that when pupils have an
awareness of their mental health, it nurtured the relationships in the classroom as they

developed their emotional skills, problem-solving skills as well as their ability to regulate

themselves.
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4.6.3 Increased Emotional Regulation

The continued Morning Meeting routine and activities to learn about empowerment,
brought about a change in the classroom. I noticed a change within myself. Morning
Meeting gave me time to regulate every morning. It allowed me to slow down and set the

tone for the day. It became something to look forward to.

“Did I ever think also that this [Morning Meeting] might be regulating me in the
mornings? Its so strange, isn't it? 1o start off the morning with laughter.. It's so simple.

Laughter or a smile. It s interesting” (Joyce, Personal Reflection, 26" February 2023)

“Its putting me in a better mood. I do think it§ a lovely start to the morning. Its a lovely
transition from home to school. Ity a check-in. I want to listen to you, I value what you 're
saying. Lets all just do a quick check in to see how evervone is getting on” (Jovce,

Personal Reflection, 3" March 2025)

Morning Meeting in essence embraces a slow approach to one’s practice. | was aware at
the outset of my research that my practice would benefit greatly from slowing down. The

structure of Morning Meeting catered for this.

The pupils knew Morning Meeting had now become part of our day, and it required us to
come together as a class to listen, share, work and laugh with each other. Pupils knew that
we would transition into more formal learning after Morning Meeting but at that stage,
they were ready. | was ready. We eased into our day with Morning Meeting, and the

benefits could be seen throughout the whole day.

Dr. Treasa Bowe also mentions that Morning Meeting and regulation go hand in hand and
that by allowing time for Morning Meeting shows what you value as a teacher in your

classroom.

“It was very important to regulate evervbody...teacher included.... taking that moment....
setting the tone. When you show the children [what] matters, when yvou have to make

choices, [it] shows your values.” (Bowe, 2025)

I felt at this stage that the class were showing increased levels of engagement within our
school day. | noticed an increased ability in some pupils to regulate during class

discussions.
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[ feel like it makes everyone in a better mood and its a nice start to the day” (Child G,
Personal Reflection, April 2025)

“Its helped me to make my mood better.” (Child N, April 2025)

“It gets us in a good mood for the day. When we had mental maths, 1 felt stressed and
rushed.” (Child S, Personal Reflection, April 2023).

“I usually feel a bit down in the mornings. I usually wake up in the morning grumpy, with
this I feel confident. (Child BB, Personal Reflection, April 2025)

“Morning meeting has helped a lot because it starts the day off relaxing and slow (Child
C, Personal Reflection, April 2025)

Using Morning Meeting and these lessons on empowerment seemed to work well
together. Pupils seemed to want to share more within general class discussions but also, I
felt1 had less disruptions during the day and the pupils transitioned well from one subject
to another.

When I relate this back to my research aims, it shows that Morning Meeting provides
space for children to share with each other. This allowed for connections to grow and peer

and teacher relationships to improve.

4.6.4 Elevation of Children’s Voices

Promoting empowerment in a class group of twenty-eight required additional
organisation and reflection than | had anticipated. 1 was conscious of this intervention
becoming performative and artificial. I was concerned that once the research cycle was

complete, we would revert to how things were before.

This became a challenge following the research cycle, as the hectic end of the school year
approached. The promotion of pupil voice and agency was part of my core values and
therefore it was important to begin with the most important people in this study: the

pupils.

I recognised that true empowerment must come from the pupils, who need to lead their
own learning and share in classroom decisions. This exhibits the participatory action
research that allows pupils to be involved in their own learning. This reflects my values
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of fairness, empowerment, and dialogue within my practice. 1 asked pupils to reflect on

times they felt empowered in school.

Image 25 — Excerpt from pupil s reflective journal

Kristan A. Morrison (2008) explains that a democratic education promises much more
meaningful learning. Pupils become more engaged in their learning if they have more
choice and freedom to study what interests them. Listening to children reveals valuable
insights often overlooked and supports a democratic school ethos (Flutter & Ruddock,
2004, cited in Lundy, 2007).

During a discussion on improving Morning Meeting, some pupils suggested having a

“suggestion box” where pupils could anonymously share their ideas or comments.

Days later the children suggest a “classroom improvement box™ to share further ideas on
for wider classroom improvements. Pupils were highly engaged in this and had sufficient

suggestions for improvements.




Image 27 — Suggestion Boxes

Every afternoon I gathered pupils’ suggestions and created a full list of their ideas. Though
some ideas were beyond my control, most were reasonable. It surprised me. I mistakenly
assumed that some of the suggestions would be bizarre, which aligns with Lundy’s (2007)

observation that adults often underestimate children’s ability to make decisions.

“When reading through the list of ideas the class had for change, I was pleasantly
surprised at the variety of ideas. I think I assumed their ideas would be impossible to
partake in, but most are very possible. Ideas like “Homework laid out for the week,
changing seating more regularly, and feedback on their projects " are all extremely fair
and balanced. I had assumed most of their ideas wouldn t be feasible. (Joyce, Personal
Reflective, I** April 2025)

Image 28 — Example of some class improvement ideas
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Image 29 — Full list of class improvement ideas

Lundy (2007, cited in Forde et al., 2018) believes that children’s right to express their
voice is embedded in their relationships with adults.

I could see this clearly within the classroom. When our relationships within the classroom
began to improve, children felt comfortable sharing their ideas when they knew they were

valued and welcomed.

4.6.5 Collective Empowerment

The first example of whole class empowerment came from one of their suggestions from

the “Class improvement box” was holding Morning Meeting outdoors. The pupils eagerly




arranged their chairs in a circle, clearly enjoying the change of setting, possibly because

they chose the location themselves.

This preference aligns with the Froebelian approach, which highlights the importance of
the physical environment in learning. Froebel argued that environment and atmosphere

are as vital as the content taught (Bruce, 2019).

1 felt going outside was beiter because it gave everybody a breath of fresh air before work.

(Child C, Personal Reflection, April 2025)

I do like going outside because it feels like evervbody is in a better mood. Child E,
Personal Reflection, April 2025)

I think going outside is better because it is refreshing and new but after a while the novelty

might fade. (Child L, Personal Reflection, 2025)

While studying the Easter Rising, pupils were asked to create projects based on an aspect
of the Rising. Originally, I had planned that pupils would create an example of recount
writing based on their learning. This, however, was not in keeping with my values of
empowerment and dialogue so after a class discussion to brainstorm ways to show their

learning, pupils shared their ideas.

Pupils mentioned that instead of a written piece of work that might not be as engaging or
as inclusive for everyone, suggestions consisted of PowerPoints, posters, booklets, drama
scenes and songs. From there, | allowed them time to think about the format they would
use to present their learning. Pupils chose their own group members, topic, audience and

presentation format.
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Image 30 — Easter Rising projects

The pupils suggested that fifth class would have the pleasure of being their audience. The
pupils also wished that they could receive feedback from their spectators. Pupils later
agreed that teachers and students should write comments on sticky notes for each group
after their presentations. This showed a great sense of engagement and commitment to

their learning.

“We usually spend ages on a project, do it and then that's it. It s over. Afier all the hard
work” (Pupil A, Class discussion, April 2025)

“Feedback would be nice because we can take them home and read them after the project

is finished” (Pupil P. Class discussion, April 2025)
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Image 31 — Example of feedback after the project

The projects were a resounding success, featuring a diverse range of presentations. There
was a great variety of PowerPoints, posters, song, chants, drama scenes, poetry, raps and
artwork. In agreement with Fredrick Froebel’s belief that all children have the potential
to be creative if creativity is encouraged and enabled (Pascal and Bertram, 2021)

1 loved creating the Easter rising project because the freedom of presentation was so

empowering. (Child W, Personal Reflection, April 2025)

I liked having a choice [projects] because we like drama. A bit because we were
completely in control. I thought our feedback was really good. (Child AA, Personal
Reflection, April 2023)

Yes, felt like I was on top of the world for a brief moment of time. The feedback was
amazing. 1 got a ton and felt like a celebrity. (Child BB, Personal Reflection, April 2025)

During a discussion with one of my validation group members, who watched all the
presentations, she remarked that each presentation was well matched to each group and
that the format they chose matched the pupils’ strengths.
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This was a perspective [ hadn’t thought about but reflected on it afterwards. It was
wonderful to hear that the pupils were choosing a format that allowed them to showcase
their talents.

A couple of weeks later, when | gave history test results back to one pupil she commented:

“[ used the chant from the presentation to help me in the test. I sang the chant, and I wrote

down the answers” (Child S, discussion, May 2025).

This was a wonderful feeling as an educator to see that this intervention helped this pupil

recall facts they might have otherwise struggled to remember.

4.7 Finding 3: Laughter and listening play imperative roles in creating an

atmosphere that supports the enhancement of relationships.

4.7.1 Laughter in the Classroom

After two—three weeks, the positive impact of Morning Meeting on the class dynamic
became clear. | found myself laughing and smiling more than ever, and pupils’ increased
opportunities to make decisions led to a noticeable improvement in the overall class

mood.

Mary Kay Morrison (2007) believes that when you find fun, laughter and teachers with a
sense of humour, learning thrives. Laughter is described as a possible contributor to a
more democratic classroom environment, softening traditional power structures and

encouraging free expression. (Sidorkin 1999, cited in Omer-Attali, 2025).

Morning Meeting have provided insights from students I might not have otherwise heard,

allowing us to share answers to questions that are both fun and revealing.

People always start laughing during morning meeting. (Child 1, Personal Reflection,
February 2023)

68




I like how the meetings make evervone laugh together. (Child B, Personal Reflection,
February 2023)

I think my classmates love Morning meeting because everyone laughs and looks happy.

(Child T, Personal Reflection, February 2025)

They seem very happy, smiles, laughs and all engaging while interacting together.
(Validation Group, March 2025)

During a conversation with a critical friend, she suggested using a Diamond Nine activity
to explore what pupils felt was important for enhancing classroom relationships. I asked
the pupils, arranged in eight groups of three, to rank nine statements as part of this activity.
The Diamond nine activity is effective for revealing students’ beliefs and motivations

while promoting discussion (Niemi et al, 2015).
Diamond Nine statements

Working together on group projects helps build strong teamwork skills.
Complimenting others encourages a positive classroom environment.
Sharing personal experiences helps us connect and build friendships.
Being kind to everyone makes the classroom feel like a safe place.
Respecting each other s opinions even if they are different builds trust.
Listening to each other helps us understand different points of view.
Helping others when they struggle shows you care.

Laughing together and having fun strengthens friendships.

e P N R W~

Apologizing when vou make a mistake shows maturity and respect.
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Image 32 — Example of the Diamond 9 activity

Results of the Diamond Nine Activity

W Listening to eacher other
 Laughing and having fun
m Respecting opinions

Image 33 — Results of the Diamond 9 Activity

Pupils clearly value laughter and shared moments of joy as vital for fostering connection

and sustaining positive peer relationships. Humour can reduce the strength of reprimands
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and that reasoned, empathetic communication is more effective than authoritative
approaches (Tartwijk et al., 2009, as cited in Postholm, 2013). Humour thrives in an
environment of trust and is a major factor that contributes to building trust. (Morisson,

2007).

Conversely, in Omer-Attali et al., (2025) study, laughter is seen as a disturbance by
teachers, and as a rebellion of the classroom hierarchy. The study noted that laughter was

limited, and its occurrence was unwelcome.

While | did enjoy the laughter that Morning Meeting brought, I was torn with how to

manage the aftermath.

“They can get loud and excitable, and it can be hard to bring them back. It depends on
what someone says and obviously we need the little bit of laughter but sometimes it can
be hard to bring them back. Even though 1 have tried to let them ... where the laughter
Sfinishes off but that then eats into our time a little and while slow pedagogy is good, I am
finding that certain answers... get a bigger reaction and they then start taking, laughing
and joking and start talking to the person beside them so it can be hard to bring them
back”. (Joyce, Reflective Journal, 3 March 2025)

As an educator, this information and experience will be vital for my future practice. It
was wonderful that children felt safe to laugh during Morning Meeting and made me
reflect on the fine line between encouraging laughter and fun but also not allowing it to

overpower the meeting.

4.7.2 Empathic Listening

Covey (2020) explains the idea of Empathic Listening as listening with your heart. You
listen for feeling, for meaning, for behaviour. The children’s responses towards their

peers’ listening show a need for time and space to share their thoughts.

“You’re dealing with the reality inside another person’s head and heart. You’re listening
to understand. You’re focused on receiving the deep communication of another human

soul”. (Covey, 2020: 246)

I think everyone thinks Morning meetings are fun because we like to listen to people s

thoughts (Child J, Personal Reflection, February 2025)

71




We are learning to listen and pay better attention to others (Child V, Personal Reflection,

February 2023)

The Morning meeting is helping our class by listening to others’ thoughts (Child I,
Personal Reflection, February 2025)

1 felt listened [to] and giddy (Child S, Personal Reflection, February 2025)

Covey (2020) agrees with Lundy (2007) that few people have had training in listening,
and it has been widely recognized for the need for adults to receive training in the need
of active listening. Many pupils in this study mentioned listening as an important aspect

in fostering relationships.

Listening was exceptional for a class who find this hard. Evervone was following the

person speaking. (Validation group questionnaire, March 2025)

We had our morning meeting, and we were doing History. I do feel they were all listening
really well. I was surprised I didn t have to be stopping and starting but they seem to be
very engaged in it. Maybe we’re getting used to listening to each other. I do feel the

listening is improving. (Joyce, Personal Reflection, 26™ February 2025).

4.8 Conclusion

As aforementioned, the overarching aim of this research was to enhance the teacher-
student and peers’ relationships in my classroom. Through engagement with self-study
action research as well as embracing my values as an educator, I have gained a new

perspective on my practice.

The data in this study aligns with Acosta et al. (2019 cited in Wilkins et al., 2023) who
state that students who feel that their teachers embrace caring and positive relationships

tend to experience a stronger sense of connection to both their school and their peers.

Through the reflexive thematic analysis, three key findings reinforced the enhancement

of strong relationships as well as adopting a slow pedagogy within the classroom.

This slow approach coupled by the encouragement of shared decision-making, not only
balanced the power dynamics within the class but also supported the development of

independence, creativity, and personal growth, as Laidlaw (2018) suggests.
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We didn’t deviate from the curriculum and academic work. As a class, we prioritised
connecting with each other which led to a more engaged and regulated learning

environment.

In agreement with Noddings (1999 cited in Noddings, 2005), as 1 enhanced the
relationship with my students, I learned about their interests, concerns, talents and needs.
I could see the pupils becoming more open and forthcoming in their interactions with me
as we slowly began to build trust and care. These elements resonate with my own values

as well as Froebel’s work.

“It is all a unity; everything is based on unity, strives towards and comes back to unity"”.

(Froebel cited in Lilley 1967: 45)

73




Chapter Five: Conclusion
5.1 Summary of Research

This research journey was aimed at enhancing relationships within a primary classroom
setting. 1 participated in Educational Action Research whereby 1 became critically
reflective about my practice. This self — study action research required me to realise that
“being professional and developing professionally involve constantly monitoring one’s

practice and questioning oneself” (McDonagh, 2020:13).
My research questions at the centre of this study were:

o How can I enhance the relationships in my classroom?

e What interventions do I need to include in my teaching?

o  How can I encourage, support and maintain positive peer relationships in my
classroom?

o How can [ live by my values of connection, fairness, respect, empowerment and

dialogue while this research is being undertaken?

This research project aligned with my values and as a result qualitative data was created
from my interventions and research cycles. My values motivated me to question my
practice as well as the assumptions I had acquired as an educator over the past number of

years.

Two research cycles were carried out for this project. Data was collected through my
reflective journal, pupils’ reflective journals, questionnaires, observations, critical friends

and validation group feedback as well as an interview with Dr. Treasa Bowe.

The first research cycle involved Morning Meeting. Morning Meetings were an extremely
appropriate intervention to aid the enhancement of relationships as this approach required
all children, alongside the teacher, to sit together in a circle and be seen, heard and valued.
Morning Meeting is shown to promote positive behavioural outcomes and address
students' often-neglected emotional and social development (Rimm-Kaufman et al.,

2007).

As a class, we engaged in Morning Meeting for twenty -thirty minutes, five days a week.
Each morning, every child was greeted, invited to share their thoughts on a daily question,

participated in a group activity and contributed to our morning message. This structured
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morning routine provided a calm start to our day, allowed us to regulate ourselves,
fostered positive teacher-student and peer relationships, encouraged empathetic listening

and laughter as well as developing connective instruction and care.

Morning Meeting was a welcome change to the usual routine, yet some children found
the initial experience uncomfortable. Speaking publicly and sharing their personal
experiences placed some pupils under pressure. Consequently, I adapted the questions to

reduce the pressure felt by the pupils and slowed down the introduction of each element.

In the second research cycle, students explored Empowering Beliefs as part of the sixth
class Weaving Wellbeing Program (Forman and Rock, 2017). These lessons revealed the
importance of empowerment from within by using strategies such as helpful self-talk,
developing a growth mindset and recognising thinking traps. These lessons encouraged

the pupils to become more aware of their mental health.

During this research cycle, the focus moved towards pupil empowerment within the
classroom. Pupils were encouraged to discuss events or tasks where they felt empowered
as well as recognising where they might like to increase the decision-making about their
learning. Suggestions were placed in a “Classroom Improvement ldeas™ box and this led

to children creating suggestions and ideas for future empowerment activities and tasks.

I was uncertain about the children's ability to participate meaningfully but it became clear
that the pupils were eager and active participants. As Lansdown (2004) asserts, that with
appropriate information and support, children can and should be active contributors to

their learning environment.

The interventions triggered a natural shift within the classroom. As the children were
empowered to share their ideas, they presented valid suggestions and ideas on how to

improve the interventions within the research cycles.

This balance of power within the classroom as well as my own guilt in underestimating
the pupils, encouraged me to adopt a more participatory approach to my action research

whereby pupil autonomy is respected and encouraged.
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The pupils were enabled to make several decisions on their learning outcomes which
culminated in history project presentations in various formats that enhanced their
creativity, fostered engagement as well as promoted child agency. Teachers who support
students’ independence, by listening, responding, and offering choice, encourage greater

motivation and curiosity (Flink et al., 1990, cited in Lundy, 2007).

The idea that we, as educators, prioritise connection before curriculum demonstrates how
engaged children become with learning when time for connection is intentional and

valued.

As well as including the pupils’ decisions in this action research, I also embraced a slow
approach to my practice. Slow pedagogy offered us time to listen, laugh, share and make
decisions. This in turn allowed for relationships and connections to be enhanced, both

with me, their teacher and their peers.

In an article by Danielle Gullachi (2019), Miriam Tanti explains that slow pedagogy
creates space for connection, for relationships to grow, and for learning to deepen. “Slow

needs time. Slow is about connecting to self, others, and place.” (Gullaci, 2019)

5.2 Reflection
“I value children s voice and evervone being involved, there are times when, I maybe

suppress that or stifle that...” (Joyce, “Reflective Journal, 20" August 2024).

Jack Whitehead and Jean MCcNiff (2006) discuss the concept of being "a living
contradiction," and the journal entry above serves as evidence that I recognised this within
myself at the beginning of this research journey. This is where my values were not being
fully realised in my practice and by recognising this, it was the first step towards

improving my practice through self-study action research.

According to Ertesvég et al., (2024) student’s watch the way teachers respond to other
students. These interactions with students set a standard for the teacher in how to interact
in the classroom and can also affect the quality of peer relationships and the learning

within the classroom in general.

This made me reflect on a previous classroom event, before the introduction of this
study’s interventions where | needed some pupils to be truthful about an incident that had

occurred.
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I tried to stay close to my values of fairness, respect and dialogue and encourage truth and

honesty. However, as the truth was not initially forthcoming, I reacted quite strongly.

“Maybe there was an assumption on my part that I should be shown respect. But where
does that respect come from? Maybe I assumed, that because it'’s a value of mine, that the
children should automatically share that value. Maybe that's a question for all my values.
Just because I have those values, doesn't necessarily mean that the children will have
them or that the children would understand the importance of them or how important they

are to me”. (Joyce, Reflective Journal, 27™ December 2024).

This journal entry as well as my earlier poem on “A Strong Teacher” show how deeply
entrenched my assumptions and beliefs are. I have accepted that I am most definitely a
“living contradiction” (Whitehead and McNiff, 2006). Within action research, living
contradictions are the connecting points between past actions and future practice

(Whitehead and McNift, 2006).

Change can be transformative, but it can also be extremely difficult. It has been
overwhelming to realise I am not the teacher I set out to be. 1 feel like 1 have started the
process of “wide awakeness” (Greene, 1995; 80). I am a teacher with many contradictions

that were previously undisputed before this research process.

Self-study research has the best possible way of having an influence on the field of teacher
education practice because “it potentially involves change in the self and that is where

change is least likely, but most apt to occur.” (Vanassche and Kelchtermans, 2015:519)
5.3 Claim to Knowledge

5.3.1 Personal Impact

Through my participation in this course, I believe 1 have learned a lot about myself, both
personally and professionally. I have become more of a reflective practitioner, which has

been both beneficial but also confronting.

I began to question my actions, my assumptions and become more aware and mindful of
my responses and reactions towards the pupils in my care. Engaging in critical reflection
was an emotional journey for me as it brought many feelings to the surface. However, it

is ajourney that is worthwhile as it challenged me to question and understand my practice.
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This research journey forced me to live as closely to my values as possible. By embracing
slow pedagogy in my personal life, I became more reflective and less reactive in my
interactions with loved ones. I became more present within my day-to-day life as well as
becoming more compassionate with myself and others. Self -compassion relies on an
attitude of kindness towards oneself especially during difficult times when one is being

self -critical. (Neff, 2003).

5.3.2 Professional Impact

“One of the outcomes of critically reflecting on your practice is the development of new
knowledge or new learning” (Sullivan et al., 2016: 123). This research journey has altered
my approach in how I enhance connections and relationships with children. I have learned
so much about my professional identity through the process of reflection. Brookfield
(2017) argues that if an educator is not critical of their practice, reflective practice may

reinforce their assumptions and beliefs instead of fully questioning them.

The anonymous feedback from the pupils’ reflective journals informed my research and
challenged my assumptions more than I had ever thought possible. Brookfield (2017)
asserts that teachers cannot possibly know the power dynamics of a classroom without

regular anonymous feedback from students.

Morning Meeting enhances children’s social and emotional skills as well as creating a
dedicated and intentional time to learn, listen and laugh with each other. When we
empower pupils to take ownership of their learning, their autonomy becomes an incentive
for creativity and engagement. Morning Meeting and pupil empowerment naturally lend
themselves to developing a slow pedagogy. Time is a limited resource in schools, yet I
have seen firsthand how time is crucial for the enhancement of relationships in the

classroom.

When I realised that my assumptions were hindering my practice, I was compelled to
become more authentic, more compassionate and more open, both as an individual and
as an educator.

This in turn enhanced my confidence in my abilities as well as developing positive
connections with the pupils. This mirrors Pianta’s (2006) belief that if the teacher —
student relationship is positive, this can influence a teacher’s feelings of competence,

agency and effectiveness.
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As I reflect on my values and my vision for my future practice, I hope I can create a
classroom where pupils feel supported, listened to and empowered. In a world infatuated
with social media and the comparison of others, how wonderful it would be if every child
could love themselves for who they are and that by being their full authentic self, they
will always be good enough. This belief may follow these children into adolescence and

adulthood as well.

I must challenge the traditional perception of teacher power and control, embracing
instead caring practices which support pupils’ social and emotional development. McKay
and Macomber (2023) believe that teachers have a responsibility to foster a classroom

rooted in care and to move beyond delivering a pre-set curriculum.

Accepting myself as a “living contradiction” (Whitehead & McNiff, 2006) has been an
essential step in transforming my practice. If I truly wish to foster a classroom
environment where students feel empowered and connected, I must have the courage to

be authentic, responsive, and deeply connected to the students I teach.

“Staying vulnerable is a risk we have to take if want to experience connection”. (Brown,

2010:69)
5.4 Limitations

Although these findings may be useful for those working in similar settings, it must be

noted that due to the self-study nature, there are limitations for this study.

This study consisted of two interventions which were in place for a short period (eight
weeks in total). Time was a limitation to this study. To gain further insight into the validity
of the findings it would be beneficial to begin these interventions from the first school
day to see the full impact within a class for the whole school year. This study concentrated
on one specific age-group of children. It would be beneficial to extend this study to

contrasting school environments and multiple age ranges to compare the results.

5.5 Implications for Future Practice

The Primary School Framework (NCCA, 2023), features “Wellbeing” as an important
element in Irish Primary schools. As well as that, The National Council for Special

Education (NCSE, 2025) have released the NCSE Relate document. It provides
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professional learning, practical approaches and a selection of tools to help educators

support students with understanding and connection.

When students feel included, connected and a sense of belonging, they can truly
participate in a meaningful way. This will be a very welcome document for educators as

it empowers educators to prioritise “‘connection over compliance” (NCSE, 2025).

Transforming my practice to embrace a relational pedagogy will allow me to place
relationships at the heart of my teaching and learning. I look forward to presenting my
findings to the staff of my school at the beginning of the next school year. I have presented
my research at my university for further analysis by other perspectives in my field. I hope

to pursue further professional development in the future.

Based on my findings and research into relationships, I have developed an understanding
of how to enhance the relationships and connections within my classroom. The potential

of this research will be transformative to my practice as well as my future career.

By focusing on a slower pedagogy and resisting neoliberalism ideals and academic
outcomes, 1 prioritised time for pupils to share with one another through Morning
Meeting. This prioritisation developed a classroom of care where pupils’ own
relationships and connections were given space to grow and flourish. As a result, pupils
became more aware of their own mental health, expressed greater creativity and

developed decision making and empowerment skills.

Attendance among students has reduced across Ireland in recent years. (Department of
Education and Youth, 2025) According to Tusla’s Annual report (AAR) and Student
Absence Report (SAR), for the 2022-2023 school year, over 110,000 primary students
missed twenty or more days. We need to shift the focus from the neoliberal characteristics

entrenched within our schools toward a slower, more relational pedagogy.

I recommend that all schools allow dedicated time to connect and share with pupils. This
intentional time may aid in the reduction of teacher stress and burnout and may make
education more sustainable for educators in the future. This time for connecting also must
be encouraged among all school staff. The building of a class community as well as a staff

community. bell hooks (1994: 8) writes that
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“As a classroom community, our capacity to generate excitement is deeply affected by
our interest in one another, in hearing one another § voices, in recognizing one another s

presence.” bell hooks (1994:8)
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Appendix 1A

Maynooth University Froebel Department
University of anRar'y m]]:‘d Ezrllyi)(:hlg:lhnnd EduLcatmhn
National University oinn Froebel Don Bhun- agus Luath-
of Ireland Maynooth QOideachas
Ollscoil Mha Nuad.

Maynooth

Chairperson — Board of Management,
St. Luke’s School,
Churchyard Lane,
Douglas,
Cork
13/1/25
Dear Chairperson,

[ am currently undertaking a part time Master of Education programme at Maynooth
University. [ am seeking permission to do research in my current class (6™ class).

As part of my degree, | am doing a research project. The focus of my research is based
on enhancing relationships and building a classroom community. I intend to carry out
research in the classroom by the introduction of “Morning Meeting” as well as some
weekly lessons on Empowering Beliefs.

The data will be collected using observations, surveys as well as a daily teacher journal.
The children will also have their own “personal reflective journal” where they can
record their ideas and feelings.

Parents/Guardians as well as the pupils will receive information about the research 1
intend to carry out. They will be asked to give their written consent before the research
begins. Their responses will be treated confidentially, and identities will be anonymous.

Individual privacy will be maintained in all published and written data resulting from
this research. All information will remain confidential, and information will be
destroyed in a stated timeframe in accordance with the University guidelines. The
correct guidelines will be complied with when carrying out this research.

[ hope to enhance the relationships within my class and to encourage powerful
communication links between myself and the children in my care. My focus is entirely
on my own practice.

In order to carry out the research, I need the Board of Management approval to proceed,

and | would be very grateful if you could agree to this request.

Yours sincerely,
Jennifer Joyce
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Appendix 1B

Maynooth University Froebel

Department of Primary and Early
Maynooth Childhood Education
University

Mational University
of Ireland Maynooth

Roinn Froebel Don Bhun- agus Luath- Oideachas
Ollscoil Mhd Nuad.

Dear Parent(s)'Guardian(s),

[ am currently studying for a Master’s degree in Education (Research in Practice) at
Maynooth University Froebel Department of Primary and Early Childhood
Education.

As part of my degree, I am doing a research project. The focus of my research is
based on enhancing peer and student —teacher relationships in the classroom.

In order to do this, | intend to carry out research in the classroom by incorporating
activities and tasks that support positive relationships.

The data will be collected using observations, questionnaires, a daily teacher journal
and a pupil’s reflective journal. The children will be asked to reflect their thoughts
and opinions on the activities they engaged in. Your child’s name and the name of the
school will not be included in the thesis that I will write at the end of the research.

Your child can decide not to participate at any time.

All information will be confidential, and information will be destroyed in a stated
timeframe in accordance with the University guidelines. The correct guidelines will
be complied with when carrying out this research.

All children will be included in the activities/tasks, but I will not gather data/research

on your child until you grant approval.

I would like to invite you and your child to give permission for him/her to take part in
this project.

If you have any queries on any part of this research project, feel free to contact me by
email at jennifer.joyce.2025@mumail.ie

Yours faithfully,

Jennifer Joyce
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Maynooth
. - Maynooth University Froebel
University :
P‘Jfa‘tiolna(\jLrilr]iversit?ilr Department of Primary and
t ! o
e Early Childhood
Education

Roinn Froebel Don Bhun- agus Luath- Oideachas Ollscoil Mha Nuad.
Information Sheet Parents and Guardians

Who is this information sheet for?
This information sheet is for parents and guardians.
What is this Action Research Project about?

I am undertaking the Master of Education in the Froebel Department of Primary
and Early Childhood Education at Maynooth University. As part of this, [ am
required to conduct an action research project, examining an area of my own
practice as a teacher researcher. This project will involve an analysis of my own
practice. Data will be generated using observation, reflective notes, and
questionnaires. I am then required to produce a thesis documenting this action
research project.

What are the research questions?

« How do I enhance teacher-student relationships and peer relationships in the
classroom?

«What impact do these classroom relationships have?
What sorts of methods will be used?

¢ Observation, Reflective Journal (pupil and teacher), questionnaires.

Who else will be involved?

The study will be carried out by myself as part of the Master of Education course
in the Froebel Department of Primary and Early Childhood Education. The thesis
will be submitted for assessment to the module leaders, Prof. Marie McLoughlin
and Dr Suzanne O’Keeffe and will be examined by the Department staff. The
external examiners will also access the final thesis.

What are vou being asked to do?

You are being asked for your consent to permit me to undertake this study with
my class. In all cases the data that is collected will be treated with the utmost
confidentiality and the analysis will be reported anonymously. The data captured
will only be used for the purpose of the research as part of the Master of
Education in the Froebel Department, Maynooth University and will be destroyed
in accordance with University guidelines.

Contact details: jenniferjoyce. 2025 mumail.ie
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Maynooth
University

National University
of Ireland Maynooth

Maynooth University Froebel
Department of Primary

and Early Childhood
FEducation

Roinn Froebel Don Bhun- agus Luath- Oideachas
Ollscoil Mha Nuad.

Parental/Guardian Consent Form

I have read the information provided in the attached letter and all of my questions

have been answered.

I voluntarily agree to the participation of my child in this study.

I am aware that [ will receive a copy of this consent form for my information.

Parent /Guardian Signature

Parent /Guardian Signature

Date:

Name of Child

Child s signature

Date:
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()
Maynooth b %gi«z
University Pl

National University "g a—f
of Ireland Maynooth n\ﬁ\’ b
\ b
Child’s name .......c.ovevevvirnnnne

I am doing a project in college about relationships in school. I would like to find
out how we can create good relationships with each other.

I be asking you for your opinions using surveys and by keeping a reflective diary in
school.

I will be sharing what we learn in a way that everyone can understand.

Would you be ok with that? Circle one.

YES J N()o

I have asked your Mum or Dad or Guardian to talk to you about this.
If you have any questions, | would be happy to answer them.

If you are happy with that, could you sign the form that I have sent home?

If you change your mind after we start, that’s ok too.
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Maynooth o (o)
University E“ @ f@;fﬁ
National University e.E QO”‘ -

of Ireland Maynooth bed
e

Child’s assent to participate

My parent/guardian has read the information sheet with me, and I agree to
take part in this research.

Name of child (in block capitals):

Signature:

Date:
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Maynooth University Froebel
Department of Primary and Early

Maynooth : b
University Childhood Education

National University
of Ireland Maynooth

Roinn Froebel Don Bhun- agus Luath- Oideachas
Oliscoil Mha Nuad.
Critical Friends Consent Form

Dear

k]

As you may know, | am currently studying for a master’s degree in education
(Research in Practice) at Maynooth University Froebel Department of Primary and
Early Childhood Education. As part of my degree, I am doing a research project. The
focus of my research is based on enhancing peer and student —teacher relationships in
the classroom.

In order to do this, I intend to carry out research in the classroom by incorporating
activities and tasks that support positive relationships. The data will be collected using
observations, questionnaires, a daily teacher journal and pupil’s reflective journals.

As part of this data collection, I also need to validate my research by asking my critical
friends for feedback at different times of this research. I would like to invite you to give
permission to use your feedback in my research. Feedback from you may be in the form
of phone calls, email and or questionnaires.

Your name, the children’s names or the name of the school will not be used in my
research project.

All information will be confidential, and information will be destroyed in a stated
timeframe in accordance with the University guidelines. The correct guidelines will
be complied with when carrying out this research. The research will not be carried
out until approval is granted by the Froebel Department of Primary and Early
Childhood Education.

If you have any queries on any part of this research project, feel free to speak to me
directly or contact me by email at jennifer.joyce.2025@mumail.ie

Yours faithfully,

Jennifer Joyce
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Mavnooth University Froebel
Maynooth -

University Dc’m”'”?cf” q_f"lfmnfufl'
National University and Early Childhood

of Ireland Maynooth Education

Roinn Froebel Don Bhun- agus Luath- Oideachas
Ollscoil Mha Nuad.

Critical Friend Consent Form

I have read the information provided in the attached letter and all my questions
have been answered.

I voluntarily agree to participate in this study.

I am aware that I will receive a copy of this consent form for my information.

Signature

Date:

101




Appendix 4
Maynooth University Froebel

Department of Primary and Early

Maynooth Childhood Education

University
National University
of Ireland Maynooth

Roinn Froebel Don Bhun- agus Luath- Oideachas
Oliscoil Mha Nuad.

Validation Group Information Sheet

Dear

k]

As you may know, | am currently studying for a master’s degree in education
(Research in Practice) at Maynooth University Froebel Department of Primary and
Early Childhood Education. As part of my degree, I am doing a research project. The
focus of my research is based on enhancing peer and student —teacher relationships in
the classroom.

In order to do this, | intend to carry out research in the classroom by incorporating
activities and tasks that support positive relationships. The data will be collected using
observations, questionnaires, a daily teacher journal and pupil’s reflective journals.

As part of this data collection, I also need to validate my research by asking my
colleagues to observe my interventions and share their valued and trusted opinions.

I would like to invite you to give permission to observe my classroom at certain
times over the next couple of weeks, answer some specific questions as well as write
your ideas/opinions on what you have seen.

Your name, the children’s names or the name of the school will not be used in my
research project.

All information will be confidential, and information will be destroyed in a stated
timeframe in accordance with the University guidelines. The correct guidelines will
be complied with when carrying out this research. The research will not be carried
out until approval is granted by the Froebel Department of Primary and Early
Childhood Education.

If you have any queries on any part of this research project, feel free to speak to me
directly or contact me by email at jennifer.joyce.2025@mumail.ie

Yours faithfully,

Jennifer Joyce
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Mavnooth University Froebel
Maynooth -

University Dc’m”'”?cf” q_f"lfmnfufl'
National University and Early Childhood

of Ireland Maynooth Education

Roinn Froebel Don Bhun- agus Luath- Oideachas
Ollscoil Mha Nuad.

Validation Group Consent Form

I have read the information provided in the attached letter and all of my questions
have been answered.

I voluntarily agree to participate in this study.

I am aware that I will receive a copy of this consent form for my information.

Signature

Date:
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Appendix 5

Pre— Intervention - Pupil Questionnaire

What do the words “Classroom Community” mean to you?

What do the words “relationship” mean to you?

Do you like coming to school?

Yes Sometimes No

Do you feel listened to in school?

Yes Sometimes No

Do you like our current Morning Routine (Homework, Mental Maths etc)

Yes Sometimes No

Why do you like it? / What would you change about it?

Do you think you get on well with your classmates?
Yes — Definitely

Yes — Somewhat/at times

No

Comments — Why do you think this? — What might help?
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Do you think you get on well with your teacher?
Yes — Definitely

Yes — Somewhat/at times

No

Comments — Why do you think this? — What might help?

Do you feel like you can share your ideas in class?
Yes — Definitely

Yes — Somewhat/at times

No

Comments — Why do you think this? — What might help?
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Post — Intervention - Pupil Questionnaire ¢ v u

What do the words “Classroom Community” mean to you?

What do the words “relationship™ mean to you?

Do you like coming to school?

Yes Sometimes No

Do you feel listened to in school?

Yes Sometimes No

Do you like our current Morning Routine — Morning Meeting (Greeting,
Sharing, Activity, Message)

Yes Sometimes No

Why do you like it? / What would you change about it?

Do you think you get on well with your classmates?
Yes — Definitely

Yes — Somewhat/at times

No

Comments — Why do you think this? — What might help?
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Do you think you get on well with your teacher?
Yes — Definitely

Yes — Somewhat/at times

No

Comments — Why do you think this? — What might help?

Do you feel like you can share your ideas in class?
Yes — Definitely

Yes — Somewhat/at times

No

Comments — Why do you think this? — What might help?
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Appendix 6

Full transcript of Zoom Interview with Dr. Treasa Bowe — May 21 2025

Treasa Bowe: Hi, Jennifer, how are you?
Jennifer Joyce: Hi Treasa, how are you?
Treasa Bowe: I'm good. Thanks.

Jennifer Joyce: Thanks, so much for this. I've decided to go back to Maynooth and do
my master's. And it's an action in research, and I suppose it was something I always
thought I would go back to do but it just never happened. But my concern, I suppose,
was that kind of building relationships, and I suppose | had moved from a 4th class to a
6th class. I really saw the difference. Oh, this isn't going to be, maybe as easy as [ had
thought from maybe the younger. And so I suppose when I saw you talking about
morning meetings. 1 did the webinar with you, and I was like, this is something ['ve
never seen before what a lovely start to the morning! I started the masters last August,
and I only was able to kind of start into my research cycles and use it in February. But 1
tested the water with my 6th class last year and started off towards the end of the year,
and they well, I didn't take any feedback from them, but from the general kind of
consensus in the class, they loved it. I suppose I loved it as well. I loved bringing it
forward to them, so I suppose I'm kind of just would love to kind of ask you. I suppose
you've used it longer way longer, obviously, than I have. You've seen it, from its very
source over in LA and I suppose that's my st question. When you saw it firsthand, what
were your initial thoughts kind of when you saw it? And how was like? Was the
structure very similar to what you have now.

Treasa Bowe: Yeah, the structure is similar. I suppose the 1st thing is like, there's a lot
more CPD in general in American schools. And when I moved to work in America, we
had a whole month. Teachers were back in a month before the students. Later on, it
became 2 weeks. So they have that time to, | suppose, establish their practices, and
that's why they were really able to lay down that we were doing morning meetings,
because, you know, in an Irish school like, if you've got the Croke Park hour and
somebody says to you like, you're going to do morning meeting. Oh, yeah, yeah, yeah,
totally. And then, if you have the interest in it, you do it. And if you don't, like if nobody
comes back to you. You didn't get to it.

Yeah, when [ heard about it first. It didn't sit naturally with me. My instinct was that's
the morning part is a very important part of the class, and you know I do moming
meetings in my own way, where [ talk through what we're going to do for the day. I'm
not sure like that this 20 min is going to be valuable time, but because I had to do it.

Later, they gave us training in responsive classrooms. They do an awful lot. So like we
had, it was online training at the time because we were in Covid, and we were online for
over a year, so that they really stepped in there. And I think it was at that point that the
power of it really came home to me. I think, in the most traumatic time, in the time
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when we were furthest apart from each other. Morning meetings were the strongest part
of our bond, and I didn't believe that [ could establish a community or develop
relationships with children I would never meet. There were some children in that
classroom that I never ever got to meet, because I hadn't met them the previous year. We
never came back in person. For all the students I got | had 9 students that came back by
the end hybrid.

But if the students weren't in the school the following year, and some of them weren't. I
didn't ever meet some of my students that I taught for a whole year. Yes, we could
develop a really strong relationship, and I think it was through morning meetings.
Because and the other thing was like what was going to make the children want to come
to school when you have the power to just say to your mommy, I've switched on the
laptop, but you can just totally switch off. There is really nothing the teacher can do
about any of this. What made them want to come to school in the morning was morning
meetings. It's a very structured thing. And I think that's the biggest thing that Irish
teachers have to get their head around because we have a version of morning meetings
in our heads. So you'll see a lot of I suppose Irish teachers call it morning meetings, but
what they're doing is revision.

Jennifer Joyce: That's definitely one thing that I've seen will say wjem I speak to
people about Morning meetings. They say Oh we're kind of doing what you're doing.

Treasa Bowe: That's the first thing where you have to very constructively say. There is
like there's a trademark, if you want to call it for morning meetings. So when you're
saying morning meetings, you do have to say that there are 4 elements, and you are
talking about the greeting element. And then you're talking about the sharing elements.
And you're talking about the game element, and the one 1 find hardest is the message. 1
find what [ do with that is that's our kind of goal setting or focus of the day, and I go
about it that way. I've slightly tweaked what they would do, but I think its still
embracing the spirit of what they're looking for but making it more specific to my
students. So it has to have those 4 elements.

Some say we do a little bit of revision of maths in there. Now that's not like you can’t
bring academics into it. You absolutely can. But the priority must be the social and
emotional side of it. So that's 1 of the concerns I always have with morning meeting that
because everybody is so, I suppose invested in what they normally do a lot of times.
They genuinely believe that they're doing it but they're not.

Jennifer Joyce: That's kind of another question I had like, we'll say you mentioned
there that the structure is so important, and I suppose I'm very much keeping to that
structure like you say, the morning message is a little bit like we talk about our day, and
we kind of plan the day ahead. But I suppose we'll say, from your experience of kind of
seeing it in LA bringing it back to Ireland like, I suppose. What is your kind of thought
process on the structure like? As part of your training, as you say, with responsive
classroom, did they kind of go through, I suppose the reasoning behind that structure?

Treasa Bowe: Yeah. So that like they look at the 1st thing is that, like every child, and
it's a big thing in America, every child gets greeted in the morning, and a lot of
American schools will have something called Threshold, where the principal will be at
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the gate or at the door of the school to welcome everybody coming in. In American
schools the teacher will be at the door of the classroom to welcome the child in. And
again, that was something in the beginning I was unsure of. I'm very busy in my
classroom. You know I'm going around and I'm talking to them, and they were like it
matters that you were standing at the door. Setting the tone, welcoming the child in
seeing them come in. So, nobody slips in. You have been there to welcome them online.
I was very conscious that without the greeting a child mightn't have been greeted in the
morning or mightn't have spoken in the morning. That was my big thing with both the
greeting and the sharing, that it was the opening your mouth to say something, and
particularly like unmuting yourself. But it's the same in class. It's so powerful to build
that community part where it's not about greeting your friends. It's about greeting other
people in the class, and teachers have the capacity to take a litmus test of their class all
along. I know that one of the weaknesses of this year's class is that they prioritise their
close friendship so much that they unintentionally isolate others like they're not trying.

Jennifer Joyce: Yeah.

Treasa Bowe: They are so about their friends that they don't realize that they are turning
their back on somebody else. So our focus all year has been about inclusion and not
having patterns in your greeting, and we've addressed it through this. And that formal
part of it makes it become a habit. That when | had a sub in a couple of weeks ago, and
she told me that when they played a game, they all said, now we must make sure that we
don't like have patterns in in what we do. It's not girl, girl. And then, boy, boy, boy, boy
they were, they were conscious of whether they agreed with me or not. And like they've
had their voice, it's about student voice as well. So they've been able to speak out and
say. Well, I just think like that I'm really close friends with this person so I should be
able to. Yes, but the likelihood is that you already have. Yes, in the yard you've already
said hello to that person.

What we're looking at is this is the formal start of our school day, so you are greeting
the people that you are going to be working with. And in addition to the people that you
may choose so it's important in terms of expanding and breaking the cliques that might
be in the class. The sharing is really important, then, in terms of a child getting to
express their opinion. It's elevating student voice and also being able to agree or
disagree with somebody respectfully.

And I think the most important thing that I often get from is the active listening. So it's
not as much about the child saying something. It's about what's the child who's not
saying something doing like, is it okay for them to just sit and look at the table. You
know the social skills that you need here, and these are all developed with the children.
So it's that really great time you do need to turn and look towards, not have to make eye
contact, but look towards the person who's speaking agree with them. Do you speak out,
do you say, Oh, my goodness for me, too! Or are you taking away from them? Is there a
nonverbal signal that we can use? So all of this is what sets up all the rest of the
collaborative work that we do. Because, like, if we are trying to focus in on content in
literacy class. At some point we have to have taught the social side of it, and we have to
have thought, how can you sustain a conversation in a group. How can you disagree or
agree, or challenge somebody? And that comes often from the sharing part?
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Again we pick the game very carefully to suit the needs of the class. So they think
they're just playing alibi. But like they're often going great. You actually need to be
mixing in groups or doing this.. Is it the right thing to do? If somebody makes a decision
in your group and you're going? Why did you do that? Address it. So, there's a place for
all ofus.

The morning message. I think that's really important, particularly for our neurodiverse
students to look and go. This is what you can expect from today. It's also a chance to set
us all up for success. We can say, okay. So you know, yesterday evening this happened,
and you know we talked about it at the time. Now, how are we going to make sure that
we have a successful day? What are the things that we can do? And you're like setting
the positivity part of it going today we need to do this. Yes. So that's how | address the
morning meeting part. I'm sorry. The morning message. I see that as our kind of what is
the thing we need to do today in order for us to be successful.

Jennifer Joyce: Yes, yeah, that makes a huge amount of sense. And it's just things now
that you're saying. And I'm kind of thinking back to my own morning meeting this
morning. I'm like, Oh, yeah, they're all kind of jumping in at the moment. It would be
great to start it in September.

Treasa Bowe: Like this. This has been a year's work building a community of the class
in a way | didn't have to do with the same group last year. They all have different
personalities, and they come together differently as a group. And it's looking at going.
Their strengths are this there are areas that [ want to develop because I want us to be a
community.

Jennifer Joyce: Hmm.

Treasa Bowe: And the place where you do that is, in your morning meeting, more than
any place else. You're trying to apply it in every other subject. Teach it someplace.

Jennifer Joyce: And I suppose just part of your webinar, you would have said, like to
scaffold. It doesn’t start all together. Don't go all the way in with the 4 items, maybe
start with your greeting, and 1 suppose, would you like, would you? Would that depend
on your class, would you say? Like, I suppose, the way 1 did? It was like what you said I
did one week of the of the greeting. Then I did the second week. The greeting and the
sharing like. Is that something that I suppose you would have always seen? s that what
they would have done in in LA like to stagger or just depend on the class, I suppose.

Treasa Bowe: Depends on the experience. Like, if they've been doing morning
meetings all along, you're just establishing yourself within their community in a large
way, and some classes you can say, Oh, my God! Well, they're thriving on this, so you
don't have to scaffold it as much. Sometimes the scaffolding is for the teacher as much
as anything else for them to become more competent, and the other form of scaffolding
you can do is until you know your class put in some of the more structured ones. So,
like some of the greetings are less structured. Like the fisherman greeting is one that my
class love where you come into the circle and you cast your net. They come in like a
fish, so they love that, but last year's class mightn't have loved it as much. So until you
know how people are going to react. The languages is an easier win where we're just
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draw to everybody. And that's really, really structured. And it's a comfort and a safety
one. Similarly, like the would you rather is a more structured sharing one than what do
you think you would do in this situation or an open question? So it's about knowing
your kids before you make it more, 1 suppose, higher order thinking, or make it riskier
in terms of what you might share, but it also just keeping it a very safe environment, so
that they know they can just do one thing and it's just oh, I would rather do this, because
and then, later on, when they're more comfortable sharing, they can share more about
themselves in in.

Jennifer Joyce: And I suppose just that meant that that comment there about being
comfortable, I suppose, having the class I have, and they'd be full of chat. They're lively,
bunch, and I said, God, did they love morning meeting? Now? They love talk they they
will. I assumed that. I suppose that's part of. I suppose, this year my assumptions that
I'm talking about. But and it was very interesting because [ actually got them to reflect.
They had little notebooks and journals, and they actually wrote down or were able to
verbalize to me in class discussions on how they felt it was going, and a few of them,
you know were, oh, this is great! This is fine. I love talking in front of a group, and
while there was other children who I thought might not be, you know brilliant to talking
in front of the group, but would have the hand up and wouldn't mind talking in a very
structured class, with maybe not everybody looking at them, so I don't know whether it
was a circle or whether it was just the opportunity to speak, and everyone is listening,
But there was a good good handful, I'd say it about about 8 to 10, where that they were
not comfortable, and this was kind of February of 6th class, you know, and 1 suppose I
was surprised at that that they were writing down their words where they might feel
judged, and they felt like everyone was staring at them. They felt under pressure. They
were the kind of words that were coming back. And I suppose, would you have seen that
as well like for your like, and I suppose, how do you? I suppose we we talked about it.
We discussed it. We mentioned about like, if you're if you're talking to someone else,
you're not giving them the time. How do you, I suppose, develop that? Is it something
you bring up in the morning message, or is it bigger? Is it a bigger thing.

Treasa Bowe: It's where you're looking going. Okay, knowing that they don't feel
comfortable with sharing as much. It's not that you shy away from it. But you go back to
okay. Can I make it more structured and then move it back. So one of the things that's
really important is to give children time to think. That very often when we're going
through is we're going. And 20 min now time is ticking. So here's the question, and the
Ist person is answering it here. And that 1st person is going great. I didn't have a chance
to think at all. So about saying, Okay, we're going to give thinking time. Everybody's
going to think when ready thumbs up, and we'll know that you're ready to begin. And
allowing that 1st person the chance to say, Look, could you come back to me.

Person number 10 can't say, can you come back to me? Because I they not only have
had the opportunity to think, but they've heard other people. So you absolutely can
piggyback on somebody else's idea. You know, 1 completely agree with what Mary's
saying. For me it's the same. So the comfort without the first person is the person that
has kind of the most awkward one, and they have to think so, making sure they have
thinking time. If they're also really uncomfortable, you can always do like a quick pair
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share, and then come back in, so that everybody's already shared their idea with
somebody else, and then they can choose to say, Well, you know, my idea was this, or
actually, I'm going to talk about Elaine's idea because I thought it was really good. So
they they can take somebody else's. I think it's like it's really good to get them to reflect
on things. But there's also a difference between feeling discomfort, and you know it not
being good for you. Which actually isn't a problem with showing something that you're
working on. But like you listen, and you take in. And it can be worth explaining this
year's class, that they don't like, but I think it's really valuable is giving compliments to
somebody else.

Jennifer Joyce: Yeah, [ haven't done that one yet.

Treasa Bowe: It valuable for them to hear what somebody else says about them, but
they were very uncomfortable, and they what they said is like, you know you mightn't
know this person very well, and we've been in the class with them for 3 years. If you
don't know them well enough to give them one compliment, then this is a reflection on
where we are, and we need to change this up. But it's also like | was looking, going. So
this is something I need to work on giving and receiving compliments, because that's
really important. And it's something like we do. Thankful Thursday night, because they
have to be able to say, I really appreciate that you did that. Yeah, thank you. That was a
lot of effort, and it sets the tone of the classroom as well, where we're saying, Well done,
you! I'm delighted for you. They are actually delighted for you that you get that and
they're all just things that we work through it. Often enough we work through the
discomfort of it.

Jennifer Joyce: Yes, yeah. I've only kind of started since February, and I would have
kind of they would have verbalized it like that. The morning meeting, especially the
neurodivergent children are saying “it puts me into a good mood, and they're the kind of
words they'd say. It puts me into a good mood, starts us off on the right note. We're
laughing together, you know. There's a positive start to the day.

That was our old tradition - mental maths. I kept it going because the teacher before me
did it, and it just [ never questioned it. And that was it. Is it kind of mainly 6 class you
would have done it with, or.

Treasa Bowe: No Well, because I have 5th and 6th I've done it. But this year we're
doing it whole school in Ireland. It's done whole school in America. So, in America it
was kindergarten to 8th grade.

Jennifer Joyce: Okay. You know the responsive classroom with even their website and
the morning meeting book, they'd say that it can increase the academics. [ can see how it
can increase like with the relationships and the connections. But | suppose now that
you've had done it long term. Would you see that? Or how are you finding that you'd
assess that like? Is that something that you look for? Or have you seen it at all, that
claim about the academics.

Treasa Bowe: You know, I do. I would have always worked really hard in getting
children to elevate, like to elevate students. Voice was always a big part and having
students taking personal stances on stuff and saying it. But I would have put a huge
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amount of work into my collaborative groups, and that would have been an awful lot of
like September's work. Really trying to establish.

Jennifer Joyce: Yes.

Treasa Bowe: And then | realized an awful lot of that is done through morning meeting.
So, it's that part that the framework of all of our academics are stablished in. I can focus
in on the content. | know I can say to them in a very tight English lesson, | can say,
okay, turn into your groups there now, and I want you to discuss this.

I don't have to go around saying I told you to discuss it, and you should have been doing
that because all of the framework of this was set up through morning meeting and
through other kind of stuff in the 1st term.

But I can focus in on the meat of the lesson, knowing that the social and emotional side
of it is being sustained and has been already developed, whereas in other group times
particularly, you know, when they have groups changing and people are just saying, we
just random 4 group people and they get picked in there. That's completely
disconcerting for some students. | know community was built with this group, and I
don't know how to talk to them, or I'll just let one person lead. We've established all of
that through the morning meeting part.

I would say too, probably less brain breaks. Yeah. Now we have a lot of movement in
our class. So like a lot of again, the social and emotional part and the regulation part are
through good planning of lessons. So the lessons are broken into parts, and there's
movement and talking. So there's a lot of different parts. But we're not like getting up
and dancing in the class. But we address it through more formal structures. So [ think
it's a more natural and and probably a more research aligned approach. Yeah.

Jennifer Joyce: Yeah. And | suppose we'll say, obviously, I've kind of seen changes,
we'll say within the relationships and the connections. But for you yourself have you
seen a change, will say in your teaching how you start your day. Because | felt myself, |
was like, this is regulating me. It's as much the teacher’s part of the community. So, it's
for them as well like on the days where traffic has been bad.

Treasa Bowe: We have all had something going on. We've all arrived in and gone okay,
quick, quick. okay, stand up. We'll do this. The teacher is as much on edge as anybody
else, whereas I do find it's helpful to have my morning meetings planned out because
that takes that stress off.

What am I going to ask? So that part is done? | know every single week that the 1st 20
min of every lesson it's already set up, you know. It's already there, and it's such a
routine for us now that, like I never have to worry about what's going to happen.

Is there somebody going to be upset? Is there somebody going to do this? That part?
And I think it was that was more important in America. It was an inner city school, with
36 to 38 kids in my class, like things spiralled quickly. So, having like that morning
where you're going, listen. This is what we're doing. This is a gentle start. It was also 7
o'clock start for them. So super early. So it was very important to regulate everybody. It
makes a difference in Ireland as well in terms of everybody, teacher included, is just,
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you know, taking that moment, and you know;, setting the tone. This is what our
expectations of the class are. This is, you know you speak up, you speak out, you share
your opinions. | think it's even more important on the days that are different. So you
know, days where you might have a match or time is tight.

What you show to the children matters when you have to make choices, shows your
values. So if we only have an hour to do work before this is going to happen, and you
spend 20 min of that time doing morning meeting what you're showing them is there is
this social, emotional side. It's valuable enough that I'm not going to drop it, and that
also builds the security for the students where they're going. We love morning meeting
too much to drop it.

Now, when things get tough on the day that I need the most regulation, because you're
rushing to school or a routine has changed. And this is like most upsetting for me is
when teachers do say no. Actually, this 20 min matters even when time is tight. That's
the message that no like starting our day right means listening to you speak, giving
opportunities for you to work with other people, setting ourselves up for the day. That's
valuable, that matters.

Jennifer Joyce: Yes, and would you have seen a difference between doing morning
meeting with American children? And then Irish children?

Treasa Bowe: Americans are more natural at sharing. It's a more natural thing to share
your opinion. And like that's just, | suppose, a societal thing that it's built into them
more to want to share their opinion and to want to talk, whereas Irish children
particularly depend on like I've taught children that are in 6 classes.

They've come up through a system of often sit and listen, and what we're doing there is
saying, no, [ want you to think, and | want you to speak, and I do want you to listen. But
we've also trained our students often to listen and not talk, and that can mean to listen
and not think as well. So you're saying like, I'm not going to say anything, but I'm just
going to sit here, and if she asked me what Mary said, I have no idea. I didn't talk over
Mary. I didn't, but I didn't also think about what Mary is saying.

We're looking for that part where we're saying a true community member cares about
what the person is saying. They're listening to what the person is saying, and sometimes
it's like teaching them.

Irish children are good at signals. They agree and disagree. But I do think that is
actually a very good part of showing that you are listening. They're 2 very different
mentalities. I think that the more we do it, the more natural it will become for the
students to get into that.

There's some amount that you can do through non verbal’s. So again, like what we're
saying is, if the students who's speaking, if their voice matters. Then you don't want to
speak over that. So, it could be like simple things like positioning yourself, or, you
know, track to just giving the nonverbal [ would only interrupt when it merits us.

I would feel when you're going. I'm so sorry. I'm really sorry, Mary, to stop your train of
thought there, just there was noise in the background there, and I found it difficult. So
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I'm just going to ask everybody here now again. And, Mary, could you repeat that. Be a
perfect opportunity then for the morning message section where you're going to listen
rather than I didn't want to stop when we were doing there.

However. I'm just wondering. Did everybody else have the same experience | had? So
you try and put it back. Saying, Look, I'm the most important member of this
community.

And I felt this, you're going. Look, this was my experience of it. Is this an experience?
And then the next day I would put a message for myself on the board. Just a reminder.
This is what we're doing. And the next day we'll be back again, saying, Okay, just even
before we begin guys. Let's look at. Yesterday we said, this is something that we were
going to work on. So 1 want to be really looking today for people who are pushing
themselves to achieve this.

There's a lot of, you know, positive narration going on and setting the small goals the
whole time. So you're not setting 2 or 3 goals, isn't this time. What we're looking at here
is giving our friends the opportunity to speak. 1

Interruption for anybody else, even if you're saying to your friend, that's true for me as
well. Don't take that. You have your nonverbal. And you know, would it be helpful if we
had a quick review at the end of that, where people could just say I felt this, or I felt
that, rather than trying to over speak over our friends.

Jennifer Joyce: Yes, and you kind of mentioned there as well, that your whole, your
school is doing it now Did you have to lead that, or was it seen in your like? Was there a
very kind of an open kind of discussion about it.

Treasa Bowe: 1've been very happy once I'm allowed to do something in my own class.
sometimes the benefit of being in 6 classes. The school approached me about doing it,
whether that was from the fact that they were tired of listening to me talking on
Instagram about doing it, or whether [ suppose I did have a particular interest.

[ had a class before for 2 years. They were the most wonderful class, but they were a
huge number of neurodivergent children in it, and they weren't a community at the start.
They were very much a class of individual students. And when I say they became a
community. They were this like the definition of community, they were just kids that
completely embraced this.

And I think that did help in the school, seeing that there was a dramatic change across 2
years. But there was dramatic change in it, and that as we were looking at things like
looking at nurture. And we did have it already. We had groups of students that were
withdrawn in the morning, for, like. I suppose, what did they call them fitness club or
stuff like that, you know. They needed regulation and they were being withdrawn, and
they were then missing content.

So what we looked at then is saying, maybe all of our students need this, and maybe we
don't need to be isolating students to give them what they need if everybody gets what
they need. So it was school leadership that made the decision that they want everybody
to do this. And then they asked me to do some presentations and some resources, and
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they checked in on it during the year, so the expectations that every teacher does it. But
teachers are free to adapt us and to make it. And what they found is that, like like me,
there were a lot of teachers very dubious about it at the start, because 20 min like that's a
waste of time. But the people who tried us were completely converted to us, and people
who had concerns hadn't tried us. You know. They had, like, I said, you know, been left
and just gone. Look, everybody is expected to do this. You need to do it. It went much
better then.

Jennifer Joyce: And it would say, I'm moving down to 3rd class now, and | have every
intention of starting in September. There are some pupils, you might not hear them for
the whole day, and they only speak, maybe, to their friends, or they might say
something small to you. And I suppose, yeah, just that younger collection of children,
and | suppose how you'd kind of maybe recommend maybe starting it? Or is there any
kind of differences or changes.

Treasa Bowe: [ still would start with the greeting. And as you take that 1st 2 weeks to
establish, you know the activities and the social and emotional side. You very quickly
see where the needs are, and the needs are often different in that is, where people can be
more introverted and more self-conscious in 6th Class. The fact that they're less self-
conscious can often mean as well that they don't care about anybody else. Yeah, that's
I'm so busy telling you the story about my pet rabbit. That I'm not even caring about
other people getting times to share.

Jennifer Joyce: Yeah.

Treasa Bowe: That can be your goal. Like you'll, you'll quickly see where you might
say, Okay, do you know what we need to do now is because we want to make sure that
everybody in this class gets a chance to share their story. We need to be really conscious
of just saying maybe one or 2 sentences about ours, and that the rest of the conversation
might be something you have with me later.

But this is about sharing with everybody, so that everybody gets to share the time, and
that can also be part of why you need to scaffold this where you're going with that
sharing question that could take the whole 20 min in the beginning, whereas you're kind
of getting that perky pace going where you go. That's brilliant. And now, and having
that as your goal where you're saying, remember, we are just saying one sentence, you
know. Think about it, and it's getting that part where it's not all about me. It's us as a
community, and I share as part of that, but I must also listen to other people.

Jennifer Joyce: Yeah, yeah, it's a big thing, isn't it? | suppose, dealt with a you know, a
group of children, or a couple of children that have kind of pushed back on morning
meeting? Or have you always felt like they they, you know. They might feel a bit
uncomfortable for the 1st while. But are they? Have you always felt they're fully
invested.

Treasa Bowe: They may not have been fully invested, but they've been invested in
some way. So like they've been as fully invested, I think, as they could be so every like
and this often comes up with neurodivergent children. And like you're going, it's the
same thing as anything else. You provide the same accommodations for them in one

117




meeting as you would the other class. You don't change it. So you're looking going.
What might be the challenge this child is facing what scaffold can I put in place to
support them? So for them? It might be that I'm not pushing them to extend their
answer.

If that is a difficulty for them, maybe them saying one or 2 for the 2 options, that's
where they're at. But you're looking at going, and and how could I help them further?
You know what is, what is their next step on this goal? And so I've had students who
haven't loved it because it's made them feel uncomfortable in terms of it's a little bit
outside their comfort zone, but they haven't balked at it. They've just gone. Okay, look,
this is her and and her us ideas, you know, coming back with this.

But again, they they've always shared it, and these are the children that often need it
most that you know, to express an opinion, to collaborate with their classmates is
something that they need, that explicit instruction on. And all of the stuff that I'm doing
where it's, you know, you turn to face the person who's speaking, or you know. Listen
and don't speak. If you have, you know, if you have to disagree, you need to express it
in this way, and this is not the time to express it. But you can express a difference at this
time. All of the really explicit teaching. They're the students that need it most. So just
because it feels uncomfortable, doesn't mean it's not needed.

You know where the line is, where. This is not something I would ask this child to do.
This child can do this. They won't like this. But it's still worth them doing it. In the same
way, like the child who doesn't want to stop talking like they don't like that. The limit is
put on in terms of time.

Treasa Bowe: It is good for them to realize that they are one of 30. So, therefore they
need to be respectful of the other children's right to share as well. That's part of the
difference, and I suppose it's part of the thing as teachers that we also need to see where
we're going. What's right for his child mightn't always feel right to them. Mightn't
always be something that they fully embrace. But it doesn't mean that it's not good for
them in the long run, but it's how you approach it, and how you talk to them about it.
That same formality to that instruction.

Jennifer Joyce: Yeah. And there was, | suppose, my second research cycle kind of
ended up being a kind of a follow on from the morning meeting, but it was more about
empowering, and, as you had said, the children's voice, so we one of the things that kind
of came from them was like that. They we did a vote they wanted to keep on morning
meeting, and so we're we have it now for the for the rest for the year, and but one of the
things that came forward from it was that they they'd love to do an outdoor morning
meeting. And then I they said, Look, we'd love to do a box. And I said, Look, [ don't
mind like if you have. You know, certain games that you'd like to do on certain days and
certain questions, but has that? I know there's in some of your slides you kind of pick
the your choice, but I suppose, when? When? When is the kind of, | suppose ideal time
for that? And have you felt that? You know children enjoy, you know, maybe deciding
on the question, because I've had that. But then I know they don't suit everyone, and |
suppose you had mentioned that like, there's certain games that suit for things, and
there's certain questions. But I suppose that whole idea of kind of putting it back on the
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children and kind of they leading a morning meeting. [ suppose I had that in my head,
but I don't know how we've kind of gone back now when I'm fully leading it, you know,
so | suppose any.

Treasa Bowe: Like these are all things that you can do. I think I give them, as the year
goes on, particularly in term 3, and success. I give them a lot more choice in terms of
the game in particular, that you're going okay. You know my games now, at this stage. Is
there one that we haven't played in a while, and I would always have one up on the
board you're going. This is the one I was thinking of.

Jennifer Joyce: Yeah.

Treasa Bowe: How are we feeling about that this morning? Is there one that you prefer?
And 1? I follow them pretty much on that this morning because we're doing intercultural
week in school. The question was different to the one that I had up. And I had planned
to change it. Oh, sorry! Sorry! I meant to change that, and they said no, no, that is a
great question.

So we went with that, so that it can be an option like coming up with questions. I think I
would be more inclined to maybe get like you said a suggestion box, and then I would
pick from those suggestions, and having them come up with it.

Yeah, but like having the choice of question today was great unintentionally. Yeah, so
that can also be some way that you get the more student input into a good look. These
are 2 questions that we can actually explore. One of those speaks to you, and it was a

great one. It was about. If you could change one law in the country, what would it be

and activation for it to be like homework in school?

And it wasn't, though they were really, really invested in what it was going to be, and
there was great discussion about it. So [ think it would normally for me be in a second
part of the year. You want to make sure that they understand morning meetings pretty
well. You know, these are the type of questions we can ask. You know, these are
respectable because the questions always have to be really inclusive. They have to be
something that everybody can give an answer to, no matter what their background, no
matter what their circumstances. And they have to be safe questions.

Treasa Bowe: So it can take a while for the students to understand. These are the
typical pattern of questions that come up. So that's what I would look for, I suppose.
Then that you're like you're going to have the questions beforehand, and you would pick
from them means that there's a safety net there as well that if somebody something in
that they unintentionally don't see the consequences, it could be like your favorite
person at home. That's not appropriate for every home so, or where is your favorite
place to go on holidays? And you might have children there that you go. Okay, like
that's grand. But like it might be. Where would you like to visit in the future? Is, or safe
question than where is the best holiday that you've ever been on.

Jennifer Joyce: Yes, | know what you're saying.

Treasa Bowe: [ love to talk about it because, like it. Yeah, it has been a game changer.
Another good book to read is not directly related on it. But Zaretta Hammond, let me try
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and pull up the name again. I think it's a culturally responsive teaching by Zaretta
Hammond. It's a culturally responsive teaching in the brain. Her stuff is really good and
it kind of encapsulates a morning meeting.

She really looks at student voice, student speaking and she comes at the idea of who we
are as teachers. And she works with the idea that, like, it's not about us accepting
everything from students and going all those poor “craturs”, you know. Tt's very hard on
them.

And she looks at building the relationship with students where you say I understand I
do. I understand where you're coming from, but I also know what you're capable of and
I'm your biggest cheerleader. But I don't accept anything less than what you are capable
of. [ won't push you harder than you need to go, but because I believe in you.

I will push you so it kind of fills in with all of that morning meeting philosophy where
you're going. You are valuable. You are worthy. But because I know you're worthy. 1
also understand that you can do hard things, and you push through with that

Jennifer Joyce: Actually, kind of read something, and they can't remember now. I'm not
one for the names, but a kind of a warm demander that.

Treasa Bowe: It's both your kind of compassion, but also your expectations, and, like
you don't want to be cold which is what the traditional teacher was. But there's a danger
that we fall in now to the oh, you're feeling tired, you know, and think I won't expect
anything off you. And instead, you're going okay. You are feeling tired and trying to
understand what's going on. So right now, maybe you need a break. But I am going to
be bringing you back from that break, and 1 am going to be getting you to do this
because I have faith in you and I know you can do this. Her work is excellent. I think it
might fit in well with what you're doing.

Jennifer Joyce: Thank you! I was kind of filtering through my own values and just
talking with my supervisor, and | suppose, looking up the hurry along curriculum with
Marian Dadds and Slow pedagogy and the slowing down of education. And I think
that's really fit in with morning meeting that we're not all. Go drive on! Come on! It's
half 8. Come on! Get the homework down, which I was doing.

You know that this rush and this panic, and | suppose morning meeting has slowed me
down, but I also feel I get an awful lot more out of them. And you probably find that as
well, like 100%.

Treasa Bowe: But what they look at in America is. It's not the rush, but our lessons are
too long in some ways. They're too long in terms of; we spend too long on an activity.
What they're looking at is we're always talking about finishing stuff, and they don't.
They're like literally going. It's a 3 min of an intro, and then you're only writing this for
2 min.
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Jennifer Joyce: Wow!

Treasa Bowe: It's not enough time for anybody to sit and go. Oh, [ don't think I get
bothered getting started now, because, like I've got loads of time. So they're like, okay, 1
must start because it's 2 min to be finished. But the expectation of how much you
produce is also less.

It doesn't need to be polished but it does need to be finished, because there's another
step to the lesson. So because it's so broken in steps, you're going along with students as
opposed to, you know, like on a curriculum day, where they say, Okay, just do this task
for 20 min, and and you're gone.

They they break it more, so that if you're told you've got 5 min to do this. Then, as a
teacher, I know where the next step goes, and 1 know where the next step goes. I find
that that kept me on track, and it kept the students on track but because it also broke up
what they were doing more.

Nobody was getting tired and bored. They were coming along with it. But yeah, no, she
does an excellent job. It was relationships. We have a belief. And I think social media is
part of the problem with this where we say, you know, if you've got a difficult class
relationship.

And we make it kind of superficial in terms of if you just bond with your students,
everything is going to be fine, and that makes it. Then, if my classes, you know, finding
stuff challenging, do I not have a good bond with. Is it back on me? Is it the fact? And
like you can have a great relationship with the child? But it doesn't stop them feeling
what they're feeling, and it doesn't stop them, like, you know, acting out if there's
something going on.

So instead, like she really looks at what does it mean? You know what what's going on
here? And some of'it, like I said, is to do a teacher talk. We speak too much. We're not
giving the students the chance to talk.

And she says, like the person who's doing the talking is the person who's doing the
learning.

So she's like, she's a great person to touch point of, like what your understanding of
relationships and community with the students, and it breaks it down, and that I found
that was my biggest moment where [ went.

You have to work as hard on relationships and community as you work on anything
else. It is not to do with being the nice teacher. It's not about being a cool teacher. About
knowing the songs that the kids are singing, or you know you have to be your authentic
self. Yes, not my thing. I got to stand in front of them and go. I have no idea. | have a
relationship with them, because I'm standing there. I haven't a clue, but there are other
parts where you're working on the relationship. She does all of that very well.

Treasa Bowe: And the openness. But it's authentic. So it's not. It's not somebody just
saying, Well, I know your favorite band is this. So I'm just gonna put that into a match
question. And you're like.
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Treasa Bowe: They're smarter than that.
Jennifer Joyce: They are.

Treasa Bowe: More than that. Yes, that gives them a 5 seconds going. Oh, my
goodness, you put that band in there! That's great!: It's like your relationship, how you
treat them. Your understanding, the respect that you've given their role. But we can miss
all of that in just thinking it's about having a good bond with them that matters. But it's
not that superficial.

Jennifer Joyce: Yeah, exactly, exactly, Treasa. Thank you so much for your time.
Treasa Bowe: Congratulations, and best of luck with the rest.

Jennifer Joyce: Oh, thanks so much. Thank you. 1 million. Thanks so much for your
time.

Treasa Bowe: Bye, bye.

Jennifer Joyce: Bye, bye.
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Appendix?

Diamond Nine
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Appendix 8§

Current Morning Routine (Before intervention)

Validation Group Questionnaire

Ltagye
aatiantiantih

1. What is the Current Morning routine in this class?

2. What are your initial thoughts after observing our current routine?

3. How do you think the children feel about this routine? What makes you think
this? (observations, discussions etc?)

4. Do you think the class is ready and engaged for their day of learning? Why?
Why not?
5. From your experience, how is this routine different/similar to other morning

routines in other classrooms?

6. Is there anything else you would like to add/suggest?
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Morning meeting Routine (After Intervention)

ab~fle
G oo sath
Validation Group Questionnaire
1. Describe the Current Morning routine in the class?

2. What are your initial thoughts while observing our current Morning routine?

3. How do you think the children feel about this routine? What makes you think
this? (Observations, discussions, body language, engagement, participation
etc?)

4. Do you think the class is ready and engaged for their day of learning? Why?
Why not?

5. From your experience, how is this routine different or similar to other
morning routines in other classrooms?

6. Do you see any benefits to this type of Morning meeting?

7. 1Is there anything else you would like to add/suggest?
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Appendix 9

Maynooth University Froebel
Department of Primary and Early

Maynooth Childhood Education

University

gﬁ?;g,?;ﬁ;;ﬁgm Roinn Froebel Don Bhun- agus Luath- Oideachas
Ollscoil Mha Nuad.

Interviewee Information Sheet

Dear Dr. Bowe,

[ am currently studying for a Master’s degree in Education (Research in Practice) at
the Froebel Department of Primary and Early Childhood Education, Maynooth

University. As part of this program, | am undertaking a research project focused on
enhancing peer relationships and student—teacher interactions within the classroom.

To support this aim, I will implement classroom-based activities designed to foster
positive relationships, such as Morning Meeting and lessons centred on Empowering
Beliefs. Data will be collected through a combination of classroom observations,
questionnaires, a daily teacher journal, and pupil reflective journals. Additional
insights will be gathered through discussions and questionnaires with my critical
friends and validation group.

As part of this research, and to enrich the data collected, I would like to invite you to
take part in an audio-recorded interview, either online or in person. Participation is
entirely voluntary, and informed consent will be obtained beforehand.

All information will be confidential, and information will be destroyed in a stated
timeframe in accordance with the University guidelines. The correct guidelines will
be complied with when carrying out this research. The research will not be carried
out until approval is granted by the Froebel Department of Primary and Early
Childhood Education.

If you have any queries on any part of this research project, feel free to speak to me
directly or contact me by email at jennifer.joyce.2025(@mumail.ie

Yours faithfully,

Jennifer Joyce
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Maynooth
University

National University
of Ireland Maynooth

Maynooth University Froebel
Department of Primary
and Early Childhood

Education

Roinn Froebel Don Bhun- agus Luath- Oideachas
Ollscoil Mha Nuad.

Interviewee Consent Form

I have read the information provided in the attached letter and all of my questions

have been answered.

I voluntarily agree to participate in an audio recorded interview for this study.

Signature

Date:
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